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personality development and school orientation of 470 handicapped 
(learning disabled, emotionally handicapped, and educable mentally 
retarded) .iidolescents was compared with 1,162 nonhandi capped - 
students . Quest ionnair^p were completed by 209 teacher-sponsors of 
school activities' and 217 classroom teachers and by the handicapped 
and nonhandicapped students (both part icipants- and nonparticipants) . 
Data revealed that teacher non-sponsors viewed activities as more 
formidable and inaccessible f or :handicapped youth thaun* teac^et;s 
working in activities. Level of experience and expertise in special 
education had no effect on teacher views. Nonpart icipating students 
ijidicated that did not join activities because membership was 
unimportant to them and activities were not relevant to their 
interests. Blacky and Mexican American Ss-indicated a stronger desire 
to 'participate in school activities Ss^ompared to White Ss. Nearly^ 
all of the nonpart iciparits, including handicapped Ss, indicated 
handicapping condition .was not an important determinant of 
participation. Agreeing that interpersonal relations and personal 
growth were the most important benefits of participation, 
participants did, not appear to differ in their outlook toward school 
activities by sex, ethnicity, or handicapping condition. Further, 
minority handicapped students did not differ markedly from ^ 
adolescents in general relative to the importance of factors 
affecl^ing participation. (Author/CL) ^ 
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I : . ABSTRACT. ' ' 

A Study of the Relatiye Influence of Fafi^rs Underlying the Participation 
and Expectations of Minority Handicapped Adolescents in School Activities 

Culturally c^ifferent ipD*lescents who are'' also handicaf^ped represent a 
special group for -which unique services must be provided,"-^ There is a 
significant lack of research data from which educators c^n devel^^pol icy and 
make educational.^^clecisijjns ifj^providing^.^n appropriate and effective education^ 
for the minority- handicapped adolescent/ ^ ^ 

* The research project described herein attemptefd to asses^ the effects on 
personality cetrelopment and school orientation of participation in school 
activities by Black, Mexican' American , and White youth. Its particular, focus 
was Oft the l^earning disab.led, jthe emotionally handicapped, and^the' edueab/e 
mentally han^capped adolescent. ^ The discussion is based on.a representative 
sample of th^ view%?^f^ teacher-sponsors of school activities ^ (n = 209}, 
classroom teachers in. general (n = 217), and .adolescents (n % 1,632), Four^ 
hundred-seventy were handicapped (306 White, 68 Black, and 96 Hispanic) and^ 
U162 were rfonficmdicapped. This final report describes (1) the expectations 
that tecfctef^rsponsors^ and teachers in general have about the participation of 
handicapped*^ youth in sphpcfl activities; (2) the relative n'nfluence by s^x, 
ethnicity, and type of handicap of personal, background, attitudes toward 
school activities, expecta^tions of peers, and^ beliefs toward s^l f .an^others, 
^respectively, upon adolescent participation '^in school activities; and (3} the 
parameters (3T school activities that influencB^ either participation or non- 
;participation in sch^oS^acti vi ties of adolescents by sex, ethm'cfty, arid type" 
of handicap, ^ ' • v ' °, , ' 



A separate self-report questiomT^>/a^ comjjrised of individual descfiptive 
items and summated LiJcert scales, was '^developed for each of/ the four 
constituencies whose views were assessed: teacher-sponsors of school 

^activities, teacher-nonsponsors, adoles<^eDt participants in school activities, 

■ and adolescent nonparticipants in ichool activities; Seven high schools in 
the Phoenix Union High School District participated in this study. 

. A summary of the d*ta indicates that teacher nonsponsors see activities 

^-^as more formidable and inaccessible -fOf( handicapped youth than do teacher- - 
sponsors who are working with youth* in activi^ies^ Level of experience^-and 
expertise in special education have no effect on views of teachers Xof^d 
participation in school activities ^-for ^oth students i n general " and 
Jiandi capped students. : ' . ■ \ ' / > 

^ / ' The data related to perceptions of nonparticipants in school' activities 
reveal that the ^adolescents have positive attitudes toward school activities, 
but do not join bedause membership is unimportant to, them, and many perceive 
existing activities as not being relevant to their personal interests. ^ They 

• perceive school activities as accessible, but uninteresting. Black and ^ 
Mexican American youth indicate a stronger desire to partici patg "in schoo-1 
activities as compared to White youth. However, the minority youth also feel 
more constrained toward joining activities because of other commitments to 

- both work arid family as compared to White youth. Almost all of the \ 
nonparticipants, including handicapped students, indicate that handicappi'ng " 
condition was not an important determinant of participation. 

. Adolescents who participate in school activities agree that interpersonal 
relations and personal growth are the most important benefits of 
^ participation. Many participants are active in two or more activities, and are 
impeded from ^greater participation by other commitments, e.g., work and 
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family. Adolescent participants 'd<i|^ot appear to differ in their outlook 
toward sphool ^activities by sex', ethnicity, or ^handicappi ng condition. 

Mihority students who are handicapped do not di ffer , markedly from 
Adolescents in general relatiye'to- the importance^af factors that affect their 
participation in school 'Activities, Future scha^^pl ans— youth* s aspirations 
for farther aducation^-is ttie. best si ngle predictor, for both groups^ 
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I. ^ :fWRODUfxiON And rationale 



sta t emen t of the Problem . ^ * - ^ ^ 

~ — ' • ' . ' • -^^b 



The 19S4 Supreme Court Mandate to end segregat^fl education ba^ed jo 
ethnic origins inspired hope among handicapped young people that ^they, too, 
Would enjoy equal access to the resources of the public sfchools. Why should 
not the due process and equal protection clauses of the' Fourteenth Amendment 
function on behalf of the handicapped? The passage in 1975 of the "Education 
fgr All Handicapped Children Act", Public Law 94-142, si^gnified the extension 
of the civil rights la-glslati on for which they^ had" been waiting (Pittenger & 
Kuniloff, 1982). Pi^blic Law 94-142 promised the handicapped that the 
opportunities schools providei for academic and .social growtli would now be. 
avai^abJe them. 

Pub.l It schools are among the most stgni ficant' institutions in America, 

and ostensibly, they exist to help;young people cope with comp'Kexities in the 

worlgl beypnd'^heir family by offering /specific instruction in litetracy, 

science, techO'Ology, fine arts, humatVit^es, and so forth. Schools today are 

al3o asked to be agencies f6r conveying to young people ^he values, attitudes, 

and beliefs that underlie concepJ:s of social justice; however , school s have 

traditionally served to sort indiyldual s- according to thieir abil ities to ' 

achievie. in the Industrial world, and this function is still extremely 

' * . ".■«"', _ .". ■ 

important. During eTementar'y /school , . for example, children are expected to 

^" ■ ■ * ' ■ 
^internaliz? the motivation to-achieve. .and are seliectad for high school 

programs on the.ba^is of that capacity. - In high school further differen- 

tiati on occurs as career aspirations, which stem partly from the encouragement 

of patients, peers, and teachers, lead youth to choos-e specific goals. 



Although one of the basic purposes of the high sthool 'is to provide 
opportunities for al 1^ students to develop their talents, its resources 
generally hal/e beea— organi zed to reward the adol escent who has learned to 
fLTlfill the roles expected by teachers, to be goal -di rected ; to understand 
what is required for success, and to have devel oped reasonably strong 
'expectations of succeeding. Successful students plan their study per^iods 
effectively, show interest . in school w;DPk, persist In completing assignments, 
and are diligent in pursuing high academi-c standards. And these youth usually 
have learned to accept authority, .to be socially mature, coof^rative, and 
sensitive about the rights and feelings of others. As a consequence of the 
civil rights movement in general and PL 94-142 in particular, minority and 
handicapped youth today possess the same opportunities tb develop their skills 
and to engage themselves fully in school activities. But competition is so r 
much a *part of the school environment that these youth ^may, in fact, lack the 
background experiences and preparation necessary for participation in sports, 
honors programs, student offices, academic and social clubs, and other school 

activities that foster good citizenship and, in turn, promote an orientation 

\ ■ ■ 

toward academic attainment. Neither minority nor handicapped youth have had 

r ' 

models among parents, peers, or teachers to encourage and help them acquire 
^ expectations and aspirations regarding school activities. 

What, then, are the particular ''challenges'* faced by youth who have been 
traditional ly ^underserved by the'American high school?^ Speci f ical Ty , what 
challenges face the adolescent who possesses both ethnic minority and 
h'an-dicapped status? Special educators insist that providing an appropriate 
and effective education igr minority group students who are "both exceptional • 
and who come from cul tural ly di vers^ backgrounds must be a major concern of 
educators in the 1980s (Baca, 1980), Unfortunately, extant knowledge is 



wholly insufficient to-descrlbe what generalizations might be drawn from the; 

current experiences of these young people or what steps might be taken t6 

augment, their orientation toward schooling. T.he research project described 

herein , therefore , was designed to investigate these issues. It is a report 

about *the effects on personality development and school orientation of 

♦ 

participation in schooUextracurricular activities by Black, Mexican American, 
.^nd White youtfi,' Its particular focus is ,on learnjng disabled, emoti'onally 
handicapped, and educable mentally handicapped adolescents. The discussion is 
based upon a representative sample of the views of several hundred teacher- 
sponsors of school activities, classroom teachers in general, and adolescents. 
It describes ('l) the expectations that teacher-sponsors and teachers, in .^^ 
general have about the participation of handicapped youth in school 
-acti vitifi*? ; (2) the parameters^of school activities that influence either 



participation or nonpaT^icipation in school activities of adolescents by sex, 
ethnicity, and type of handicap; (3) the relative inflQences of sex, 
ethnicity, handicap severity, personal background, attitudes toward school 
activities, and beliefs toward self; upon adolescent partici pation in school 
activities. . . " 

Rationale . , ' 

z ( . * 

School extracurricular activities . Table 1 indicates th^ in both 1972 
and 1980 three-fourths of. the high school seniors in America participated In 
at, least one nonathletic school activity. And approximately half of the youth 
participated in an athletic activity. Tattle 1 is drawn from a survey of 
58,000 secondary school studehts, which was conducted by the National Opinion 
Research Center under the direction of the National Center for Educational 
Statistics (NCES, 1981). The data presented in Table 1 emphasize empirically 



Table 1 

Percentages of 1972 and 19^0 Seniors who Particlpcited Actively or as a Leader 
in Various Organized Group Activities, by Sex^ ' • 







^ ' . ' 

1972 Seniors 


1980 


.Seniors 


Acti vi ty \_/ 












f ' " — 


All 


All . 




V 




seniors Male Female 


serriors 

\ - ■ a 


Male Female 

1 



Athle'tic teams 


=45 


58. 


. 32 . 


^ 52 


* 64 


41 


Pep cTub,, cheerleaders 


. 17 


5 


2^ - 


15 


5 


25 


Debate,' dr^ma, band, chorus ^ 


33 


27 


39^ . 


36 ' 


28 


44 


'Hobby clubs 


19 


24 


13 . 


23 


27 


19 


Honor Society 


14 


11 ■ 


18 


17' 


14 


20 


Newspaper, yearbook 


20 


15 


26 


20 


15 


. 24 


Science, history, or art clubs 


26 


20 ■ 


31 ■ 


24 


19 


28 


Student government 


19 


18 


21 


18 


16 


21 


Vocational education clubs 


22 


15 


29 


23 


.19 


27 


Any of the above except athletics 


73 


67 


80 


75 


69 


■ 81 


Community youth clubs 


NA 


NA 


NA . 


22 


24 


' 21 


Church groups 


NA 


^NA 


NA 


39 


35 


-• 42 


Junior Achievement 


NA 


NA ' 


NA 


6 


6 % 


^ 6 



— — ' " '■ ^ : — » ^ ^ 

\J Descriptiotj^ are abbreviated, the survey items were slightly different in 
1972 and 1980. /' ^ ' 

NA indicates information, not available. 

*From NCES (1981) 



. . • ' . . , ■ ■ ✓ 

■-■ ■■ " ■ ' • • 

that school extracurricular activities are important to adolescents. School 
^extracurricular activities, thj^refore,, have been selected as the target of * , 

. • ' • ' ■ ' ■ * ' ' . ■ . ■ ^ y 

concern of this investigation because of thair signi ficance in the, social 
Hives of adolescerits. The question, sof course, is whether they are a ; 
signiftcant factor in the personal development of handicapped youth? 

High school extracljrricul ar activities rose to prominence during the 
1920s-, Jbhn Dewey'^s philosophy of "learning by doing" encouraged educators to 
create "community" experiences within the high school environment! The 
I ' adolescent, Dewey (1909, f).. 14-17) said, ought "to be judged by the .same 

standards .'ini the school ,9 si the adult in^ tde wider social life to which he ^ ' 
'^.^^ '^fel on gs ExtracurriculaWrS^^ would provide a means by which, youth 

?ould develop social ski 1 Is^*, Extracurrictil ar activities would offer young 

, vpeople opportunities. Jo attaifr independence; from adults..-^ Peers'would offer 

■l-^-.'- V, V ■ f ■ ■ - ■ ' 

^\\(io\Qi^^^ reciprocity; ^hey would reflect to one another's • 

in^, expectations, aixT demands. Peer interaction would 



P T V /t7» 



inco'i3rttgieK.examinat4Qn[ of new values and friendships. The continuous feedback 

^|4^6fe(:^?ny . would ^ r^a^Ve from peers would helpythem develop 'a sense of 
.^ffjMr ' - . - . 

!)(ny^ah(^^achieve consistent and stab-le role identities, / 

pcjular activities, especially of small size, wfiul 

:|P|CitT--^*n formal ity , concentration on shared goal s, 

\^|p^Jf^^^^ frdm u'sing one/ s talents , developing a skill, or 

i^ainfng /pL^^^ A hal f-century of experience reveals that high 

jool ex|i:acxirj*icular activities have fulfilled the objectives that educators 

foj^th. Participation in school extracurricular activities today offers 

adolescents opportunity to practice and learn mature social skills in a benign 
.■ » * ' '■ 

and, supportive cul tiiral context. 

^: . ■ ^ • . ^ - - . - • 
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■■ ■ ■ ■ . V ' 

Self -concept development . The rationale for aihalyzing the effects on 
personality deVel opment and school orientation of /participation in school 
extracurricular ' activities is grounded in a seriofs "bf assumptions about 
self-concept development:^ (Ij Belief systems, ciomprising attitudes and 
perceptions toward self and others, constitute a /hierarchy of increasingly 
abstract levels. Concrete beliefs pertain to sij)ecific individual s;" more 
abstract beliefs or impl>^it theories about g.&(Hip$ are often ster'eatypic, /(2) 
Participants in the schdol environment function together more effectively when 
the beliefs that they hold about characteristics .of other persons are accurate 
and based on . actual experiences with others."^ (3) The devel opmental process 



Vesembles^hat of inductive reasoning; generalities are fprmed as situations 
recur and present common ^element;^ to be categorized. Images of "who I am" .and 
"who others arje" emerge out of myriad discrete acts which are successi vely 
integrated to form a hierarchy of belief systems, ^hich become relatively more 
stable at increasingly integrated levels'. Inferences derived .th^e^by' become 
global feelings of either positive or negative sel f-estee-"', The^ devel opmenta^ 
process is largely cog^iitive, and une major aspect of i t--ref 1 ecting 
appi:^isals--is theoretically relevant for our purposes. Cooley (1902). noted 
that the reactions of others function like a mirror in reflecting toward 



Lndividuals attain conceptual bases for establ*ish1ng the characteristic of 
themselves and others, by using data in generali zed form. Images of social 
reality are preferably based on direct experience arid- systematic, analytic 
reasoning. Effective generalizations may be contrasted with stereotypes or 
faul ty . general izations , which often are derived from hearsay^, rumor, or 
anecdote. A stereotype may indeed contain a "'kernel of truth,** but when it^ is 
induced from incomplete reasoning, it leads not only to poor judgment and • 
erroneous conclusions, but to over-generalization, that is, to the belief that 
all, members of a category, or group, whether judged to be good or bad, are all 
equally good or bad. Furthermore, stereotyj)es function as "rationalizers" for 
prejudicial attitudes and behavior (Clock efal., 1975)! 



a person images of self, and hfe'^ described, the- appraisals that a person thus 
obt'ain-s as constituting the "1 o6ki ngrgl as's sei^" Mead (1934) ^"bsequently 
detailed the extent to which belief systems^ are affected by -interpersonal 
behavior. An individual's initial response to any situation, he said, is to 
"define" it; that is, on the basis of expectations of judgment and actions, to 
assign and categorize role characteristics both for oneself and others. ^ 

The handicapped adolescent and self-concept development . Handicapped 
adolescents, like others, form perceptions about themselves based upon their 
interaction within a social context. htandicapped adolescents, however, 
•present a perplexing^ array of . personal ity eharacteristics--short attention > 
spans, ^oor memories, and deficiencies in verbal expression that generally 
confuse other- persons who seek to help them reach 'their potential as young 
ci.tlzens (Kronick, 197§). These adolescents may be unable ^^e the 

smile or a tduch as an exi5ress-ion of affection or approval, end they may 
respond inapprppi lately to negative and positive feedback from both peers and 
teachers^ (Wigg & Semel , 1976). Kronick (1978), for example, has described 
many handicapped adolescents as lacking the interactional skills necessary to 
produce behavior requisite for social approval, as being rigid about 
behavioral changes, and as acquiring new social skills with difficulty. 

The ability of handicapped adolescents to process environmental cues to 
form 'responses . within a. social context is likely to be influenced by labeling 
(Chapman & Boersma , 1979; Garrett & Crump, ,1980; Weisz, 1979); (b) internal- 
ization of experience's (Bendell , et a1 ., 1980; Pearl , et a.l . , 1980; Sabatino, 
1976; Thomas, 1979); and V(c) expectations of .others (Bryan, 1974; Bruininks, 
1978; Johnson, et ;al ., 1979; Silverman. & *Zigmond,* 1981; Smith, 1979)-. Each of 
these factors is reviewed brief ly bel ow: . 



1. Labeling and social .status . Handicapped adolescents o*ten make 
attributions' about themselves from labels applied to them by, peers, 
teachers, and -parents. These persons use the laWTs to stereotype ^ 
handicapped adole'scents on the basU of generalized characteristics. The 
connotations' of such labels may be both erroneous and unfair (Weisz, 
1981). Characteristics of low academic ability, for example, may bg. 
''generalized to describe all handi'cap'ped ' adolescents .regardless of . . 

differences in ability levels.' therefore, handicapped students may be 
• perceived by themselves, peers, . teachers, and parents aS having low ^ 
abilities overall on 1^he basis of label ing (Chapman & Boersma, 1979). Th 
feedback which handicapped adole^p "s receive from oeing labeled by 
peers, teachers, and parents/^d from being assigned to special learning 
programs lead them to receive the message that regular activities are too 
'difficult for them. They 'fell less capable and less worthy (Weisz, 1981). 
Handicapped adolescents have been shown to be sensitive to the impact of 
pejorative labeling that teachers and peers -use to- make determfnatio.ns of 
"^social statu#. Handicapped aaoiefcents appear to bg sjgni f i'cantly more 
aware of -the nature of their own Afocial status than are^nonhandicapped 
, peers; moreover handicapped students are able to describe th^ perceptions 
of others toward them with greater accuracy than nonhandicapped students 

(Garret & Crump, 1980). - 4 

The formation of stereotypes by adolescents on the basis of labeling 
appears to be a refl exi ve- act, whixh often occurs without a great deal of 
- forethought. Adolescents readily appear to emulate the attitudes of 
others in the formation of their own social status ascriptions (Silverman 
& Zigmond, 1981^ Teacher behavior serves as a major Veferent for student 
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judgmients. For example, when teachers were told that certain students in 

„ 4 • . ■ 

a classroom were handicapped', they rated :thes5e youth during classroom 
observations according to previously conceived' i'tereotypes (Jacbbs, 1978), 
Labeling an adolescent as handicapped thus appears to be sufficient to 
prodjj.ce negative evaluat^ions by teac,hefs (Foster , Schmidt^ & tabatino. 



19^6; Foster & Sal via , 1977; Smith, Flexer, >^Sigelman , 1980), 

Stereotypes based -on .labels are, resistant to extinction or ^ 
because, they characterize stable condi • ion-. adolescence who are both 
handicapped> and also of/^ninoniy ethnic background ^>pe t/oubly pena\|ized. 
They must cope with the possi bi l.,i ty of b^Tng^^legated to an inferior 
status through the^ stereotyping gf^others. Both handicapping condition 

ethnicity are negatively perceilved . by teachers and peers. Minority ~ 
handicapped adolescegts tend" tt> be? stereotyped pejoratively on the basis 
of labels as^.less capable, powerful, or acceptable (Rueda. & Prieto, 1979), 

Internalization of expo/^iences . Indiyiduals perceive their ' interaction 
with ^he environment as experiences which leapd either to success or to 
failure.. When handicapped students process information about themselves, 
they deal with their perceptions of success and failure by locating J 
source, assigning responsi bi 1 ity, - accept! ng consequences, and determining 
new strategies. Successful experiences are related to increased 
achievement orientation (Weiner, 1972), Experiences of both success and 
failure are necessary for handicapped studentsto formulate new strategies 
for learning. Failures which cannot be integrated into new strategies for 
learning may lead to poor motivation, low Self-esteem, and depression. 

The mann^ in which minority handicapped^^plescentsa, interpret the 
consequences of their experiences depends upon their locus of control; 



I 
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that isi whether thfey perceivfe the outcomes of their experiences as 
resulting from their control orXthe control'" of .others* over their ' 



environment. The' term "locus of control" is used to describe two sources 
.4 < ' 



of control --internal or exteri^al* Individuals who have internal locus of 
control attribute ^the outcome of events to their own efforts. Individuals 



who have external locus of controT attri bute success or failure to luck ' 
ra"he- than to*their own effort. They perceive control ^f* their 
environment to be governed by forces, outside thei r, control (Rotter, 1956).; 
Handicapped adolescents, are often unable t6 meet the expectatiqns ^ held for 
them by themselves and ^others. * Indeed, they are p6rtrfe)<^d in the 
literature as passive, easi ly frustrated, and unlikely to initiate social 
interactions ^(Sclbatino, 1976). Since they experience a disproportionate 
e share of failure, handicapped students are mo're likely than nonhandicapped 
yojjth to perceive that they laclc control over their environment. J 

Perceptions of 6the/rs , 'Pe^s', teach^Vs,, administrators , and parents forn^ 

expectati.o^is about /handicapped adolescents. Expectations repiresent norjns 

, / ; . • 

held by others ^baut how individuals will act in given situations and what 

the results of , such interaction will be. The formation of expectations is 

a^cognitive coping 'strategy. 

Teachers have been shown to hold di ffereht expectations for 

.nonhandicapped students than for handicapped students. Handicapped 

students ^re criticized more *often for their behavior, especially during 

perforfnance tasks, than are nonhandicapped students. Also, teachers tend 

to focus' upon the academic quality of the performance of handicapped . 

adolescents when giving feedback (Chapman, et al . » 1979). Although three 

investigators that studied nonhandicapped preer attitudes toward the 



-. handicappecj focused on the effects of labeling, the evidence implicitly 
suggests that l^ow expectations arise when l^e handicapped are labeled 
negatively (Bryan, 1974; Bruininks, 1977; Novak-, 1975). 

a ... 

Summary - ^ , . 

• ' « . ^ * ^ . ' ' $ 

One ..m/g)it expect, ^t1ien, that opportunity to participate in peer 
. V • * ^ ^ ' s - , 

actjvUies would have a salutary influence upon tl^e social development of 

learnijjrg disabled, educable mentally handicappec^^^^d emotionally handicapped 

adolescents. In school - actiui ties handicapped a'cTolescents have opportunities 

to interact w?fth students of diffec^ent ethnicity, language, sex, and family 

background. School activities may , be a po1?^1fsource of positive social 



experiences for handicapped adolescents. Feelings of acceptance generated by 

•' i ' ' ' ^ t ■ 

peers' and sppnsors shoultl nfe|ult ia. increased , participation and involvement in 
school activities, the development of 'positive attitudes toward the group, and 
the grtivltth of self-esteem among handicapped youth. . ./ 
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II. METHOD 



Subjects . 4 ' ^ ' • . . . i. 
. . . - *d ' ■ N / 

/ ^ • . ' /• • . ^ / 

'Studeil^y3^pu1at1on , - TJie-" students who. parti cijia^|ed Iri^this study we*re 
•^^nrolled in Phoenix Unian High School^ District (PUHSD) . - The ^PUHSD is t*ie' 
largest metr&politan high schoo^l distr/ct jin Arizona. . It' enrolls 25,000 

• . Vl - 7: ^ (i . ■ ' 

Students ,1 r^^^even hi ghr SGhot)l S thirtj-six percent of the student population 
\ ^ ^ / >- \ ^ ' ^ ■ ' * 

^ . » . " '\ , * , 

r^resent's members of minority groups, wh4<ih incVude Ma^ive American, 

Hispanic, ^lack,^nd Oriental youth. The handicapped population num'bered in 

1980-82^approximately -4,022 studeVits acrpss nine handic-apping condijr(ins. 

^Resortjrce rooms constituted the extient of mainstreaming for the majority of 
tfiese youth; however, the 'educable mentally handicapped participated solely. in 
sfeif-contained classrOQms. StOdents classified as learning disabled, 

^ emotionally handicapped, and educable mentfal.ly handicapped were enlisted for 

the purposes of this study, 
* The total number of high school students who participated i^^'tia'lly in 

'the data collection was 2,038. This number represents both handicapped and 
nonhandicapped students in seven high schools. (Four high schools, were - 
omitted from the study becarU^e two were about to be closed and two were ^ 
special purpose schools.) Fpur hundred and six subjects were deleted for 
purposes of 'analysis after the data were collected. First, 239 Native 
Americans and - Oriental s were exojuded, since too few members of these 
ethnicities appeared among the subjects.. In addition, another 59 subjects 
were deleted because they^responded inconsistently to the.>questionnaire^. For 
ex«ample, students who indicated that they strongly agreed that they were, both 
leader and a follower, friendly to others and stuck up, or strong and weak, 
etc., were dropped from the analyses if they committed three or more 



such inconsistencies.. Finally six hearing handicapped «ud(ents were not;Used 
in the study ,d fie to their small number, and 102 subjects simply faileci to 
complete the qUe^jonnai re,s as directed. Therefore, 1,6§2 comple,t^d protocols 
were availableHw* analysis. Of this number, 470 were handicapped t^06 Anglo, 
68 Black, and 95 Hispanic) and 1,162 were nonhandicapp'ed. Table"2 presents 
^lemographic information pertaining to subjects by age, sex<, . and handicapping 
condition, and Table 3 presents the distribution by sex and ethnic membership 



of the 1,632 youth. 



Vhe extent. |to which the subjects in the study ^partici pated in sch0(5^ 
activities is shown in- Tables 4 and 5. Table 4 sho>/s the distribution by 
schoo.l , and Table 5, by sex, ethnicity,' a/id handicap,ped status . 
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^ Table 2 . . ' ^ 

Age, Sex, and Handica^Dpeid Stalfus of Student Subject' Population (ji = 1,632) 



Gharacteristie 



Frequency 



Percent 



Age: 



rl4 qr your\aer 
16 : , ^ " 

18'or older : ■ r A-^^-:.- 



Sex : 



Female / 
Male • » 



V- 




Handicapped Status-: 

Nonhand i capped ^: 

. * *f 

Handicapped' . - . / 

^ . \^ 

iucable /ment'a'l ly retarded 
•Emptiohal ly ■ handicappe.d 
ng disabled. 



195 

429 
451 
378 
179 



825 
■ 8Q7 



1,162 
470 
.117 

■. 67 
286' 



11.^ 

26.3 

27.6 

23.2 

ll.,0 



50.6 

49:4 

71,2 
28.8 
7.2 
4.1 
17.5 



Table 3 .■■■~^'^^V> ' ^' / ' ' ^ . ' 
. SeX and Ethnic Membership of the Student- Subject Population (n = 1,632)=* 



Sex Anglo ,v % 



Black 
— ^ 



%• Hispanic % - TotaV % 



Female 
Male 

Total 



45.4 

■ ' ^ » 

482 



27/8 
29,5 



132 
120 



8.1 
7.4 



239 ,a4.7'' 

V ■ 

205 12.5 



825 
807 



936 57.3 



252 15.5 



■444 



27 J 2 



50.6 
49.4 



a, 632 100. 



r 
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Table 4 . • , ' ' ^ 

Number of Student Participants'and Monpartici pants in School Clubs and* 
Activities by PUHSD High Schools (n = 1,632) 



School . 


\ 

Member 


% 


— Ir — 

NOTlnemb^r 


y ■ 


Total 




South Mountain 


71 ' • 


4.4: 


. '17 7.'" 


■10.8. 


248 


15.2 


West 


77 


4.7 


'137 


^ 8,% 


'214 


\ -13.1 


Alhambra 


114 


7.0 


15S 


9.5 


269 


16.5 


Central 


59 


3-.6 


111 


6.8 


' 170 


10.4, 


Maryval e 


106 


6.5 


229 


. 14.0 


335.' 


20.5 


Carl Hayden 
Trevor Brown^ 


67 


(4.1 


133 


8.2 


200 


12.1 


- 53. 


3.^2 


143 


' 8.8 


196 


12.0 


Total 


547 


33.5 


1,085 


66.5 


1,632 


100. 



k7 



r 



Table .5 ^ ^ ' • , 

Number of Student Participants and Nonpaptici pants, in School Clubs and 

Activities by Sex, Ethnicity, and Handic^apped Status (n = 1,632) 



Characteri stic 



Member 



Nonmember 



Total 



Sex: 

Female 
1^ -Male 

Ethnicity: 



282 ^ ' -^18.3 



265 



16.2 



543 
542 



,33.3 
33.2 



825 
807 




Anglo - -^^ 


-^6 


• 19.4 


620 


38.0 


936 


57.4 


Blacky 


91 


5.6 ^ 


161 


9.8 


252 


15.4 


Hispanic 


140 , 




304 


18.6 


444 


27.2 


Handicapped status: 












• 


Nonhandicapped 


472 


28.9 


690 


42.3 


1,162 


71.2 


Handicapped 




4.6 - 


395 


24.2 


470 


28.8 


EMH 


14 


.9 


103 


,6.3 


117 


7.2 


^EH * 


' 8 


.5 


"59. 


3.6 


67 


4.1 


■ * LO- 


53 


3.2 


233 


14.3 


286 


17.5 



4. 



' ( 



Teaoher population ^ Four hundred forty-three teachers from tl^je Phoenix 
Union High School District participated in the study. Two hundred and 
seventeen of the teacherj^ were not 'currently sponsoring a school related club 
or activity, although their contracts specify^at they are expected t;-o 
participate' on a rotating basis; 226 of the gro^ were sponsors of sanctioned 
school clubs and activities. Ninety percent of the 225 teacher-sponsorsj of 
school activities indicated that, they were not teaching in special education 
classes; ten percent, however were special education teachers. ^ 
' ' ^ Summary . Tables 2-5 indicates that .the sample is representative of the 
PUHSD student body. Approximately 16 per^cent of the students overal 1 are 
handicapped, whereas 29 percent of the sample,' is handicapped. The youth are 
distributed equally by sex and by age, especially from tenth through twelfth 
grades. The sample is also representative of the district's ethnic mix. It 
is noteworthy,- however, .that in comparison ^ with Table 1, which shows 66 
percent of high school students nationwide participate in school activities, 

the data shown In Table 4 reveal that about two-thirds of the PUHSD students 

} • ' ■ 

do not participate in extracurricular school .activities.. Both sets of data 
are derived from self-reports, and they are presumably equally reliable. One 
may conclude, therefore, on the assumption that the sample is representative 
of the 'PUHSD student b6dy, that the high schools of the district uniformly 
fall below national- norms in attracting students to extracurricular 
activities. ^ \ 

Instrument Development and Research Questions 

The research project was designed, as -Stated in the Introduction , to 
describe (1) the expectations that sponsor and nonsponsor teachers have about 
the participation in school j acti vities of 'adolescents in general and 
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handicapped yoilth in particular; (2) the relative influence by sex^ ethnicity, 
and type of handicap, of such factors that underVie ' adolescent participation 
in school activities as' personal b^kground, attitudes toward school 
activities, expectations of peers, and beliefs toward self and others; and (3) 
the paranieters of school activities, by sex, ethnicity, and type df handicap, 
that influence either participation or nonpartici pation in school activities. 

Overview of instruments , A separate self-report questionnaire, comprised 
of individual descriptive items and summated Likert scales, was developed for 
each of the four constituencies whose views were assessed: teacher-sponsors 
of school activities, teacher-nonsponsors , adolescent nonparticipants in 
school activities, and adolescent' partici pants in school activities. Brief 
outlines of each of ttie questionnaires are presented below: 

1) . Teacher-sponsors of school activities (see Appendix A) 

Section 1: Each sponsor's perceptions'of the characteristics of student 
participants in his or her school activity. ( 

— — — SLeet4on-2-i — Eac^— sporvsor^— p^f^ept-i^n s-of--^heH nst i'ttit i on«^ s ^of- 

his or her school activity. \ 

Section 3: Attitude scale pertain-ing to factors that may encourage or 
discourage participation of students in the school activity. 

Section 4: Attitude scale pertaining to factors that may affect the 

participation of handicapped students in the school activity. 

Section 5: Descriptive items pertaining *to background of teacher- 
sponsors in special education. ^ 

2) . Teacher nonsponsors (see Appendix;B) . 

Section 1: Attitude scale pertaining to factors that encourage or 
, discourage participation of students in school activities. 

Section 2: Attitude scale, pertaining to factors that may affect the 
participation of handicapped students in school activities. 

Section 3: Descriptive items pertaining to background of teachers in 
ispecial education. ' 



3) . Student Survey — Nonparticipants in sctibol activities (see Appendix C) 

Section 1: Descriptive items pertaining to agp, s^x, ethnicity^, school 
performance, and social class. ' " ' :' 

^ f 

Section 2: Attitude scales comprised of personality measures^ of -be^Jiefs 
toward sel f . ' 

Section 3: Attitude scales comprised of measures of self-esteem and 
locus of control. ^ 

^ Se.ction 4: Attitude scale 'comprised of personality mefsures of beliefs 
toward others.* 

Section 5: .Descriptive items • pertaining to the nonparticipant *s 
, , , orientation toward school activities. 

Section 6:. Descriptive items pertaining, to the feelings of nonpartici- 
♦ . ' pants about school activities. 

4) . Student participants in social activities (see Appendix D) * 

Section 1: Descriptive items pertaining to age, sex, ethnicity, school 
performance, and social class. 

Section 2: Attitude scales comprised of personality measures of belief 
toward sel f . 

Section 3: Attitude scales comprised of measures of sel f -esteem and 
locus of control . 



Section 4: Attitude scales comprised of personality measures of beliefs 
toward others.* 

Section 5: Descriptive items pertaining>^ to the participant's orientation 
toward school activities. 

Section 6: Descriptive items pertaining to feelirtgs of the participant 
about school activities. 



*When the questionnaires were handed out to both' nonparticipants and 
participants, they were distributed serialTy via a. color code. scheme to ensure 
that approximately one-fifth of the su|)jects, respectively, would indicate 
their beliefs toward^high school students in general, handicapped students in, 
general. Black students, Mexican American students, apd White students. 
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Development of Instrument Parameters 



E;ctracurr1cu1ar school activities . In the past decade we have witnessed 
a shift ;among social scientists from preoccupation with individual differences 
to interelst in the dynamics of person-situation interaction. The new, . 
emerging models of personality are based on the notion that behavioral and 
environmental events affect one another and that both interact reciprocally 
with emotional states (Bandura, 1978). The rise to prominence of situational 
factors in psychological research has led to a surge of interest in behavioral 
settings, as analyzed by ecological psychologists (Kelly, 1979; Rutter, et 
al_., 1979). A behavioral setting, they argue, functions like a questionnaire 
in a survey— it elicits behavior (Gump,\^79). Jhe general approach , however, 
has dealt with the high school> eper se as a behjiv^ioral . setti ng (Kelly, 1979). 
However, because we were interested iYi ^how participation in particular school 
activities affects the attitudes" and perceptions of adolescents, the frame of 
reference in our research was shifted from the high school in general to the 
myriad e:xtr'acurricular activities that exist within the high schawl. ^ 

School activities arj^easily named by persons familiar with high schools. 
Activities, such as the Key Club, library aides, and student council, may be 
described as "objective; hard, empirical realities" (Gump, 1979). They are 
"natural units in the sense that their boundaries are self-generated" and 
"each has a particular notable locale in space and time" (Barker, 1958; Barker 
& Gump, 1964; Barker 4 Schoggen, 1973; Bronfenbreriner , 1979*; Schoggen, 1978; 
and Wicker^ 1979). School activities thus appear to constitute legitimate 
behavioral settings. Table 6 lists school activities io the PUHSD high 
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schools as Identified via a pilot -test, 1980-81, by 100 teacher-sponsors In 
the district. The activities described by the teacher-sponsors have been 
categorized by function as shown In Table 6, 
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Table 6 

Categories of School Activities 



Badminton 
Footbal 1 
Martial Arts 
Softball 



Athletics 

Tenni s 
Volleyball ^ 
Cheer^,eaders 

/Business and Vocational 



COE 

DEGA 

F^LA 

Auto 

VICA 



Art Club 
Book Club 
French 
Gifted 
Spanish 



FFA 
,HERO 

Med Start 
Radio and TV 



f-.^ Culture, Performance, Art, J^onors ^ 

National Honor Society ^ Band 
Quill aftd Scroll ^ Speech 
Orchestra" MECHA 
'Chess «. Native Artier. Relations 

, - Drama ^ Science Club " 

Ecology * 



Model U.N. 
Model"^Legislature 
Publ ications/ 

Lit. Magazine 
Yearbook 



Drill Team 
Rifle Team 
ROTC 



Student Government and Service 

Student Government 
Newspapers 
Press Club 
Mat Maid 
Key Club 

' Mi 1 i tary . 



Letterman / 
Library Aide 
Special Olympics 
Service 
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Specific procedures for operational ly defining the properties of the 

• ' "■ ^ 

.behavioral settings in particular activities have yet to be set forth. We 

ft 

were challenged, therefore, to develop operational definitions that would' 

enable us to' determine empirically how participation varies as a function of 

.... . ^ 

the di f f erent character i sties of school acti vi ti es« 'Hence , we f ormul ated 

variables that' collectively would describe each of the school activities^ We 
were guided directly by the prior research in ecological psychology in 
deriving these charact^r^isticS (cf. Wicker, 1979). At the outset g^f the 
research jifoject we anticipated that we could develop "continuous" or "linear" 
rating items for each variable representative of the characteristics. Pilot- 
testing demonstrated, however, that only a few Vtems could be so ordered. For 
example, the item, "how much time do you spend weekly . . . ." enabled us to 
write stubs from two hours to nine hours, but the item, %hy did you. become a 
member . . . ." required such categorical stubs as "to fi'ave fun," "to learn 
something' new," "to g1 ve a performange ," etc. Therefore, on the basis of data 
provided in pilot-testing by teachers, sponsors, administrators, and 
adolescents, individual, non-additive descriptive items were developed. 

Six characteristics of groups served as guidelines for item development:' 
structural --physical size of -group, ethnic mix of group, /sex mjx; 
membership — type of entry (voluntary, elected,^ appointed) , prerequisites for 
entry (intellectual Skills, social skills, ath^letic/skills) , maintenance 
(sel f-SLjStai ned , group sustai ned , , authority- sustained) ; - status — patterns of 
recognition (importance of activity to parents, teachers, administrators-, 
community), ♦ §roup structure (imposed or self-generated, leadership 
opportunities), leadership statuses (sponsor, group members, officers); tasks 
and goal s --acti.vity . (long or short term), badndaries defined or il 1 -defined) , 
competitive vs. cooperative; norms--authori tarian vs. democratic, functional 
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'value of rules ^and sanctions; in vol vement — i ntensi ty or magnitude of 
participation, 'cohesiveness (pride of members in participation)^. 

The above guidelines were used to construct sections 1-4 of the teacher- 
sponsor survey. Sections 1 and 2 of the teacher-nonsponsor survey. Sections 5 

and 6 of student-nonpartici pant survey, and Sections 4-5 of the student- 

«/ 

participant survey. 

Attitudes toward self and others . The measures of attitudes adolescents 
hold toward^themsel ves and others were modeled aft^r Leary & Coffey's (1955) 
Interplfl^sonal Check List . The ICL was introduced as an instrument to analyze 
beliefs about the behavior of both self and other. A rationale for 
.classifying trait-attributions in i meaningful framework originated in the 
interpers^na^ theory of Sullivan (1953)., and procedures for operational izing 
the judgments were set forth by Guttman (1954). Guttman sought to devise a 
method by which to analyze the structure df interrelations among tests of 
intelligence, personality, and the like.^ He distinguished between the 
simplex, a simple rank opder or scale of closely related attributes, and a| 
circumplex, a structured framework of^the.simplexes that had neither beginning 
nor end; i .e . , a circular order. Guttman suggested that researchers who want 
to employ the circumplex model should first define their bomain of interest i» 
the real world--their "superuni verse," as he put it. Second, Simplexes or 
variables then may be selected as different subuniverses representative of jthe 
superuni verse. By structural analysis of the circumplex, one may determine 
the relationships of the simplex subuniverses to the more abstract 
superuni verse. 

Figure '1 illustrates the perfect ci rcumplexj model for personality 
variables (Leary & Coffman, 1955). Eight simplexes are perfectly spaced in 
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(8) Respof>s»b1e/Concerned 



Helpful 
Honest 
Sharing 
Fai r-minded 
Sensible 
Generous 
Tender 
Gentle 



(1) Dominant/Status 
Popular ^ 
With it 
Leader 
• Entertaining 
Strong 
Powerful 
Lively 



(7) Wa rm/Loving 



(6) Offensi ve /Incompetent 



S 



(2) Sociable/Competent 
It 




A 



/ 



V 



(5) Submi ssi ve/Sel f -effacing 
. (Mistrust) 
Weak . 

Boring ' ' 

Dull ■ « 

Afraid of people 
Fol 1 ower 



(3) Aggressive/Malicious 
, (Rejected) 
Smart mouth 
Stubborn 
Rebellious 
Likes to fight 
Pushy 

Gets back at others 
Mean 

Hot-tempered 



(4^ Irresponsible/Unconcerned 



Miserable 
Disgusting 
Messy 
Sloppy 

Inferior / a 
Stuck-up^ 
Inconsiderate \ 
ReClcless 



Figure 1.* Quasi -c,i rcumpl ex structure of five interpersonal variables, 

(Solid lines signify derived adjective variables; dotted 
Vines denote hypothetical adjective variables.) 




eight octants to produce an interpersonal circl^-; Circumplex theory suggests 
that adjacent variables in the matrix"* shOLri<l be. more highly correlated than 
nonadjacent variables, and the degrees of correlation between any two variables 
should be a direct function of their distance from each other as they are 
plotj^ o".the circle (Wiggins, ^79), Since the variables are distributed on 
the circle^fli a two-dimensional space , their structural relations may be 
explored by factor , analyzing the iTttercorrelation matrix and plotting the 
loadings of the variables on the orthogonal ax-es representfng the first two 
factors. The structure will form a perfect circle to the extent that the 
intercorrelation matrix approximates the ideal, . Whether a circumplex can be 
created by rotating the first two factors of/a universe to orthogonal 
structure, depends upon whether it% elements have meaningful relationships, A 
two-dimensional space works fine .wherj^ all of tbe variables load primarily on 

two orthogonal axes. When three or more orthogonal dimensions are In fact in 

■ -» ♦ ^ * ■ ■ ^ . 

the superuni verse, increasingly less of the total variance will be accounted 
for by the mddel . The universe, therefore, must be defined in advance and 
subsequently evaluated for the amount of cumulative variance it explains. 

On the basis of the theoretical rationale described above-, a circumplex" 
model was developed and refined, to assess^e interpersonal representations of 
adolescents, Acjolescents themselves were asked to produce the words and 
phrases that would constitute the variables or subuhiverse simplexes. 
Researchers circulated themselves 1n school cafeterias, classrooms, halls, and 
parking lots. They would say: "Please think of a kid whom you like (or 
dislike). Please tell us all the words and phrases you can think of that 
desc ribe th.js person." Or they w6uld be asked: "Please list al l the words'^ and 



phrases that you .can think of that describe yourself." The words and phrases 
were pooled; those that were obscure, ambiguous, physically-related, and - 



eyal uati ve, werfe^Tellminated, w instrumdftt o'f about 100 words and phrases was 



tjij|^>8by .created and administered Jn the Spring of 1981 to approximately 400 
yout^vii' the adolescents were told that "gne researcheVs were interested in 
learning^ more about the beHefs of high ,sehool students and that they would 
' like them to. think about how much they agreed or disagreed with each word or 
. phrase as.it represented themselves. They rated the words on a Likert scale of 
-1- to.^ 4, wi^ 1 being "Stro<|^ly Agree" and 4 being "Strongly Disagree", 

^ . a ' ' - _ 

The principal ,components were extracted from the intercorrelations^pf the 
^^and^ rotated .orthogonally to, a two-factor solution. Words associated 
P^S^lpmi^jnce (^st-) and . submission (mistrust) loaded ""heavily on the two- 
poles, of the first factor whereas word§ , associated with aggressiveness (reject) 
/ loaded well-on-dn-e pole of the second. However, all the words the adolescents 
\ supplied thfit were opposite aggressiveness saturated at one end or- the other on 
the dominanc^submissl veness axis. Therefore, after talking with young people 




againj. worQs li+:e ^>cV*i "9 »" /'tender," "gentle," "conforming," and the like were 

added, words that appeared unrelated to either axis were deleted, and in, the 

* '■ - 

Spring of' 1981, the new ' instrument was administered to a sample of 540 
adole'sefentslgtl ' ' / ' , / ' 

On the basis of factor J o'adings of the new sample, clusters of words were 
grouped successively into .eighty- seven , six, and finally, five interpersonal 



adjective varial>1es« The five variables are denoted in Figure 2 by the solid 
lines. This combination of adjec.tive \fariabl^es provides the best approximation ^ 
dfRtainable' of the ci rcumplex structure rel at i ve to the perceptions of 
jadolescen1*%. The two principal components accounted for seventy percent qf the 
variance, . Yd assess the stability of the new ci rcumplex structure, the sample 
was split in half, and a separate factor analysis was conducted for each half. 
The factor loadings of-the-tvJb halves were virtually identical. Therefore, as 



a consequence of the^e'xtensl ve pilot-testTj^g, the ci rcumplex model was employed 
in the curren,t research ^'project to asses's-th^i-fvter personal representations of 
'^olescents toward self and other. **: . 

. Table* 7 shows the. empirical relationshj^? among , the. five interpigrso'nal 
adjective variables,' coefficients of reliabilities, of differences', afnd the 
reliability (coefficient alpha) of - each scale on the basis of self- : 



/ 



representations for 1,632 adolescents. Spring, 1982.; As shown in Table. 7, .t^he 
correlati'oiris af the opposing variables indicate how difficultj.it is to attain 

-1.00 correlations, because as Laforge and Suczek (4955) .Observed lorij ago, 

^ ,, , ■ ' « ' * . 

ratings of -personality traits tend . to "be positively ske.wed. The coefficient 
alphas indicate satisfactory stability, especially sipce the scales are »' 
comprised of only five to eight items. However, four ^ of the coefficients of 
the reliabilities of the differences betweeo the variables shown in Table 7 are 
below .50, and these data suggest that within-pro'fi le contrasts between 
adjacent variables would be questionable.. NonethelesSj the.five interpersonal 
Adjective Variables, as- ^hown by the solid lir)es"'Tn Figure, 1, . and as presente^l 
jn. Table 7, con-stitute a nomological network, which may be the (najor str'ength^ 
df the ci rcurppl ex." For example, subjects whose respGnses are high- .on tTO 
dominant/status vari able ^ Should * al so be high on the responsible/concerned 
variable; similarly,' patterns ^^hould hpjd among the'^ submissive/sel f-effacing, 
•irresponsible/unconcerned, ; and aggressi ve/ntal icious varietbles. ' Moreover, 



,resp^onses to. these three variables should show„ a negative -patterp with the 
dominance and responsibil ity'^variablesl These patterns ■ aeppear /s expected in 
the. analysis of sel F^^aiid other representations; the structural'^ pof^stency they 
reveal enhances the construct j^al idity -of 't||ie overall circl(mplex^"mt^ 

The items for^the interpersonal adjective variables were used to,.develop 
Sections 2 and 4 of the student survey. - = ' 



Table 7 > ^ " . ^ 

Correlatjons Among the Five Interpersonal Variabl es 



Variable Dominant/ Aggressive/^ Irresponsible/ SubmissiveV Responsible/ 
Status Malicious ' Unconcerned . Self-effacing Concerned 

> . .. . 

_ . /• N = 540 

. '■ '. '■ = i. ^~ " 

Dominant/ ' . 

Status V' .04 ^ ^.20 -.43 .34^ 

(.00) (^.50) (-1.00) ^ (.50) 

Aggressi ve/ \ 
Malicious / .72 - .42'^ • .075 -.26 

(.50 (.00) ' (-.50)^ 

Irresponsible/'. ' - ^ 

Unconcerned .61 .43 . . ' ^ .39 -.38 

' ^ \ . ^ . ' ; (.50) (-1.00) 

Stfbrfiissi ve/ . ' ^1 . . < 

Self-effacing .44 .68 .39 -^.21 

(-.50) 



Responsible/ - n ' 

Concerned . , .60 163 .48 .60 



Note: Data above the diagonal are correlations based on subject raw scores. 
Correlations in parentheses indicate hypothetical expectations from a perfect 
circumplex.' • ^ , * 

Data »be]ow the diagonal indicate coefficients of the reliabilities ,of 

the differences between the interpersonal variales based on standard 

scores. 

Coefficient alphas are idendical for both raw and standardized scores, 
i.e ., Dominant/Status = .74; Aggressive/Malicious = .72; 
' Irresponsible/Unconcerned = .63; Submissive/Self-effacing = .63; 

Responsi ble/Concerned = .73. * ' 

Low mean scores correspond to positive trait attributions for the 
Dominance and Responsibility variables; high mean scores, correspond to 
positive trait attributions (negation of traits) for'the Aggressive, 
Irresponsible, and Submissive variables. 



Self-esteem and locus of. control measures . Th^ stales used to measure 
sel/-esteem .apd locus of control were drawn from the United States Department 

^of Education (1977)' study. Group Profiles on Self-esteem a nd Life Goals, The 
'Self-esteem scales consi.sted of four items; each jtem contained fouT* response.. 

•.choices which ' ranged on a continuum from "Strongly Agree" to "Strongly' 

Disagree," Corr^ponding numerical'-* scores for the ras^Donse ''choices are 1-4, 

■ ■ .■ f > # 

with 4 indicating strong tfisagreement , The four items aVe: 

(1) I take a/ positive attitude toward myself, 

(2) I feel I am a person of worth, on an equal plane with others, 

.J- . , , t 

. * (3)' I am able to do things as well as most other people, 

(4) On the whole, I'm satisfied with myself, ' - 

Like the *^elf-esteem scale, the locus of control scale consisted of four 
items, each with four response options* rangi.ng from "Strongly Agree" to 
"Strongly Disagree", Items were scored so that disagreement, indicating an 
internal locus of control, was scored "4", Thus, high scores on the locus of 
control scale indicated "internal ity" while low scores indicated "externality", 
* The items are: 

(1) -Good luck is more important than hard work for success, 

(2) Every time I try to get ahead, sometiiing or -somebody stops me, 

\ . (3.) Planning only makes a person unhappy since plans hardly work out 
^ anyway, * _ ,^ 

(4) PjBOple who accept their condition in life are happier tt^n those who 

try to ch'ange things, \ . ' 

A twb-faQtor varimax solution on,, the item intercorrelations strongly 
confirmed the existence of'f^ distinct scales corresponding to the self- 
esteem and locus of control scales-. 
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The sel f -esteem and lotus of contrQl measures constituted Section 3 of 
the student surveys. • < ' 



Student background characteristics (definitions) , 
1. Definitions of Handicapped Statuses and Services 

Handicapped -Students ^-those students receiving - special education 
services within the regular high school setting and restricted tq the 
categories of ^ducabl e Mental ly Handicapped, ^ Emoti onal ly Handicapped, 
.^and Learn irvg Disabled. An adolescent's'handicap is m^inifested by his 
or^ her inability to achieve otherwise attainable progress or 
development in the regular education program. 

^ Special Education^ -specif ical ly des^gaed instruction, at ao cost to 
the parent, to meet the unique need;? of a handicapped child, 
including classroom instruction, instruction in physical Education,* 
and home instruction. " ^ > ^ ^ , 

Educabl e Mental ly Handi capped -- "Educabl e mentally handicapped" - 
(EMH). means a chi Id who because of his/her intellectual ^ 
devel opment , as determi ned- by eval uat i on pursuant to ARS 
15-1013 , is incapable of being educated effectively through 
regular classroom instruction . without the support of special 
classes or* special services desi^v "to promo'^e his/her 
educational development. 

Emotionally Handicapped --"Emotiona i \j handicapped" {EH) means a 
child who becai/Se of serious social ^or behavioral problems, as 
determined t*y evaluation pursuant to ARS 15-1013, is unable or 
incapable^of meeting the demand of regular/classroom programs in 
the publ ic' school s dnd in the opi ni on of diagnostic and • 
instructional personnel the child requires speci^al classes or 
special services designed Nto promote his educational, and 
emotional growth and development. 

Learnirrg Dfsabl ed — "Learni ng disabled" (LD) mear\s a child with a 
disorder; in; one or more of the basic psychological processes 
involved in ^ understanding or in using language, spoken or 
written, whicfh may manifest itself in an imperfect ability to 
listen, thinly, speak, read, wr . 'spell, or ,to do mathematical 
calculations*. The term incl uat. such conditions as perc'^feptual 
handicaps, brain injury, minimal brain dysfunction, dysl exia ,-and 
developmental aphasia. The term does^ not include children who 
have learning problems that are primarily the result of visual. 



Arizona Department of lEducatipn, Division of Special Education Conditions and 
Standards Relating to Identification and Placement . 
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. hearing or motor , handicaps , of mental , retardation , of emotiona^l 
disturbance or of environmental, cuHural , or economic 
disadvantage, 

■ ■ 

Resource CI asses ^^--A supportive class Conducted by a special 
education resource teacher that assists the student in meeting- 
regular class requirements. The student remains 'official ly enrolled 
in the regular class, 

Self-Contained Classes --A specialized class conducted by a special 
education teacher providing , direct instruction within a subject area. 
The student is register^ directly to the special education- teacher, 

2, Definitions of basic demographic variables , 

, a) Ethnicity -- ^ . ^ 

1) Hispanic or Mexican American--an adolescent of Mexican, 
Puerto Rtcan, Cuban, Central or South American, or other 
Spani sh cul ture or origin, - , 

2) Black'--an adolescent having origins in ap^ of the black 
racial groups of Africa, 

3) White--ari adolescent having origins in any m the original 
peppl-es of Europe, North Africa, or the Middle East, 

b) Sex — male Oi male 

c) Soc ■ .oS --d summary score ranging from 5 (low) to 10 (high) 
deper.jHig on level. of parental education and on whether the home 

; contains two or more cars, a typewriter, daily newspaper^ * 
electric dishwasher, and private place to study, 

,The definitions of the handicapped were used by the special education 

teachers at the high schools to^ place the students in the categories used 

in analyses (see Results and Discussion), The demographic variables were 

used to develop' Section 1 of the. student surveys. 



^^Exceptional .uuv it Programs Service Models, Phoenix Union High School 
District, ' ^ 
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!• Do teacher-npnsponsors ancf teacher-spon|ors of school activities 

.differ in their views toward the participation of handicapped 

students?^^ ^ • ' ' ^ 

Expectations: Teacher-spon§brs wi 11 vi(^w the handicapped more 
like mainstream youth because they will have had opportunity to 
observe similarities between them in a wide variety of settings, 

2. What contributions do handicapped status and eth|fl^city^vari^bles make 

to individual differences in participation in school^ ac,tivities? 

Expectations: OneMn six handicapped adolescents versus one in 
two nonhandicapped adolescents participate in school activities * 
(cf. Table 5, p. 18). Do the two groups of youth differ in. the' 
factors they see . as important jn influencing thei'r participation. 
Presumably the handicapped have not had models among parents , 
peers, or teachers to encourage and help ttiem acquire expectations 
and aspirations regarding school activities, 

3. What contributions do^ background variables make, relative to 
^handicapped status and ethnicity, in individual differences in 

participation in»school activities? 

Expectations:. Variables associated with orientation toward school 
(social class, future plans, etc) ar^ expected to be' positi vely 
related to participation in school activities. 

Procedures:' Data Collection ' 

. The school principal s' of the seven participating PUHSD high schools 
supervised data collection procedures. Separate procedures were established 
for the three populations employed in the study: the faculty (including both 
sponsors and nonsponsors of school activities), the nonhandicapped students, 
and the handicapped students. Each of the three procedures is detailed below. 

Faculty , The procedures for assessing partici patton of Phoenix Union 
High School District teachers varied across the' seven high schools. 
Participation in this study was voluntary, and each principal encouraged 
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participation by discussing with his/her faculty, the purpose of the survey and 
its significance to both the school and the district;" . 

Teacher-sponsors of school c1 ubs/acti vities « The principals determfned 

•th^ number of teacher-sponsors in thei r school s', and ASU project personnel 
delivered to themQhe number of survey questionnaires they re'^quested. The 
principals then distributed the questionnaires either tn faculty meetings or 
via campus mail; they subsequerj/fc^y collected them via campus mail. Th^ data 
collection period extended from February to April, 1982. ^ 

Teachers . All classroom teachers not currently sponsoring- a school 
activity *or club were requested by their school principals to complete the 
questionnaire* which for, these- teachers, dealt only with factors that might 
^encourage or discourage student partici pation .in school sponsored activities. 
As\with the teacher-sponsors, the principals determined the number of 
tfeacher-nonsponsors in their schools, and ASU project personnel delivered to 
them' the- number of survey* questiofinaires the^ requested. The principals then 
distributed the questionnair'es either in; faculty meetingSg^pr^ via' campus mai^ ; • 

•they subsequently collected them via campus mail. The data collection period 
^tended from February to April, 1982. ^ , . - 

Nonhandicapped students . The data collection, procedures fc^ 
nonhandicapped :."udents were standardi^zed across the seven high schoo.o. Each 
school principal exercised his or her'judgment in s^electing, across age 
levels, content-area classrooms that would be representative of the student 
body. The cfata collection activities were directed on site by a faculty 
research associate with three graduate research assistants. A member of the 
project team rern,ai ned in the classroom while the students responded to the 
questionnaire; classroom teachers^ stayed in the room only until students 
began. Student ^participation in the survey was vol untary , and initially 
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everyone participated. The instrument 1;ook approximately 50 minutes to . 
complete. • / 

Procedures were standardized as follows for administering the 
. qbestionnai re : . ^ ' , , . ^ 

SAY: Hello, my name is . Tm from Arizona State 

University. We are here today to conduct a survey that will help your 
school plan future directions, will 'take all of this period. You wi.ll 
ne ^ a pencil and a survey form which I will give to you. Everycine^here 
wi 11 get a s#n^ey to comple^te. 

ASK:, Does everyone have a pencil? (Hand out pencils to those who need * 
them) ... . ^ 

SAY: How many of you are now in an athletic, performance, academic, on 
social school activity or club? Please raise your hands anci keep them-l 
raised until you receive a survey form. Please do not open the survey\ 
^ form until asked to do'so. 

. HAND our PARTICIPANT SUI?VeYS (Form I)— all colors TO THOSE STUDENTS WITH 
RAISED HANDSCX ---^ 

When participant surveys have been handed out,^ distribute NONPARTICIPANT 
SURVEYS (Form II)--all colors^to all other students. (Check nonpartici- 
pants as' surveys are being passed* out--i .e./ Jou' re not in an activity or 
club?) Check after surveys- are passed to be sure students have the proper 
forms. (Form'I'Tor participants. Fort II for nonpartlclpants.) 

^ W>ien everyone has^a survey and a pencil, SAY: We are ready tolbegin. 

Take your answer sheet put of the packet. (DEMONSTRATE). 

' ° . -"^^Y: Do not write on the survey form. All Answers musfc be placed on your 

iBM Answer°sheet. (Show the IBM Answer sheet again). SAY: Note that the 
answers on the sheet go across from left to right. 

. ASK: Ready to Bifegin? - 

SAY: , Find the top. of the Answer sheet where it says IDENTIFICATION 
-NUMBER. In the first four spaces, write in the last four numbers of your* 
phone number. If you do not have a phone, write in the numbers 1,1,1,1. 
In the next space, ri_ght under the last four numbers of your phone number 
writfe the number 1 tf you are female; ^r^te the number 2 if you are male. 

When students have finished with the identification numbers, SAY: I will 
read the first four questions aloud with you. SAYf Turn the page on-your 
survey. Now find the number 1 on yoar answer sheTet. This is the place 
where you will put your first answer. READ: Student sjnformatioh Survey, 
. Part I:. Student Information, etc. ^; 

When you get to the first question, read the stem (first part) aloud. 
"Number 1, What is your age?" Then say. Number 1, 14 or younger. If you 
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are 14 or younger, blacken the space number 1, Continue, number 2, 15, 
If you are 15, blacken space 2' of question 1. Continue on with all 
choices. Do this for the l^xst four 'Questions. CHIfCK TO BE 'SURE^ STUDENTS 
' ARE WORI^ING ACROSS ON THE IBM S^HEET. 

When you have read the first four questions, tell the students that they 
should' continue working on their own through the rest ill tjiG* questions. 

SAY: If you have any questions,, raise your hand an(l I will try to help 
you^ 

NOTE: AS STUDENTS ARE COMPLETING TH^E SURVEYS, CHECK TO 8E SURE THAT ALL 
STUDENTS WHO ARE PARTICIPANTS IN ACTIVITIES/CLUBS HAVE WRITTEN IN.THLJAME 
OF THEIR CLUB ON JHE ANSWER SHEET IN THE SPACE MARKED "NAMET." • 

Participants will have Form I of the survey. 

As student\^compl eted the questionnaire^, they were requested to. study or 
read quietly in tjjeir seats until the end of the classroom period. The tibove 
procedure wai followed at each high schop^^^one morning at each school, between 
February and April, 1982., ^ 

Handicapped student ^population . ASU project pei^sonnel met with each hiar 

school chairperson of the Exceptional Student Program. Dates scht ule^ 

to include one inservice training day for participating 'ieacher? and two 

consecutive days for data collection. Generally, the data collection 

i 

-activities for both the handicapped- and nonhandicapped were scheduled for the 
*same week. * , - 

Project personnel ftiet^prior to the data collection with participating 
special education teachers to discuss the survey forms, ^ use of IBM score 
sheets, amount of time needed, and standardization of procedures.^. Six of the 
participating high schools requested that the survey of handicapped students 
be conducted by the special education teachers. In order to standardi^ze 
procedures, ,an inservice meeting was conducted by project staff for the 
teachers prior to the data collection. (Two dejjartmental chairpersons, 
however, conducted their own inservice after meeting with ASU project 
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personnel.) One hi^h school elected to collect data in two large group 



sessions, under ASU personnel, supervi.sion • At this school, the si|ec1al 
education teachers assisted *ASU personnel during the data collection by 
answering student questions, collecting surv^ 'oriris, ^n^ nonitoring 
activities. At tM other : schools^, ci ta were collected ir^resource 
classrooms by the spe'^ial education teacher with the assi stance of ASU project 
personnel. Teaqhers followed the same procedures for administering the survey 
that were standardi zed for the nonhandicapped stjjdent data collection. 
Generally, data^ col lectiorl/^ctivities for the handicapped took two class 
periods for compl et ton . of the S tudent Survey , ^those schociS collecting 
data with educable mentally retarded students% the Studen t Survey '^was re^d to 
the entir^e class by the s ^^l^gduft'ior ' .er, ,r idents then maj:ked 

their responses on the Student Survey Ir.stead of the IBM data sheet. 
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III. RESULTS AND DI.SCUSSION 



Teacher Perceptions 



Teacher-sponsbrs views of characteristics of school activities . Table 8 

shows the perceptions of the 209 teacher-sponsors' views of the character- 

istics of student participants. The data reveal that teacher-sponsors see the 

largest number of s-tudents participating in Student Government , *and the second 

largest number in Art and Performance. Athletics, Business and Vocational, 

and Military, respectively, fc91,lowed in number of p^ticipants. They also see 

participation decreasing by g^rarde level, with' the excaption of Business and 

Vocailional and Art and Perforfnance. The two sexes are distributed equally 

^ \ 
within Athletics, Student Govelffirtient,, and Military, but the teacher-sponsors 

see many more female than male participants ip Business and Vocational' and Art 
and Performance^^ Furt lier^teacner-sponsors view Anglo Vouth as proportiona- 
tely more active than miaBity youth, especially in Art *and 'Performance. 

Although they acknowledge that handicapped youth participate in both Student 

■I / 
Government and Art and P&rfprmanjce , relatively few, handicapped youth are 

and Vocati onal . . 



thought to l5e ynvblved in Business 
^ T^^I^Ba'cber-sponsors say the 
members and club publicity. Most 



students spend in activities on 
min-imum time shows considerable 
Vocational to over nine hours for 



t youth learn abo<jt joining ^from other 
activities meet after school in a classroom. 



and TTieet two hours or less weekly, except for athletics. The minimum time 



:he'-average is about two hours, but the 
range--from two, hours for Business and 
Athletics. Teacljer-sponsors see lack of 
skills and other commitments -as tlfie main reasons that youth dd not participate 
in school activities. Membership/ is primarily on a v^untary basis in all 
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Tablets . . . > 

Teacher-Sponsor Views of Characteristics- of Schopl Activities (n = 209) 

. Extracurricular 



» 


* 




Activity 






Activity 




Business & 


Art & 


Student 




Characteristics 


Athl etics 


Vocational 


Performance Government Mil itary 


1. Members of each grade 












level : 












9th 


213 


44 


447 


2,144 


■ 9 


• 10th 


298 


66 


413 


1.061 


6 


nth 


296 


149 


' 563 


730 


7 


12 th 


251 


535 


. 785 


■ 1,509 


2 


Ungraded 


67 


99 


135 " 


11 ' , 


0 


2. Sex of members: 












~ Femal e 


414 


416 


1.241 • 


2,058 


12 


Male 


496 


259 


922 


1,761 


12*- 



3. Ethnic or racial back- / 
■ ground of inembers: 

Anglo 

Black " . ' - 

Hispanic ^ 
Native American 
Oriental 

4. Members having handicaps: 

5. Handicapped' students by- 

ca'^tegory: 
Educable mentally 

handicapped (EMH) - 
Emotionally 

handfcapped (EH) 
Hearing-" 

• handicapped (.HH) 
Learn-ing ^ . ^ 

disabled (LD) 
Speech . ' " ^ 

handicapped (SP-H) 

6. Handicapped students by. 

ethnic group: 

Anglo 
•Black : 
■ Hispatiic ■ , 
..Native American . 

Oriental 



■471 
152 
268 
27 

' 9' 



397 
117 
<142 

■2 
5 



1,426 
179 

.. ' 382 
' 96 
50 



55 


35 


352 


.. ■ ^ 
20 , . , 


4 


43 


19 


5 


36 




1 


10 


47 , " 


30 V 


255 


2 


0 


5 


62 

26, 

49 

16,' 

■.1 


35 

'6 
- 9 
"0 ' 

0 


. 245 
44 
57 
7 
0 



1,828 
573 

1,362 
93 
84 

» 

422 



101 
77 
■ 12 
237 
"45 



45 

154 
81 
9 
1 



18 
0 
6 
0 
0 

0 



0 
0 
0 
0 
0 



0 
- 0 
0 
0 

' 0 
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Table 8 (Continuec, 
Teacher-Sponsor Views of Characteristics of School Activities (n =. 209) 

A * 



Activity 
Characteristics 
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Extracurricular - ' ; - 
— Activity ^ 

Business & Art & " Student 
Athletics Vocational Performance Government Military 

■ ^ — ^— 4 — ^ 



How students learn 
'abott joining: 
School counselor 
Other members of 

the club 
School newspaper/ 

news-letter • 
TeacheVs and/or . 

administrators 
Club publicity 

on campus . 



VJhen the activity/ 
club meets: 
Before "school 
During School 
' After school 
Both bef'ore and 
^ • after school 
Both during school 
either -before or 
after school 



and 



9^ .Where the activity/ 
• ^ ' cluti me*ets: . 
. Classroorti 
Room other than cl'BSS- 
room on campus 
! (library, etc..) 
On campus outdoors ^ / 
^ Off campus \^ 

10. The average timfe that 

students spend .weekly 
in meetings and 
^ activities: 

2 hours .or less weekly 
3-5 hours .weekly ' 
•v * 6-8 hOLTrs weekly 
'9+ hours weekly 

11. * The minimum time students 
- , " spend, weekly ig the 

activity/club: 
^ \ 2 hours, or l<fess weekly 

• 3-5 hours weekly ' 
^ 6-8 hours weekly 
- 9+ hours weekly 
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• 0 
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^ 1 
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15 
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• 20 
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1 


14 


5 • : 
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0 
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2 


32 


24 - 
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3 
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7 
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0- 
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29 


64 
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. p 



11 

23 
4 



7 
10 
12 
16 



0 
0 
0 



5 
0 
0 



10 

2 
0 



8 


24 
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■. 2 


7 ■ 


■ ■■ 0' 


. 1 


27 


0 





^7 
3 
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■0" 
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7 
1 
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36 
4 
4 
2 



42* 
10 

3 

2 



.-41 
V 



0 
1 
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0 
0 
0 
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0 

1 

0 
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TgiW.e 8 (Contyinued) 

'tgacherrSponsor Views of- Charact'eristic^ of^ School Activities (n = 209} 



• Activity 
Characteri sties ' 



. ^ , Extracurricular 
■■ ' Activity 

Business & Aft & Student 
Ath'letics Vocational Performance Government Military 



12. The maximum time 

s-^dents spend 
• weekly in the 
■ act\yity/club:. . 
"2 hours or less 

weekly . . ' 4 
•» 3-5 hours weekly 4 
6-8 hours weekly ' 4 
9+ hours weekly - 33 

13. . The main reason stu- 
^ dents'- do not join 

, the- activi ty /club: 

Lack of necessary * 
.skills . 27' 
Lack of money 4^ 
Other commitments 
(Work, family 
' responsibilities, 
■ - . etc.) / ^9 
. . Lack of 'information 
' '■ about activity/club 
'J.rgnsiporiatibn to , and 
« •f'Tom school , '6 

14. How membership in the 

group is determined: 
- < Voluntary . 29 
Honorary (by . 

invitation) • 0^ 
Appointed or sj^'tected 13 
. • ' ■• Elected < I 
Required (as, credit' 
^ ' or related to 

another class) 1 

15', Skills l^equired to en'ter 
the activity/club: ^- 
Interest. only--no • 

skills, needed . 16' 

Scholasttc'ikills • , . 0 ' 
Athletic skills . ■ ?6 

Performance/artistic ° 
.skills % ■■ ' 3 



14 
9 
5 
2 



5 
1 

10 
3 
4 

11" 

0 
3 
1 

14 



22 
5 
0 

1 



38 

15 
4 

10 



17 
1 



33 
5 

1 

42 



1 10 
7 
0 



42 • 
16 
0 



21 
12, 
"13 
10 



8 
1 



25 
6 
1 

36 

4 

7 
4 



36 
11- 

2. 



0 
1 
0 
0 



0 
0 
0 



0 
0 
0 



0 
0 

0 




Table B.. (Continued) 
Tea^cher.-Sponsor Views of Cha(re[cteri sties of School Activities (n = 209) 



■4^ 



Activity . 
Characterist.ics 



^ ' . ^ . 'Extracurricular . • ' 

^ • • Acttvity ; - \ * 

^ Business & Art & - Student ». 
^ ^Athletics Vocational f?erformancje"'Gov6rfiment -Military 



/. 



-16-; The largest expenditure 
members must make: , 
Equipment r. 
Jranspbrtation 'to or 

frctm^ctivi ty 
Dues, ^ppliesy or 

' ■ ^ admission^S ^ 
Uni forms* , 
tiorie . > ■ ■ 

J17. .-Number of . members 

•regularly attending . 
schedul ed meeti ngs : 

I- 5 . 
6-10 • V 

II- 15 %' * 
' 16-20 ' ^ • ' 

^21+ * • . ^ 



18. The primary purpose 

of the .activity/club: 
To^ havelfun 
To enhance knowledge 
or learn a skill 
" : T(5 produce a product 
. (a yearbook," 2irts 
projects, cookbooks, 
etc. ) or provide a 
service ' . ' 
To. give an athletic 
performance ^ ' , 
^\ To give an artistic 
performance ' 



^^Jr9. Ethnic group mainly 
^" ^ holding leadership) 

positions:' 
' ' . Anglp . ' 
^ Black 
^ Hispanic 



OtherV 

Ho pr^Jhwainant group 
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. ' 16 ■ 
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9 
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0 ,: 
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17 - 
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23 . 4 
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- 1 




18 • 
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32 
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. 0 V 




0 \' 
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■ 3' 
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. l .-, 
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-13 


>35 


" 30 : 
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'2 . 
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-0 - 


•9.' 
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Tables" - (Corittnued) - - . ' s' . 

Teacher-Sponsor Views of Characteristics of School Activities" (n 20,9)'.; 



, Activity, 
acteristics' » 




,* Extracurricular 
.- . • .- • * - Activity . • ' 

_ ■ : , ' ' ■ 

; . Business & Art & * Student. ' 

Afhle,ti.cl Vbca"tional Per-forma.rice" Government Mil it»ry 

' ^ g " LL , . , : . - - 



20. 



21: 



22., 



23. 



V 



24V 



Sex mairrly holding^, 
leadership post tions: 
Female ^ ^ 23 

' Male - ' ; 12 
Neither sex pre- , ' 

dominates ^ ' 8 

. * ' ^ ■ . ■* - 

How' leaders -are . 
"selected: . ; 

Vote by members ^ 26 

- -^S^iority ^ . . 3 

' Sponsor^ pr ' . ' 

administration - 6 
. .Volunteer / 3 

' Committee of ^ 

members^ ' X) 

Who'^decides, what the 
official activity/cl Jb 
activities will be: , 
Each 'member, acting 

; alone 
All' members together 4 10 
Activity Readers . 0 
Sponsor or school / . 

administration 3'0 
Committee of 
members \ | 0 

The rewards pf or p^rtici- 
pation are: ' y': ' 
Personal success . 13 
Trophies , letters', , 

certificates^ badges , 
^ etC^. 18 
''Recognition •'(peers , , 
. parents, etc. ) . , A 
Relationships with 
others ^ . - 3 

Projects" change or , ^ . 
remain the Si^ame-r 7^ 
Reimain the s^me year 

.after year 30 
Change with .new : 

members and/or 
. sponsors 9 



12 
5 



28 
19 



-^9 
•11 



0, 
0 
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18 


12 


. 1 


24 
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0 . , 
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■ 2 


. 0 
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0 
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..31 


0 


2 


3- 
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8' 


9 ^ 
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■'2 • 


> . 5- ' •- 
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14 


■ 19 


■'ir ^ ' 


^0 


2 


11^ 


.2 


1 


'0 - ^ 




>:i5- 


•■ 0 


3 ■ 


23 


- 16 


■ P. 
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4 


13 


12 


0 



18 



45 



33 



Table 8 (Continued)- ' 

teaiSifer-Sponsor Views of Characteristics of School Activities* 



/Activity 
Characteristics 



25, How members-' adhi eve 

the ^goals of the 
activity/clubf 
Compete more than' 
they cooperate 
v ^ Cooperate mpre than 
they compete 
Compete and cooperr. 
^te about equally- 

« 

26. Projects are pr^imarily 
^ , long or short term: 

^ Long- , term* (weeks or' 
'* months) 

S.hort term (hours or. 
dayis) ■ * 
.27, Rules of the activity/ 
club are primarily 
foVmal or informal : 
Formal ( written 
Informal (made up 
^ ^ along the way) 

28, Who usually enforces 
the 'rules: - 
. ^Self-impo3ed 
All members together . 
.Sponsor or school ^ 

Administration 
:Activi ty leaders 
Committee of 
members 

^' 

29/ The primary disciplinary 
action of the activity/ 
club: . - 
. • Self-ci^'.ticism 
' Epcpulsion from the>- 
• v 1 activ>ty/club } 
Reprimand; 
Exclusion from 
; participation 




0 . ' Business & ^ Art & 

Athletics Vocational Performanqe 'Gover 











/ ' 


\ ■ 
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- 5 , 
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35 
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15 . . 


•28 
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. 0 
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14 ■ 


. ' 28 


17' 
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13 


35 
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0 
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Tables (Continued) 

teather-Spor^^ft^^ttS^ o^- Characteristics of School Activtties (n = ^09)^ . ^ > 

"~ - ~ ~' Extracurricular ^ ^^O 

- . . , ; . Activ4ty . 



Activity * . Business & Art ^ Student 

Characteristics ' ^ ' Athletics Voqatiohal; Performance^ Government Militar/ 

• ~ -y ■ ' ' " '^ — '• ■ — '■ — : = — ^ ■ ~7 ■ — ; 

30. How members work when _ • . 

the entire group i;s 
involved in a conpon 
. project:^ 
Alone 

With one other 
* person 
In sjnal 1 groups 
In the whole group 
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V- 1 - • 
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. 30 
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■9. 

activities. The teacher-sponsors maintain that interest, rather than skill, 

TS^reqQired to join the activities, except for athletics, where athletic 

■ . . "• ' ' ' • . 

=skills are perceived as necessary for membership,' Dues and expenditures for 

supplies are important 'admission ^ requi rements especially j6 Busi ness ""and 
Vocational and Art and Performance, . r . 

Member attendance at activity functions is reVatively heavy, according to 
teacher-^p6nsors. The primary purpose in Athletics is to give an at|iletic 
performance; in Business and Vocation, to enhanfce knowledge or learn a skill; 
in Art and Performance, to learn a^ skill or provide, a service; in Student 
Governme/'it, . to .have fun or to provide a service. It is noteworthy that 
leadership positions are viewed \s beirrg held by White youth, who are 
primarily gi rl s, " ^ • 

Leaders are generally selected by vote of members; members 'work together 
to -dectjje-acti vities,- thexewards.- fo.r^' par_ticipation-are-p 

Business and Vocationa^ trophies^for athletics, and "relationships with_ 
others" fqr Arta^ Performance and Student Government, Projects remain the 
same year af1;j^^year in Athletics, bub they ^change in the other! acti vi ties 
with the coming of new members and teacher-sponsors* 

Cooperation prevail s in Student Government, but the youth compete and 
cooperate abocfc equally in other activities. Rules in most instances have 
been formally established, and they a re"^ejn forced by the teacher-sponsors or 
■the school administrators. Youth -are disc'iphined iri Athletics by exclusion 
frdm partici-pation , but by sel f-cri tictsm, expulsion, or reprimand in other 

activities, . * , 

^ J' \ - ^ ' 

Teacher attitudes toward factors that affect participation in school 

activities as a^wicticffi of (1) sponsorship of activities and j2) involvement 



in speci.af^educ^tiori ., ' Teacher-sponsor ancUteacher responses from ihe two 
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^guestidnnai res (see Appendices A and B) were combined for purposes ^of 
conducting multi variate|j^omparisons of t^fcher attitudes* toward participation 
in school activities when "students in general" and handicapped -students , ' 
respectively, is takeii as the refer.ent-^^roup. Various- items wei*e scaled on. 
the basiS'.of their conceptual re'lationships. These scales. were designed to 



reflect • tifree characteristics of activities that mediate student^ 
participation: 1) status ani prestige of membership, 2) organizational . 
structure and types of tasks, and 3) rrLnlbership variables related to- degree of 
handicapping conditions. . Each scale was teste'd for internal rel iabi 1 ity .using 
Cronbach's Alpha (Cronbach, 1951), fo^^aximye scale rel iahjLl i.ty, items that 
sh^^f^ed poor correlation with the scales -wei^ removed. The means, standard 
deviations, and Alphas^of the final v^ersion of the scales are presented in* 
Table 9, . ' . . . ■ ' ' 



•A. 
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Tabl^ 9 - • . , • - ' . 

Me^ns, Standard Deviations J-anb-Alpha R'ellabii ity^Measurejs for* Combined^ 
.Teacher/Teacher'-^ponsor AttHudes toward Factors ttiat Affect Partic'ipat'ion in* 
School Activities (n ^ 426) ^ ' 

—— .\." ' ■ — ' ' • ' 

Scale ' ^ Teacher Teachers Total SD Al.pha 

Sponsors ' ' ^ ^ 

, n =. 209 n = 217 n = 417' 



All Students* . ; V > 

Status (items; 15-20, . ' • ' 

teachers itenis 45-50, * • 

sponsors) ' 3,10 3,01 ' 3,05 ,63^ ,87 

Structural -and Task (items 




r 



3-13, teachers; items 
33-43, sponsors) 2,96 - 2,48 2.71. ,74 .84 

Handicapped Students** — 
Status (items 48-^53, , 

teachers; items 78-83, " ^ * 

sponsors) . , 2.69 ' - 2.90' 2:80 ' .74 .90 

StructuraV and Task*^(items 
- 27, -34-37, 39-46, » 
•teachers;, items 57, 64-67(, 

69-76, sponsors) 2.62 2.92 2.77 -.75^ .83 

Handicapping Conditions 
(items 21-25, 28-32, 38, 
teachers; items 51-55,, 



58-63, "68, sponsors) " 2.69 . 2.86, 2.78 .;\78 .87 

Low mean'tfScores indicate that characteristics of school activities discourage 
articipation (range from 1 = strongly discourages to 4 = strongly enqdurageV). 

**Hi_gh mean scores indicate that characteristics of scho'ol activities 
discourage participation (range from 1 = very unimportant to 4 = very 
important); . . ^ - . 



p 



' A multivariate analysis of variance design was used to compare teacher 
responses on the five scales* in terms of two important background factors: 1) 
level Of teachers* formal involvement in school activities and 2) level of 
teachers' formal i'nv^o^vement wftii* handicapped youth (cf, T^ble lo). For the 
ffrst factor, teacher involvement in school activities was , dichotomized on the 
basis of, whether the teachers were sponsors of school activities (teWher- ' 
nonspjjUor n = 217; - sponsor n = 209). For. the second, factor, .tea/hen ■ 
involvement with handicappedj^youth was defined on n:he b^sis of fbrtfa^ 
experience in special educ^on. The fqur levels of this factar were created 
fron^data drawn) from section 5^of the teacher-sponsor questionr>a1 re and sectiori 
^ 3 of the teacher qtjestionnajre. Teachers were grouped Into four ordered 
categories, high (currently teaching a special education class, n = 27)s high- 
medfutn (completed thr*ee or more university related .courses Tn special education 
and/or attended three or' niore professional workshops in. special educ^iof?-, n = 
Jf), low'^dium (compT^d 6ne or two courses -arid/or attended one or two 
workshops! n = 282), and low (had not taught a special education class, not 
completed a course, and not attended a'^orkshop, n ="^45). ^ ^ ^ 

Table 10 shows that in respect to characteristics of activities related to, 
students In general', teacher-nonsponsors and teacher-sponsors are similar in 
their attitudes toward status characteri stics--whether prestige of the activity 
to various constituencies discourages or eacourages participat1on--(however, 
the differenc^on the status scale did approach significance, p < ,10), 
However, the teachers differ strongly rel ati ye* to^tructural characteristics, 

V* ■ • ■ . 

..Teacher-nonsponsors see activities as much less accessi ble relative to 
^ structure than do teacher-sponsors.^ The differences between teacher- 
-N^nonsponsors ^and teacher-sponsors In respect to characteristics of activities 
.'.related to handicapped sti^ents^re consistent for all three scales. In each 
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Table IQ • ./ 
Multivariate Analysis of Variance for Teacher/Teacher-Sporisor Attitudes toward 
Factors that Affect Participation In School Activities J[n = 426) , 



Source 



Scale 



^ All Students. 



Status Structural 



* Handicapped Students 



Status Structural Handicapped 



F 



Involvement - 
irt school 

activities (A) . 3;04 

' V • *• ■ 

Involvement 
with liiandicapped 
youth (B) - 



A X B' 



.45 
.22 



97.51*** 



.13 



2.63 



9.5i* 43.98*** 16.88*** 



2^67 



2.09 



.59 . 1.24 



.91 ✓ 
2.46 - 



^df ^= 1, 418 * ^df 

.,*p<..oi 

***p <..001 
***p < ".0001 ■ 



=3, 418 



.^df =*3, 418 
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instance, teacher-nonsponsors see ac^i vi ties »as more formidable and 

^ i.naccessible for handicapped students than do teaclter-sponsors whp are workfng 

with youth in activities. However, it i*?"hoteworthy that Table 10 also shows 

that the level of experience^ emd expertise in special education has no effect 

on views 'of teachers toward participation fn school activities for both 

Students in general and handicapped students. 1 • . * 

We .may assume, that teacher-nonsponsors have a less direct, and therefore, 

less accurate perception' of actual barriers to partici paf i on in school 

■ • • '"1 * 

activities, perhaps because o^ their unfamiliarity with the actual demands 

that activities place on students. The data support, 'therefore^ the 

hypothesis that teacher-nonsponsors ^overestim^ate the inaccessibility of 

acii-vities to both students in general,- and especially, to handicapped 

students. ■ ' 

Our failure to find a significant difference" on the status variable for 

students in genera^f may be a*stati stical artifact (since the F test approached 

Jgnificance). A more conceptual explanatiqn, however, follows from exam4ning^ 
e means fjor that variable for thg^^tfwo groups of teachers, as pre»sented in 
Table 9. Both teachers and teacher-sponsoos ^ rate status variables as 
encouraging participation in acti vities. _ ^nce status and prestige for 
participation in activities is strongly affected by the school milieu, one . 
would not expect that these two groups of teachers would differ on the general 
significance of status. ^ . 

The failure to find any significant effect among teachers relative to 
Tevel of involvement in , special' education is noteworthy. Since neither the 
interac^t-ions between the background characteri sties ;^nor the main effect* 
for special^ education involvement was significant, it ^follows that j'ex pert ise 
in-special education does not affect the .accuracy with which teachers perceive 



barriers to participator! in school activities J^ong either students in'' 
general or ha.ndicapped students. ' , / 

Teachers' views of factors' that^ affect participatio.n in school 
activities . Table -11 (Students in General) and Table 12 (Handicapped ^ 
Students) reveal differences between teachers' and teag-her-sponsors in their 
views toward ""adolescent participation in school adti vities.* ' Table 11 was 
developed from responses to Section .2 of the Teacher-Sponsor survey and 
Section 3 of the Teacher survey. For items in Table U, lower mean scoVes ' 



correspond to perceptions that a given factor, discourages particiation.v For 
items in Table 12, higher mean scores correspond to perceptions that a given* 
factor discourages partici/palion. ^ ' ^ : 

^Table U shows that teacher-sponsors uniformly see ^factors associated 
with school participation as more important in encouraging participation than 
do teachers. Although itaem-by-item differences are not large; one might 
assume that^ teachers ^re more neutral about the factors because they are le^ 
involved with. them. On the other hand^ Table 12 'shows that teachers, more 
than teacher^sponsors, oniforhily regard the factors that ard ^particularly 
relevant for the handicapped ^as m,ore important to participation. 'These data 
suggest that teachers relative to teacher-sponsors see more impediments to 
participation in school, activities for the handicapped, perhaps -because as 
teachers per se. they arfe not directly involved in conducting school activities 
and, thus, fail to perceive how readily handicapped youth carj^ parti ci pate in 
them. ' , \^ 

- Surnmary of . teacher perceptions . In general , teacher-sponsors and 
teacher-nonsponsors tend to hold similar be! iefs , toward school activities. 
However, relative to students in general, teacher-nonsponsors perceive more 
impediments to' members^ p. rel ated to structural characteristics of School 



Table 11 ! . 

Teacher-Sponsor and Teaclier Vigws of Fa'ctors that 
of ^'tudents in Gieneral 



t 



Encourage or Discourage /articTipatiott 



Item 



Teacher-Sponsors 
n = 2Q9 



M 



VSD 



Teachers . Teacher-Sponsors and 

n =?"217 Teachers Combined 

. • " n =•426 • . 

M ' '^D M • SD 



31. Other conroilments 

32. Meeting time- ^ 

53. Learn about jo'irting 

34. Method of selecting members 

35. Skill requirements 

•36. Financial corfsi deration? 

3/7 Transportation 

38, Ethnic or racial mix 

39. Acceptance by others 

,40. Levels of cooperation ^ 

41. Levels of competition 

42. Range of tasks 

43. Length of tasks . 

44. Opportunity for leadership 
46. Prestige to members 

46. ' Pres-tige to other students 

47. * Pi^estige to teachers and 

adminis,tlrators 

48. Prestige'to parents ; 
49; Prestige to conmunity 
50. Rewards- . 




3.04' 
3.07 
3.02 
3.18 



.59 
.59 
.63 
.60 



.1 




1.84 
2.63 
2.78 
2.63 
2.27 
2.08 



<- 



05 
51- 
86 
54* 
33 
65 
53 
81 
3.12 
3.05 



2.88 
2.95 
2.88 
3.18 



^,70 
',-74 
,67 
-.71 
.75 
.76 
.78 
.67 
.79 
.64 
.67 
.62 
.65 

• ZO 
.72 
.66 

.59 
.-,59 
.56 
.69 



1.86 
2.^3 
2.90 
2.90 
2.58 
2.47 

.2.35 
2".74 
3.03 
2.80 
2.59 

•2.84- 
2.77 
2.96 
3.17 
3.06 

2.96 
3.01. 

,2.95' 
3.18 



.74 
.76 
.66 

.86 
.88 
.84 
.68 
.72 
.65 
-174 
.62 
.65 
.64- 
.68 
.66 

.60 
.59 
.60 
.65 



r 
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Table 12 ' - v.^ ^ ' ' ' '-v - 

Teacher-Sponsor and Teacher Views' of Factors that Encourage or Disceffir'aqe Parti cipation'-^ 
of Handicapped 'Students • • . ■ _ 



9 



Item 



Teacher-Sponsors 
n =. 209 




M 

/ 



teachers • *Teachfer-Spbnso^s atwii 

- 217 ■ ' Teachers; Combi ned ' 
,r ^. ■ • , " . n =-426- • • .- 
' SD M • - SD ' 



51. 
52. 
53. 

54. 
55. 



5i 

57 

58 

59 

60 

61 

62 

63 



64. 

65. 
66. 
67. 



,68. 
69. 
70. 
71. 
72. 
73. 
74. 
75. 
76. 
77. 
78. 
■79. 
80. 

81. 
82. 
83. 



Write legibly 
•Organize information 
Remember information/long 

term _ • 
Fo,n ow directions 
Comwunicate using spoken 

language 
Pride in participation 
Respect for authori ty 
Hearing impairment 
Visual -motor poordination 
Muscle control ^ ^ 
Work alone 
Attention span 



Perceive appropriate' behaviors* 



ff74 
•2.r5' 

• 2.7a 
3.24 
3.i3 
2.27 
2.80 
.2.77 
2 •.50- 
. 2.^9 



'in a social situation 
How. students learn about . 

joining 
Other commitments . 
Convenience of meeting timp 
.Selection of members \^ 
(voluntary, elected, 
appointed, required) . 
Skill requirements 
Financial consideration - , 
Transportation 
Ethnic or racial mix 
Acceptance by others 
Levels of cooperation 
Levels of competition 
Range of taskSy . 
Length of tasks 
Leadership positions^. 
Prestige to-members 
Prestige to other students 
Prestige to teachers and 
• administrators . . 
"Prestige to parents 
Prestige to community 
Rewards 



. ^ 

2.64 
2.99' 
2.88 



.83 

.77; 

.74- 
.78. 
.93. 

.80 

/76 

. .76 

.75 
' .79 



2 At I' 
2.76 

2.Y4 
3.19, 

■*3:ii 
3.24 
3.05 
2. '65 
2.8^ 
2.82" 
2.61 
Z.99 

3.19;/ 

2.80 
3.16 
3.10 



*-.76 
,65 

.71 
, .60 

• .61 
.60 
.£3 

V.76- 
.74 

' .73 
.73 
.62 



2^20 ' .83 
2.70 • .77 



'2.74 
3.17, 

2.34 
3.24 
3.09 
2.46 
2. .84 
.2. 79 
2.56- 
2i«4 




.80 

^72,. 

.75 
.69 
.69 
.79 
.84 
..85 
.80 
.71 

•71 
.72 

.72'^ 



2.70-v 


^ ■ .85 


2.86 • 


^63 


' 2.78 


.75 


2.74 


.96^ 


"^.91 


. .65 


2.82 


.83 


■2.08 




k.82 


.78 


2. -44 


.88 


2.45 


' .86 


• 3M4 


.70 


2.79. 


.'86 


1.70 


' .64 


2.39 * 


.80 


2.04 . 




2.66 


• .-85, 


■ 3.14 ■ 


.69 


' 2.90 


;f 


2.84 


•.73 


2. .94 


.51 


"2.89 


.63 


2:56 


■ .85 


'2.80 


.57 


2.68 


.74 


'2.66 • 


.77 


2.91 


.59 


■ 2.78 


' .70 


2,66 


.78 


2.85 


.60 


■ ?.75 


.70 


2;'51 


• .75' 


2.70 


.69 


• 2.61 , 


■ .73 


2.77 


.77 ' 


3.03 


.67 


* 2:90 


.73 


2.74, 


.77 , 


3.01 


I .71 


^ 2.87 


• -75 


2.55 


.76 


2.66 


.71 


. 2.6D^ 


■ .74 


2.65 


.76 


2.88 


.66 


- 2.76 


.72 


2.53 


.77 


2.61 


.70 


2.57 


.74 


2.95 


.78 


--3.19 


.66 


3.07 


.73 
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activities ps'compared to- teach|f:-sponsors jV Jhi s discrepancy is rielatiyelyf 
: large in ; respect -to^ handicapped students. Un both . instances*/ teachfitT 
nonsponsflrs;j5>ver?stimate t^^^ inaccesSibi lityVoK^^oT activities to students. 

- • ■• : * - \. ^ ^. . ^ , J. . 

Perceptions of Non'parti ci pants Tt)ward School Activities - ' ^ . v / 

" ■ -.^t . ' . *. ' 

- Table 13 is from Section V and T^ble^l4 is from Section VI of , the 
aonparticigant ' supvey. Ta^le 13 conveys respon^^s, pert7?nT.ng to -structural 
^ch4^.acteri sties of a(^tivities.- Table 14 ce^rrveys the attitudes of the \ 
ri^npartiq^pr^^ parti<ipat:"ion tn' schoof^jjtfvities/ Responses to the. 

questions that^ constitute the tables, are/'-orglnized ; separately^^^Tgx, 
ethnicity, and handjcappitig condition,- \ — * j . . 

.( -Ap examination^of T?bl^ 13 revea^^l s' difference? axnong* the youth primarily 

by se);^'an<l ethnicity/ but, nbt bj handicapping c6ndition: In general, the 
i*JOnpartlcT pants -indicate tWdt they .could' find transportation to . get 'to 'a 
. school activity (#143), they go to counselors and friends to get information 
abou1:*^-activi ties ^{'#144), th* activitie^ are viewed as iriexpensive (#145), and 
•they see that other commitmlnts^are tyeir major irrfpediments to participation' 
(#146). ^ They cSoltIcI (^htribute td'eas^- and 1)e creati ve in activities (#147) / 
• instead of participating 1ji .activities , they work, hang around with friends, 
. help with the-family, or. have other/hobbies to occupy'their time (#148,^ M&st- 
• could spend onl^y-fiv-e hours or less per week in .an activity (#149), would \^ 
^^become' a'' memb^r^^of an activity ^o have fun or 'to learn something new (#150), 
■ and thought interest alone was all that was necessary to join an acti v1 1'^ 
y (#151r). ' However, ^most said/that they would not Join - becauMj^fc other 
CcJmmitments (^tls52). Further, girls more than boys and Mexican iWerican^ more 
^ -.than White or Blacky youth rely on external soxirces of transportation (#143). 



r 
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. ■ ■ ■ ■ • ? 

,. . ■ ' / ■■ ■■■<■,■ . . ,' 

Table 13 •, ; . , ' ' ' ' , 

I'lws of Nonpartliiipants toward PartklpatioHn School . „ , .c , , ' 

ftngiorfack mspanic. ^nglii Black Hispanlii iHnglo Black Iflspafilc; Unglo^ Mi m.spajitt-: . 

LL LI LI LI LI LI LI'Li ^^ LI ti ll ' 

143. If you were to join an activit| wMch ' : ' , ^ „ ■ \' 

meets before or after school [ how . ' ' ' • ° . 

would you get there? ^ . , '■ . . 

1 ! could drive my own car. 50 27 10 3 24 1? 7 3 4 2 3 2 6 0 1 0 1 1 32 9 3 2 8 1 ^ 65 

2 I could take the bus. 19 25 15 24 10 26 10 7 5 0' 3^3 31 0 1 31 B 0 0 2 2 5 

3 A friend or relative could drive me. 30 91 8 27 29 56 n3 '2 5 1 8 5 2 0 0 4 3 . 22 11 H , 

4 1 could not get to and from meetings. .6 13 2 2" 4 4 ■ I'l 1 0 ' 0 0' ■ 3 3 0 0'., 1 0 7 3 1 0 . 2 ■ 1:>> 

5 I do not'need transportation 50 46 2 7 20 19 7 4. O'O 0 0 10 1 1 0 3' 0 19 17 3 2 3 0 



' 141. To whom do you go to get Information, 
about activities? 

* 1 teachers ' f , , . 21 33 8 11 H 23* 6 6 21 0,1 6 12 1 0 1 22 12 5 2 3 2 69 

2 Speclaj Education teachers 

3 counselors 
\' school psychologist 
5 friends'' 

145, How much w6u1d It cost you to belong 
nb an activity for one year? 

1 nothirq ' 50- 51 14, 29 38'37 12 5 4 3 4 3 9 I 2 1' 6 1 34 14 10 7 4 4 102 

2 $1 to 15 '. 

3 16 to 110 

4 411 to H5 

5 J16+ 



27 33 8 11 


14 23 " 


6 6 


2 1 


0,1 


6 1 2 1 


0 1 


22 12 


5 


2 


3 2 


3 5 1 r 


2 8 


5 6 


2 1 


0 3 


0 2 0 0 


'2 0 


10 2 


0 


2 


5 1 


68 90 25 42 


43 64 


17 10 


7 4 


6 5 


13 3 0 D 


B 4 


27 26 


9 


6 


9 9 


2 3 10 


a 0 


■ 1 0 


0 1 


0 0 


10 0 0 


0 0 


,4 0 


0 


0 


0 0 


54 70 2 9 


29 27 


3-6 


1 0 


.1 y 


6 0 0.0 


2 0, 


29 8 


3, 


0 


1 2 


50-51 14,29 


38'37 


12 5 


4 3 


4 3 


\ 

9 12 1' 


6 l" 


34 14 


10 


7 


4 4 


12 23 3 3 


419 


7 7 


1 0 


1 1 


3 0 0 0 


1 2 


20 11 


0 


0. 


1 2 


30 40 8, 8 


9 23 


5 9 


3 1 


0 y 


2 0 0 0 


3 0 


13 6 


2 


1 


3 2 


9 20 3 9 


816 


5 4 


0 2 


0 3 


'2 2 0 0 


11 


10 ' 8 


3 


1 


1 1 


46 67 7 14 


25 26 


X 3 


3 1 


2 2 


.9 4 0 0 


•f 0 


14 8 


0 


0 


6 .4 
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Iat)lel3 ' ,\\ 

Klews of Nonpartlclpa^ils toward Particlpiitlpfi in School Activities (Contlnuedl , ' ' " , . 



' 1; , . , 1 T 1 LB Data 

Ml Hispanic ■Unslo^' BlacI; Hispanic yo Black Hispanic Anglo Black Hispanic 
I F H F M H F H F M F. H F H F H ,F H F H F H F 



H6. Hliat would stop you from being in an 
activity or club] . - 



1 lack of money or transportation 


13 13 8 8 


916 


9 6 


2 0 


1 3; 


6 3 0 


oVs I . 


20 e 5 5, 


3 4 104 


1 other coiiltments M, family, 




















responsibilities, etc) 


108 143 1? 39 


5881 


11 12 


4 4 


2 5 


14 2 0 


1 3 2 


43 23 6 4 


8 5 


3 lack of certain skills ^ 


716 5 5 


6 i 


4 3 


1 2' 


1 1- 


1,0 0 


0 2 2 


9 3 2 0 


1 1 


4 ,IacK of Infoniatlon about scliool 
















, actlvltles/clubs 


16 11 5 8 


•710 


1 5 


4 2 


2 2 


12 1 


0 1 0 


5 9 3 0 


3 3 


5 lackof acceptance by other activity/ 




















club nieubers 


615 1 1 


6 6 


1 1 


1 0 


1 2 


2 0 } 


0 OJ 


9 3 0 1 


1 0 



147. iat skills or talents do you liave tliat 

could te used in an activity? 

1 leadership ability 20 17 10 12 11 13 

2 physical strength ' 35 27 9 8 16 15 

3 knowledge or expertise 29 23 6 6 14 14 

4 creativity '35 69 5 12 17 28 

5 ideas about what to do 53 4 22 24 46 

148. What do you do with your time instoarf 
> of being In a school activity? 

1 work at a Job ' 47 48 9 19 '2121' 

2 be with friends 31 55 6 J 2213 

3 watch IV 10 8 'f 4 6 9 
' 4. help or-be with my family 14 39 9 17 11 53 

5 have hobbles or other Interests 47 43 8 14 ,23 18 



9' 



3 4 




I- 1 


3 0 D 0 


12 


IB 2 


3 0 


3 2 114 


0 3 


*1 0'' 


l.L 


9 1 0' 1 


1 0 


18 5 


5 1 


3 


3'3 


' 2 0' 


^'03 


i 1 0 0 


2 0 


16 4 


2 0 


4 0 


7 5 


3 2 


12 


9 3 ,1 0 


2 1 


15 12 


5 3 


3 3 


712 


3 4 


5 6 


4 2 10 


5 1 


23 25 


2 5 


4 7 



7 6 


/3 2 


1 2 


4 0 0 1 


2 1 


22 12 


5 1 


5 3 104 


810 


/3 2 


0 3 i, 


Vl 0 0 


2 1 


25 9 


6 1 


1 8 


7 5;i 


0 1' 


0 1 


4 '0 0 0 • 


2 0 


P 5 


2 0 


3 0', 


4 6 




4 5 


5 12 0 


0 2 


13 10 


1 5 


3 4 i 


5 1 


0 0 


2 2 


5 5 0 0 


5 0 


, 2213 


2 2 


50' • 



^ views of Nonparticlpants toward l^rticlpation in Sc^^^^ ' A ' '. \ 

• Anglo Black Hlspaplc Wo 'Black Hlspanlc i Wo Black Hkpatik Wo Blkk HiSpank - 

• • • ' 'H,nM H F • M F M F H F H'F H F' H F-H, F H F U s ' • 



26 35 6 10 


le 17. 


10 4 


1 1 0' 3 


5 '2 '0 0 3 0~ 


29 6 


5 0 


3 4 130 


33 35 . 9 24 


21 36 


IIH, 


1,4 r 0 4 


B 1 0 0 2 1 


23 23 


7 5 




« 7/ 13 17 


27 W 


6 9' 


n 2 4 


5'2 1 1 2 2 


Z3 12 


2 3 


4 4 ^ 


19 33 3 2 


11 7 


4 0 


tf 0 0 1 


n 10 2 0 


7 ! 


2 0 


3 1.' 


15 13 5 1 


512 


i r 


I'l 5 0 


4 10 0 10 


7 3 


1 0 


0 t 



53 105 11 16 


30 43 


19 13 


6 2 


1 5 


11 2 0 1: 


'2 1 . 


35 24 


6 2 


4 4 ,141 S 


48 59 12 32 


26 53 


811 


7 3 


3 3 


5 3 2 0 


6 1 


27 16' 


4 5 


6 6. 


613 6 6 


713 


3 0 


1 1 


1 1 


4 0 10 


2 0 


10 1 


3 1 


3 3, 


29 12 , 5 4 


14 5 


1 0 


2 0 


1 3 


'2 0 0 0 


ro 


8' 1 


4 0 


1 6 


4 2 0 1 


3 0 


1 1 


0 0 


'1 1 


3 2 0 0 


0',0 


810 


0 0 ■ 


1 1 



149. Ilowiiiucli time could you spend weekly 
In a scliool activity? 

1 none 

■ 2 2 flours or less weekly 

3 3-5 liours weekly 

4 6-8 hours weekly ■ 

5 9ffe weekly 

; .BO. Hliy would you become a member of 
- an activity? 

1 to have fun 
Mo learn something new 
3 to make- things or provide a service. 

' 4 to give an athletic perforiitance 

■ 5 to give an artistic performance 

151. yhat would you need most to be a member 

of an activity? 

' r interest only-no skills . ■ 59 94 13 23 38 67, 14 10 4' 2 1 t 

2 academk skills- 14 23 9 -12 10 13 4 2 2 0 2^4 

3 athletk skills 47 39 7 14 23 17. 7 8 6 4- 2 1 

■ i jerforaance/artistic skills 25 43 8 11 9 18 6 9 0 0 2 4 

152. What isjhe main reason that you have , ^ \ ■ ■ 

not j'(||ned an activity or club? ' ■ ' ' 

■ 1 lack of Information abo'ut school ' ; ' 

activlties/cMs 16 15 7 12 9 !7 4 3 3 1 1 1 3 0 1 0 2 0, 6 4 4 1 1 2 ' 

2 other coiitments (work, family, i, 'n. «, , , r\ i. 

rmihillh fr 79 108 16 34 43 74 16 10 5 4 ' 2 2 9 1 1 1 2 I 4 18 6 1 7 2 7j 

fl 3 la™« orlU 11 12 5 2 9 8 b '4 0 0 1 4 2 2 0 0 3 0 17 8 0 1 1 3 . H 

4' lack of necessary skills ' 7 14 3 4 4 6 1 2 1 0 1 2 . 4 r 0 0 2 2 5'3 2 0 3 1 

5 no actlvity/cM interests mo ' 29 47 6 5 16 8 5 8 3 1 0 3 7 3v, 1 0 3 2 23 12 6 3 5 5 V 



9 ■! 1 0 


.5 1 


26 20 5 0 


2 6 i: 


n 11 


■ 1. 0. 


22 6 0 1 


4 2 


7 2 0 0 


3 1 


21 14 11 4 


5 3 . 


5' 1 1 0 


2 2 


19 7 2 2 


6j : 
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Table l'4 ; ' ., " , ' , 

latitudes of Honpartlclpants Toward Partjcipation In Scliool Activities 

—^'-^ — ^ — : — — ^ — iig 

, . ' |. ' i - i, . H . ^«ta 

lliig]o Black Ijls^ 

11 F H F H'F H F H F H F H F H F H F M M HJ 



' 15M would like to join an activity/ 
club. 

. 1 ^ strongly agree 
2 agree 



27 47 311 919 H 1 0 M '3 0 0' 1>|0 in 3 1 0 1 102 
57B7 rf34 46 63 9 6 5 5 3 11 6 3 .. 1 0 6 2 25 22 9 4 6 6 



3'dlsagree * 54 50 12 11 20 25 10 9 3 1 0 1 10 1 OJ 2 2' 28 13 3 2 9 4 

4 strongly disagree • 12 13 1 2 5 3 ^ 9 / '3 1 0 1 72 10.' 2 1 24 6 3 1 ^3 



154. Hy parents would like me to Join, an 
activity/club, 



i 



0. 



,1 strongly agree 73 40 6 7 8 18 1 0 5 1 2 3 3 1 0,0 3 2 '16 ? 3 2 1 1 v W4 

2 agree ' 



■ 3 disagree 



84 109 23 40 4^6 17 13 6 1 2 5 ^ ir 2 1 1 6 2 44 16 n 6 4 
33 43 4 9 20 26 8 9 1 5 2 5 7 3 0 0 3 1 25 |4 '5 3 5 9 



■ 4. strongly disagree ^ H 4 2 2 5 6 6 0 0 0 2 4 1 1 0 -0 0 10 6 ^^3 0 4 

155.,flone of the a|}lvl ties/clubs at my ; 

■ ■' school Interest me. ' ■ V 



1 strongly agree.. ■ , ■ 19 18 7 2 lOi ' 5 5. ,2 a 01 ' 3 1 0 : 0 . 2 1 24 0 2 0 1 1 

2 agree ' .J9 49 '11 12: 23 19' 'lO 6 4,2 2 4 6 2 10 3 1 23 16: 5 3 7 6^ 

3 .disagree ' ' ' 55 77 14 30 30 66 9 11 3 1 2.6 9 2,0 0, 5.3 22 15 4 2 6 6' 
/. 4.strongly disagree ' '29 49,613 1725 8' 4 3 4 2 1 7 0,1 b 2 0 24 6 6 3 , I ! 

' ' ' ' ' , ' ■ ' ' , ' • " ' „' ' ■ ■ ■ ■ 
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fable iKCdRtinued) 



I ' ■ • ■ : !Li 'U, Li Li Li L[ L[ Li 'U, ■ il^ 



f H F R F 




VI 



156. 1 have py friends Inactivities/ ^, 
i clybs.'t y > |, ' t 

, ' 1 strongly agree ■ 16 30 1 8 4 15 , 2 3 3 0 Z 2 , 1 0 0 1 0 1 M 1, 1 3 1 130 

2 agree. 62 M 16 24 37 56 ' 8 6 2 2 0 6 7 3i 0 0 6 1 3U3 U 3 2 

3 disagree . 53'70 '8 21 35 39 15 12 U 2 5 11 3 1 0 2 2 3U5 4 2 U . ■ 
■ '4 strongly disagree 11 18 9 3 4 4 7 7 2 3 2 1 7 0 & 3 1' 19 5 '5 1 13^ 

157. ' I cannot join ail activity/club s . 

because 1 ml , • ■ - 

1 strongly agree 16 20 2 7 9 10 0 3 2 1 ,0 0 4 1 1 0 3 1 16 3 1 0 0 0 111 ' 

2 agree ,31 28 . 6 7 12 15 . 8 4 4 2 2 1 ,1 0 0 0 1 1 • 24 12 4 0 4 0 ■ . 

3 disagfee . , WHO 19 32 46 70 16 10 1 4 ■ 2 7 ' 9 2 0' 1 4 1 34 19 6 3 7 9 

., 4 strongly disagree- 31 57 8 12 15 21 8 9 5 1 2 5 12 3 1.0 4 2. 18 '12 5 4/ 5 5 i }; 

158. Actlvltles/cjyhs are Important to ' , ' : ■ ' - ' ' 
my school principal. ' . ■ i ■ '. . ' 

I strongly agree ' 14 35 4 10 12 3 6 5 4 1, 0 2 4. i) j 1 4 2 14 2 6 2 1 2 121 

. ., 2^ agree 61 97 17 24 34 64 8 9 5 2 1 4 ^ ^8 3 0 0 2. 1 22 36 2 5 4 4 

♦ 3 disagree ■ * '•■ 56 51 14 19 24 34 IM 1 2 3 6 '6 3 0 0 '3 0 26 17\ 4 2 6 8' 

4 strongly disagree 1511j 4 J 10 7 5 ^ , 2 0 ' S'U 0 H 15 5 2 ,1 4 0 73 
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, 1-59. Otiierstydeiitj InacHvitles/clyl) 
wpyld^not accept me because of'^iy 
etlmlclty or race. ' . 

„. 4 ■stFonjli'Sgree' 

v^ajree . * 

J\; (llsagree 



1 



( 



strongli disagree 



'160. llcl&Ules/dubs are Important to 
my parents. 

1 strongly agree - 

■ ^ 1 agree 

3 disagree 

1 strongly disagree. 



7j 



161. Other stydents|n actlvltles/clyl)!; 

, would not accept me because I am 
' different. ' ■ ' 

1 strongly agree * 

"f 

2 agree 

3 disagree V 

4 strongly disagree > ' 



1 J& 



fill. . ^, , m ' ' or ; 10 
Hiiali M !M"J£ ifili M ^^^^^ ft!!^ SnJo !M iiisiiaiiic , 

!l f II f II M IFM'F ■M;F,^ If n F 11 V H FH F fl f' 



6 4 2163 
5 S 11 -5 7 
5465 15 21 ,32 52' 

1 } 



0 0, 0 0 

' 5' 3 . 2 2^ 0 2* 
,ln ' 5 2 5 / 



10 0 0 10 
t 0 0 1 11 



113 0 0 
5 5 3 0 



7 3 0 0 3 3 33 in 2 



83 117 17 34 38 52 .11 17 5 2 , 1 '5 16 3 2 0 7 1 36 23 8 4 



1 1 127 

1 0 

8 8. • 
65' 



1819 3 ^ 6 1 

■ 43 64 12 1/ 26 35 

I 60 92 14^9 37 62 

27 16 5 8 11 17 



7 f 2 0 0 1 



8 4 j 2 p 



7 10 1 n 1 1 



1 1 0 0 3 1 10 5 1 1 0 r 126 

3 2 1 1 2 0 33 8 6 ,3 

j' 3 5 13 2 'O'o 3 3 " 30 24 7 1 

7 2 1 0 4 1 19 6 3 2 



1 5 
9 5 
5 3 



3 4 J 2 5 6 
111 7 2 2 2 



4 1 1,0" 1 1 ,1 0 0 0 • 1 0 

5 12 1 0 4 ,5 0 0 1 3 1 



8'4 3 0 
7 8 10 



' 68 78, 14 28 42 58 14 13 '3 5 5 8 12 4 0 0 '4 3 ' 34 21 7 5 6 10 



6UOV,l'4 2$ 29 45' 



HI 6 1 12, 8^3 1 0 ' 4 1 ■ 31 11 6 2 6 3 



1 1 131 
'30 



10 
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• • table Htoiitlnyefl 



" ■ «j>.' 



VEHII, .[II ' J ? ' LD . : 'Jata 



\:Hissi|j 



t 



L[ Li tl . " i ii' .. 0. Li Li ' !Li !^ ' ^ Ll' ' ■ ' ' i 



(air ryles 'for Jilting. ' , ; '.' » ~ . _ • .' 

1 strongly agree ' 18 30 fija 9 16 6 8 '3 0 M ' 5 1 'J 0- 7 3 12 3 5 2.22 ^139 > ; •;||| 



, 2 agree ' ' 106 131 25 40 IM8 161/ 8 3 3 9 ,14 3,, 0 0 'H '46 2/ _9 3 11 8 ' 

. 3 disagree ' , ,45H 5 4 1416 13, .1 3 -2 1. 2,2 0 0 12 18 / '32" '33 , ; 
4 stroogly disagree , v;' 2^4 lO 2 r.l 4 ,0 ri 1 0 4 1 '1 0 \ 0/ 13 1 0. I O^ j, V.' ; i' 



I 



"I > ( 



pi' 



163. I do no^ linow how to becie a leraber 
of an8.«fe[yity/club. 

' • [ strongly agree '5 9 3 1 4 'r 1 2 3 0 1 1 ',/ 0 0 1.;.1' 0 ?, /; 3 1 1 1 ,136, 
' 2 agree ' ' ' 19 36 12 8 16 24 12 l2 1,2. U h 0 0 3.2' -,24 9 4 2 5 3 



3 disagree . 82 i02 15 30 ■ 4/ 66 13 H 3 4 V 6 , ■9, 31 1 0 6 2 ' 35 23 5 1 9 6'\'^ 

4 strongly disagree , ' 33 44.5 18 10 16 ■6 3..fl 11 .5 2 ,,|0 2 1 19 Sv 4 2 2 4 / ' t 



164. Students at my school would like me , • - ' ' •' ," ' 

to joinanactivity/clyb. * . ' ■ - V ' " ' . ^ , 

1 strongly agree ' • 1216 3 / 510- ^I'l 0 -1 0 ■ 3'0- 0 0 10 11 / 3i ^0^,^ H^^^ 

2 agree ■ ' ■. 6/ 104 .18 30 40 61 13 11 9 ;4 ilO ' 6 1 IJ 4 3 28;14' 6 rf'fe - " 

'. 3 disgaree ' 51 62 12 15 29 35 11 15 2 1 .j 4 102 ■ 0 1 3 1 . 30 22 4 5 4 6* ' ' . v v 

■ ■ ' :• * ' V 00 

■ 1 strongly disagree ^ 10 6 2 4 ,4 2 4 .2,, 0 1 1 0 /^3 O'^O J 1 15 3 3 1 , H , . vQi 



erJc ^ 



. 1 I" . ' '0/ 



■ TaMeljlContinuedj.', ' 



[II 




{njilo jad Ij1s£3ivic Antilo M jlis^anjc AnjlQ Dkli llisgaiiic AnjirM^^^ 



; Hissing 



'ILILi Li; LILI '^IU 



H F fl F li F .H 



'F {IF'R F 



,16,5. I cannot jotn an activity/club 
because I talte care of liiy youiic[er 
brothers or sisters. 

1 strongly agree ; > , 

2 , agree • 

. , 3 disagree ' / , . 
1 -stronjlf disagree 

, 166. 1 do not know very mycli iboiit the 
jctlvltles/clubj'atjy school, 

•1 strongl/ agree. 

' . ' '2 agree 

.. 3 disagree ^ 

■I 



161. I am smart enough, to be a Mber of 
■ ' ^ali ictlvl|y/clyb. 

!• strongly agree • 

^/2\agree ; 

. 3 |disagree f ^ 

" 4 '•strongly disagree . 



r 
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, 5 ,K.l 3 15, n 0 O' 1 1 2 0 0 0 M 6 7 J O J 0 '134 

WXVA M2 23 7 7 3 0 0 6 1 J' 0 0 1 V 12 5' \. \ Xh'^ . 

63 8A8 -in? • 13.11 \ i I 6 11 3 0 1, 5' I 39 20 5 4 7 6- 

'60 69'Wrai,28 7 9 5 I 'l'l • H 3 10 1 3Ml 8 2 '7,5, ■ 

it,'- , ■ . . ^ , . . , ' 



1125 4. 7 , 510 3 f 
.58 70 17 20 '30.49 1613 



M ■ 5' 2 0 0 11 v'151fl' Ms 1 r 142 
2 3 8 2 0 0 7 r ■ i\\ 7 6 



50 70 8,21/ 35 45. 9 5 1 2 2-5 9 0 0 1 2 3 'MX) 4 ri4,.6 , • 
20 21 7 4 ,7 9 3 5 2 1 2 1 "3 1 1 0 2 0 13 ,5 2 2 ilVl ' 



51 53 11 19 19 20 i 7 3 ^2 0 2 2 6J 1 1 4 \ 24 P 6 2 1, 2v 135 

7711^ 21 29, 47 66 9 8 8 4 3 4 10 3 0 0- '5; "4131 7 4- ^,.6 • 

10 17 1 6 ,8 23 12 14 1,3 2 5 6 3 0 0 1 1' 16 8 ' 3 1''2'.4 

WAX 3 3' 42' 1 0 0 1 3 1 0 0 1 1 'j'O 1 0 If, ' , 

'^ • „ ,■ ■ ■ ^ 



V i 



, Table i^lWinyed) 



i IIH ^Efllk., ^ Eli . ID' Data 

Wo Blact.tepanic .§10 Ijjcj'iiafljc'. Bkl |§ic Aiiiijo , Black- Hi!^ ■ 
!l F in N F H F f|- F M' F J F H F fij' LI Li' Li' , V 



e[i lavs no way to get to or from ' " " • ' f 

actklty/club meetings,' ' V ■ , ' ' v ' ,1 . ' i \ 

... 1 strongly, agree . ' ■ 25 r0''3« 'M 31 O" 1 ,1 0 0 0 ^30 lljrJl M ^ ■ 

■'V agree , / 112(16 9 1112 65 2 r 17 5J^.O 0, 11 21 ? r'2v 3 1 ■ ../^^'^^^^^^ 

3 disagree 431101/34 46 70 -H12 H' -5 5 , '112 0 0 5 2' 40 25 9 2 ^ '8 ? V, ^./¥:v 

' 4 ftropgly disagree • ' 45 54.10 12 19 23 10 9 2.2 '11 '8,1 11 3 2 22 10 5 3 4 3 ' 



163. I'WoyldbeHltedbyotliermeibers.if 



I joinej anactlvity/club. • ' ■ . , . . .«) 

1 strongly agree 10 28 5 8 12 13 ; 5 2 4 0 2 3 M 0 0 1 3 0 9 8 )l *01 . 143 

'2-.-agree / , 102 131 18 35 40 63 12 14 4 3 "2'7 ' 14 .2' ] 0 5 1 40 25 7 3 10 8* 

3 disagree ' 22 24 ,9 7 ^ 20 25 11 9 1 3 - 3 4; 4 3 0 0 2 2 J0,8 |'2 3 4 

4, strongly disagree 7 3 4 6 5 8 4 2 3 1 ;0O 4 n^1\2 1 :i3 4J r.2,0 



170. rtiaveenougli talents or skills, to 
llaiiiemberofaiiactlHty/clyb. 



r .strongly agree > ■ 32 33 lf'l8 20 16 5 5; 5 0 2 3 . H I 0 3 1 25 '7^ 7 4 2 3 ' ^136 

.2 agree ' ■ 94 131 18 ?3 J9 77 , 17 i 3 5 2 6 7101 3 3; 43 27 6 3,10 5 

3 disagree , 9 23 1 3,15 16 8 15 3 2 3 4 8 1 0 0 • 1 0 22 10 3 1 3 6 

4 strongly disagree " ' 8M 21 2' 1 2 0 1 0 0 0 4,1 0 0 3 0' 5nO;20 



1 i 
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Table 14 (Cofitlnyeiil 



I ■ , I . .' ' ' 1 1 • \:r ■ 

Ih^U Hispanic 'flnglo M liipic Wo Blacldllpic Wo BlaclHipic 

'X"- ^ ■ II I ■ H ill J . II 1 1 . I I iwatJ^p^ Ilia lai.ihii ^11 nii^ii k 111 - ' "iri-j I nn- j " 

••'•■.' ■^ •■f'' 11 ill Li 11 Li ll 



Missing^ 
Data 



, ;1J1. Attivity/clylis are important to , 

»' teatliers at jny school. . 

■ -J . « ' , 
• ^ , ;i, strongly, agr«^::V^,^' ' 

' ZVagree :#t'v 39 65 11 18 1,5 5- ^ 5 H '0 T 5 2 35'«1 6 « .^f V- : * 

" 3 disagree . 25.3^121/^' ,^ 



.■8.15 -^l" AO, 0 3, 3 0 1 0 00 14 6 3 0 ' 2 0, ' ,M/ . ' 



1 4 strongly, rfpgree 



f 

djlgri 



2 , 0 o n 31Z0 6 2. 6 : 



1J2. HemWip in an activfty/clyl) 
. "Important to me. ■ tf 

., "l. strongly agree ; : 



9'ir4 2 1«''-3 3'3 1^ : 3'0' ff 1% '6,( 3-0' 0 0; 157 



' 2 apree ... \ 

3 disagree , • J. 

4 strongly disagree 



37 53 ■2070 



, h. 5 3 0 3 " 3 1 0 0 3 3 - - 20 12 -5 6, M- 



70 88 9 26 48 K " tSlJ.vl 3 4,5 12 J 1,0' 3 1 J8'23 5 2 ^1 / .jj^ - 
25^2«' 2 5 5 8 < 6 f ^hO '1 2 3^2 0 1 2 1 ,25 6 2 0 * 5 2 j . ' * ' 



rl73..Tdo.no( have ttie_mone| to belong 
' .to an Jctlvity/cliib. ■ \ 

1 strongly agree 

" • . , ViJgree • 

. i 

3 disagree 
,* , 4 istrongly disagree 



J, 



IH,5 M 3 5', 53 ^1-fl '0 2,. '^2 U uf ) J 1 '0 2,j;' ; • 



,v|'^5'38'U^ TtP.'5.a, 0 0 M 181M 3 i 2'^';,' V 

■r'';'7H4 '18 26 ^7^ If OM'^S, ill' 0^0 /3 " 37'17 ^5'^^ .. 

' 41 50,10 12 2p3o 6 6'4,,.o ,i'0^ * 7m'o %\ 3, V*;:*,,/!^ \V I 



I, 



t: I- 



r 



.1 



'l3l)iei[oiitjnue^) 



Ell' 



1 



■ Hissinj i V 
Dsta . 



■ * 



■Li 'LI ;!J y. Or LI' Li' Li Li '■ LI' LI W ■ \ 



Hy teachers would like me to jolo'ao 
- ■ acHvltj'/.clul). ) 

1" strongly ^agree 

■ ■ 2 agree, • ,• 

■ 3 disagree 

4 strongly disagree ; 



v|ni .,924 21 39 32'12^5'2 1 5.'. j.l J 0 1 1 '2/13' 12 /r2.^^ 



7/ 93 13 26 39 60 



175, lerstJiK'Jnactlvltles/clybs 
would nob^accept lie becayse of my 
.\'" li3iidicap. ^ ' 

1 . strongly 

,3 lisagree », - 

• ' ' 1 ■ 1 « • rV" 

■■ i . ^ 4, stronjly disagree , ■ 



.9 8 



[10 2 3 ,4 7 ; ^ r;0 0^ 3 1 38 21 6 /2 51 
2 11 0.0 ' 8 2! 10- .3 2. lifj 2'2 4 3' 



J 1 0'3 3 1 -2 2 0 0 1 .1 
lO' 8 4 5 8 4 , ''4 2 O'T ' 




ID 



I .0 



3 0 5. 1 1 0; 0 0 152 

3 0 ,|W;'l 2 ' 16 5 3 f (2, 

51 59 1217^ 30 36' 13 15 3 6 |i 8l|st8 4,0 0'' 3 i;> 31 12 4 1 10 4 

78 118 19 31 34 66 12,9 6 0 >4 § 11,2 IJ 4'2>)^38.?6' 9 V 5 6 

'■V ' / 



L 



■ l^fi/lwould'tenewifrjendsjf Uolied 
■. an ictlvity/club, ' ' , 

' ^' 1 > strongly agree' 

.. ■■ '■' 2 tasree , ' , 

. |;, 4 strongjjisa^ree ■ 



r ^; 



i 




24 6i;ll.l!, 14'30 ' V 5,. 4 0 1 3 8 O.'O' l . 4 1'- ' 1317' Jf.e . 41 1*8 ; 
^6 109 16 37 49^5 20 ^ 4 4 ',"18', 13 i', ,flj, 5* '3 ,42ij^ r? 91 
R 10 6,5 ;10 4 7 2' 0 1. 1 3 3 1 10,,; 11 16- 4 3^0; 1 4 * 



• 



5* 7 3 1 1 3 1 2,1 2 1 3 0 2 1 0 0 L'O .ri 2 1| 1 D \ q v' 



i 



I, 



\ i' ' » ', 



•A 



. laUe jillCoiitM , 



} 



■' ■■ ■ — : ■ . - r r ..-Pi 



V 



i'. V 



; Anglo M jjigic An^qlo M !|l5§ic ' {ijlo ' W jllspanic ' Jjilo M Hlpjc ' ' ' 



> 1 



lIl'^lktivlties/clMbs are Important to 
sty'dents In my school. 

' strongly agree , ' , 18 5.1 'M2 ■)) TO 22 1U \ ,2 2 1612 J M 

^'';;2 agree/ • ,^3122 2^3165' 11*34-28 I f 0'0/Y2-^«23 6/3 ,5'/ 

] disagree' ■ ' 20 2nj5 26 21 llio' 13 2/ 81;1 0 2,1 "19 / r'Z 57 

' 4- strongly disagree 9 '3 2'2 2 3 '3 0 '2 0 1 I i li"0 1,0 .ll 4 2 0 1(0 
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Specifically^ the . mfles' see themse^^fes^ "as" having physical .strength and 
girls see tJiemselves as hav^ing ideas aboyut -what, to^il^ to contribute to the 
. act'tvity. /it is noteworthy that among- white youth, EH ,and LD boyst-- rel at.fve 



tO"EH and LD girls',- see thenise-lves as having more leadersftfp and physical 
strength and. knowledge or expertise -to contribute (Jl47). Alsd, girls help 

^ h ' . f ' 

'w^th the family whereas boys spend time with hobbies and .other interests; ' 

■' . ■ ' ' 

.however. Black and Mexican American youth tend to help more 'witfh their 
families in comparison with white /youth who spend time with friends (#148).'. 
Black yout^, and. LD and\EMH youth, were will ing to spend the lea.st amount^ of 

-time in school- ^t^i vities* (#H9). Girls woul'<l join activities to have fun 

'-whereas boys e'xprassetJ a variety. of interests. Al^o, White youth would join 

' ■ * . ■ » ■• ^. 

primarily "to have fun" while ^Tack. and Mexican American youth would' join to, 

' learn something new (1-150). It is. .noteworthy that nonhandicapped Black youth' 
see "ihterest only" as the primary need to belong whereas LD Black youth see 
athletic skills as most important (#151). 

\* Table 14 -reveal s that, in general, nonparticipants would like to join^an 

. activity (#153) and the4r parents would like them ^o be members (#154)^. 

■ _ '__ ■ , :,. ' • ^ .* ■ , 

t?!:J^6wey.ee^rfa forty percent of the. nonpartivCipants do not see ^ny of 

the acfciv'i ties/clubs as being interesting to: them (#155). Nonparticipants are 
equally «split in having, frijends in activities (#156). They say th^ work 
would not be an impediment to joining (#157). They are divided -ecj^uai ly as to 
whether the ^activity • is Important . to school principals (#158>.' They 
overwhelmingly .agreed that ethnicity is of no -consTderation .rel ative to, thei r 
participation -(^159).. Ttiey do not see acti yi ties as ' important .to their^. 

■ • 'parents (#16D)\ 'They feel strongly that they would, be acqepted;*by others, 
(#164). . They .sefe xules vOf activities as fair (#162) , '.atut^ most know hdw' to 
become a member of^-an activity or til ub (7^163)^^. They are spl it 'evenly ^iV- 



. whether oth'ers would l-t^e^them^^tq joirr^n ^^ctivity/club (#164). Most .disagree 
that taking care of ^siblingS'impedes^hem\fTOin joining J[#165). About* half say 
they know scJmething about a club or' activity -(#166)., and nea>ly aTl of the 
■youth say that they/ a re*' smart, enough to Jbecome a rpefnber^X#167_) . Nm£ of the ■ 



students see a haadicap as 'an*-imped-iwent J^^ining (#175).;,. They agree that 
they have a means of transportation (#168) and' that ^^ftiey ^would^ be liked by. 
other rT\emberslif they joined an activity (#159), Also they 537 that th^y 
would make new' friends (#171), that they have sufficient talent Xo' join - , 
C#170), and that tbey have enough money tp join (jS^l 73). They ''see activities . 
as important at t+ieir school (#177). and as important to teachers (#171), but 
they do not see teachers as interested in thei|^ joining (#174). /Further, 
membership is unimportant to'the npnpartici pants (.#172). ' - 

Specifically, Blacks and Mexican Americcfns would ^ke to become members^ 
of extracurricular acti vitieSa^more tl\an Whites. The ^nhandicapped generally, 
females, and Mexicarf Americans, see activities as more rn-teres-iing' as^x:ompared 
• to males. Blacks, and Whites. 'The h.andi.capped feel (offly iSl ightly more r» 

"proportionately), thatygthe^^s would vnot accept them if they joined ah -.activity 

. • . ^ . , ^ • . , , ^ •■• \. . 

..(#161), and^that othp^s :do hot -wapt them to join 'an actjwi.t'y (#164), • 81acks 

feel that they have somewhat mbre ta-l-entMEhan Whites and'^Mexj.can Americans to 

..contribute to .an activity (#170); Bl acks .^l^o se,? . memberstiip^'as po^'nti al ly 

more" im[5^ortant . to them, Final^,-the handicapped see money as more . important 



(#173), ahd see teachers as less interested in their participation #174)>; 



EH 



and. LD youth, see their handicaps 'as more of a problem to' thert)'"thah'<9»1H ygiith,. 
:j> ' and the handicapped believe that they would^ make fewer' friends 'ais ^-comp^r'ed / 
'v^'with nonha*nd'i.capged youth if they jo'i Red ;an activ,Tty^c(#176). • • . '1 

• .. •'^ • «. • . . • ■ ■• r. r ■ , . ' P , • • 

«* • ' ' '. : ^. ■• ■ • ' • * 1 • ■ 
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and •act'i vity) i many QellS are empty .v^ Therefore, Table 15* wai coftstr'ucted from. 
mod*al patterns revealed in ^ Append.ices F to' I, and contains fourteen . . ' " - 

characteristics, ef activities. Each ,"x"; :cor'responds 7to , the fltOst equent-' 
response for participants in each. ^iti vi tv. .The pattern Qf m>l-i^^n/ ' v'^. ; 
p^R,eipat1 oh, although included as'.l^pehdix 4,.*has ^n axcVuded from Table '. 
'15 ,be^ause of sma-11 eel 1 si ees. , v * * ^ . ♦ . • 

• . Tabie^ 15 re'/eals that > partici pants, in Athletics (A) s'ee^ themselves as 
spending much more time in the acti vitj? "te'ccfmpared to pa rti'ci pants, in Art and-* 
, Performance (AP), Business and Vocational (BVf, and , Stifdent- Government (SG)-- . 

, (#101). Whe/^eas partici pants in AR SG.' would spend^th^fp twne socializing > 

- ^. • . • . , ^ * , . . * 

.if they weraj^ot In the activity, those in.gV^and A 'would spend^.thei r time 
wo'rktng at S^b (#102). StudefitS; Jained AP .an^ SG tq have'. fun>. BV ^^learn J • 
something iiew,*, and 'A to give an athletic? 'performance (t103)* ParticipaRtS in* -. ^ 
oAP, SG, and*A learned about joining from other" members, of' t'he -club, and-* those - • 
in BV learned about joinilig from teachers and/or^*admimstratprs f#lQ4J. .\ 

• , Participants ' in A.per'ceive athletic* skill s as necessarj|Wor'ji]iembersh1pj 

. ' ^ - V'- V- ' 

.but those in AP,BV, and SG, see interest alone; .as necessary "for membership. * • 

• ' ' ' ^. . / ' ... ■ ■ ."-^ , , 

(#105). Whereas participants in BV dould dl^ive theiV own.'ca'r to activity- \\ 

■ , ■ .> . / , * . ; ^ , . * : ^ . "\ •. . - 

meetings, those. 1n AP and SG would rely on friends, ^and relati^yes -for ' . • " 

■ transportation. Furtlier,'- partictpants ^in A said they*-did not need.^, - " --f^* " 
' > ♦ ■ " ' ^- - * ' 

' ^ .r ' ' • - • . • ♦■^ - . ■ ^ " ' ' 

transportation (#10^). ^ Par-tic1pantl,.44i5*:an four Mnds* of - acti^i tie5 see 

membership as very /inexpensi ve (#107,)/' Also, al 1 ' parti eipantj^^indicate. that ^'^-S^ 

• Other commitment's* to wQr|t^|MjL fami ly are^the only^afetors *Jiat wuld J^hftiiV "''^.^-^'-^ 

increa^sed' partVQip^tviooBBPP WhefMs^fiartlcipLarits -^V and :^ are]; . ^ * 

. ' * '"^^ ' ■v'^'"'^ /-^ ■ v"f*^'' '-' '^^ ■ ' ' 

motiyarted to continue thai r' member.sb^ip in the acti/vity .fpr personal success »; . h"- 

'■'^■'^'1 . - ■ - r''--^^ ' h.-^: -v ---^:-.- . 

those . yi 'AP j^and 'SQ do* 5.6 becaju:s^''.<>fv r?latiioi?'Sh1p.S;'with.,6^^^^^^ aCitiv5:ty/club 1; •€> ■ v 

■ ■ " ■ •■ ^ ■■' ° ' ' - ^ 

. -members' ^(#1 09). 'Partici pan ts.^:. tn ..BVj . SG., ■ and A"^reward|^."thems^l v.es fq-r ' " - ' 

■ ^ '• ^•■■. V, ^■"'■^ ^ '^^-^ " '^'"'^"^ 'K^ v-- ^ ^-^^J- ^ 
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Modal farticlpation Patterns of Students 1i^Scno&|pivuies/iruu!) 



Arts and 
Perfijrmance 



. Business and. 
Vocational 



Student 
Government 



101.- Time^spent weekly in this activity 

. r 2, hours or less vi.^c';ly 
, Z 3-5 hours week*ly 

3 ^-8 hours v:f:ek1y 

4 9+ hours weekly 



V 




■ ~C ■ 

m; \m would you do with your tiirie^if 
-you were not in this activity? 



1 work,at:aiob--'3 

r 

2 be with friends , 



watch TV'- 



4 help or be with my .family 

5 have hobbies or other interests 

.' 103. Why did you join this activity?* , 

; ■*' . 1 ,to have fun ■ , . 

;. ' 2 to learn something n^w . . 

J to-make something or provide 

.. ' ' 'a service ' 

, , '4 to give an athletic performance. 

. ., 5 to give an artistic -performalice 



'X 



4 

X 




./ 



Athletics * 



•X -, \ 



.Table lb tionnnuea) 



104. How did you learii about joining? 
,1 school counselor, ■ 
. 2 «other member of the club / 
. ■ 3 school newspaper/newsletter 
, 4 teachers and/of ad^iinistrators 
5 club publicity on canpus 



Arts and 
Pfipfomiaiice 



Busiiiisss ^nd 
Vocationil 



Student , 
■ •Governmerit 



Athletic^ 



105. I'lhat did you need m'li to become a 
• : member? ' . . 

... f 

\ interest only*-^no skills needed 

... ■ ■ ■ r ' ■ 

2r academic skills 

3 atWetic skills 

4 performance/artistic skills 



],(]o, Itow do you get to meetings, before or 
after school? , ' ' / 

i ; I viould drive my own car., , 

2 ''l^ would take a bus. 

3 /A friend or relative codld 

.cirive me. ■ ■ - . 



4 I do not need trajisporption. 
* 93 5 I could, not get there. ; . 



93 



'Table*15 (Continued) 



Arts and ' 
. Performance 



IQJ. 'HOW much does Jt cost yoii'to belong 
to the activity/club? • 

1 ithing -'i 

Y $1 to $5. 

■ 3 $6 to $10 ^ • ' 

.4*$U'toil5. •■' 

. 5 $16 or over ; ' 



108. If you wanted to increase your 
■ , parti ci p?tipfl , what woul d stop you? 

* 1 lack of money or transportation 

' . V -other coimitmeilts (work, 
, family responsibilities, etc. 

3 lack of-* information or clear 
' directions , ■ 

4. < lack' of acceptance t-y other ■ 
activity/club mjiii^rs 



Business and 
. 'Vocational 



) 




Student 
Government 



Athletics 



U) 
N 



' 109. Why dp'yj^' stay a 'member of this club? 
.. • -T 1 personal success ^ 
\ l ■ trophies, letters, certificates. 



lOiJ 



badges,' etc» 



3 recognition (peers, parents, etc.) 
L. relationships with others , . 



ERIC 




m 



»Tab1e 15 (Continued) ^ 



Arts and ' 
Performance 



Business and 
' Vocational 



111., \W is the most if, 

tioiiyou make to this activity/clyb? 

' ■ ,1 leadership, ability 
' 2' : physical strength' " ■ 
,3 knowledge or'experi:ise \ 
r- ^1' creativity 

, . 5 icTeas about what to do ,' 



110. Who rewards you for your achievements - 
. in this club? 

1 self . 

I parents ; - . 

3 ' other ineiers 

\ school sppiijors - 

. 5 teachers 'indadrlnistrat 



112. Hovl dp -you achieve the goals of . 
« the activity/club? . 

• compete more than. you^coo|#ate 
, ■ -2 cooperate more than you' compete 
3 'compete and cooperate equally , 




Table 15 (ContiiTued). 



^ 



.1 



Arts and ' 
Performance 



/ 



113. Who leads the activity most of th^, time?" 
. * 1 ill liiembers'to^ethsr \ 
• i sponsor^or school administrator^ * 
3 activity leaders - " \ 
: 4' conittee of members^ V 

' . ■ \ 

How many activities do:you b^long'to 

, other than this one? . ' • • 

v« ■ ■ " . 

r none '• v 



2 . one 



3 tv(0 ^ ; 
' '4 three ■ 
i four or more 



'Business.and 
Vocational 



'\ ■ 

\ 

\ 



X, 



\ 



achievements in the activity, but those in AP see rewards coming from other 
members (#U0). Whferjeas participant^ in AP, BV, and SG perceive their own 
ideas as their most important contribution to the activity, those in A see " 
physical strength as their moVt important cpntri butf'on (#111). Parti cipants-^ 
irv^P, BV, and A be! ieve .tha^^goal s of the activity/club ^fe achieved by .an 
equal amounf. of cooperation arid competition among members (#112). It is 
noteworthy that only those participants In SG see cooperation as more 
important for achieving goals than competition^ Parti (^'pants' in AP, SG, and A 
see activity leaders directing the activity while those in BV see all members 
acting, together directing the activity (#^113). l^ereas parti ci pa-nts^ iij AP, 
BV, and SG tend to belong to two school activities, thoie in A tend to belong 
only to a single athletifc^ activrity/club (#114). ' 

Summary of participant percbfltions . Participants join activities to. have 
fun and learn new ^ski 1 Is. Whereas^ocial skills may be more necessary for 
membership in AP, BV,.an(^ SG than task-performance skills, a'thletic skills are 
prerequisite fy membership in A. Development of interpersonal rela^tions^hips 
and personal growth af-e perceived as the most important benefits from 
membership across activities. Commitments to factors yternal to activities 
impede increased participation-, however, mo^t participants belong to two 
activities. . ' . . 

Personality Representatioj^ by SfiXv,, Handicapping Cohditit)n, and Ethnicity 

The data from earlier pilot studies showed that males and females often^ 
differed in 'their sel f-repr-esentations on the five Interpersonal Adjective 
Variables.. ConsequentTy ,Hhe anal-yses presented in this section ^are separated 
for each sex. 
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..■ Adolescents' serf-representations of personality . ^Two-way analyses of, 
.variance (ANOVAS) were .used to assess the effects of haridicapping condition 
and ettinlc: background.-, on each. of. the five Interpersonal Adjective Variables 
(PAV-)..- ResuV^s of these-. a.nalyses are" shown in Tables 16 and 17. ' Table 16^ 
presents tip -Jneaas on which thej; areVbased and Table 17 indicates the results 
Of the ANOVAS.^ the interpretation of high and low inean scores on the five lAV 
v'ariat)les is jgivenUn Table ,7. Since- all 'Studen;:s , regardless of handicapping 
cojnditiion and ethnic'it^^ were^ asked to rate themselves on the lAV, all of them 
are-included In >thesle^na*1yses. 

The A;<GVAS reveal a differentiated' picture of self-representations among 
handicapping condition^ and ethnic backgrounds. Amdng females, nonhandicapped 
(NH), emotionally handicapped (EH)%' and learning disabled (LD) adolescent?^ 
see ^fremselves as less i rresponsi bVe than edudable mentally handicapped (EMH) 
see themselves. EH and NH females perceive themselves to be less 
sUbmissive/selV-ef facing than do j.D or EMH females. Conversely, EH and NH 
females view themsel ves as mo.re ' respofisible/concerned than do LD and EMH^ 
fema^^s.. "Ethnic di fferences among females appear on only one of the lAV 
.scales— irresponsible/unconcerned; Black females rate themselves as much less 
i rres^Donsible' than Mexican American females rate themselves. Handicapping 
eondrtionr.only differentiates adolescent males on the responsible/concerned 
lAV^scal^; LD mal^s regard thecisetves less positively than do NH, EH, and EMH 
males. Ethnic differences among ijiales emerge on two of the five lAV. scales-- 
aggressive/malicious and rrresponsible/unconcerned. In each instance^ Black . 
males rate themselves more favorably compared to the self-representations of 
Mexican American and |^Kite males. 

Two conclusions are notewo'rttiy from t;hese data. First, among females, NH 
and ^H adolescents have* more positive self-images; than do LD and EMH 

,/ ^79 • ^ 
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Table It ^ \. - \ ^ ' 

Heans and Standard Deviations within Sex for Interpftrsonal Adjective Variables on Self-kepresentation by Handicaoplng Condition and Etlin1c1ty'(R 1632)- 
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Table 17 , ^ 

Two-way Analyses of Variance within Sex for Interpersonal' Adjective Variables on Self-Representation by' Handicapping 
Condition and Ethnicity, (ti = 1632) 




' . > Dominant/ Aggressive/ Irresponsible/ Submissive/ Responsible/ 

' Status Malicious Unconcerned ^elf -effacing Concerned 

Source ' F F , F F F . 
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adolescents. LD and EMH females as compared , with NH and EH females experience 

more difficulty in learning- academic cofitent', may feel inferior in the 

' ' . . ( . ' * ■ ' ' 

acadgmic setting, and thus thi internalization of these feeling? may^ result, in 

lower sel f-esteem* " Second, the civil rights movement and ^programs aime,d at 

improving.^'self-imagjes' among Blacks, lik^ Jessie Jackson s P.U.S.H., may 

accouat partially for the finding that Bl'ack ^uth have more favorable 

sel f-^images within females to a lesser extent, and within males/|;o a greater— 

^tent,:than d^^exicah American or 'White youth. ^ 

^ Adolescent perceptions of others . Of the 1,*532 adolescents who 

''participated irl th^'btUdy, 7'80 A^re asked to express^thei r perceptions of 

eiWr^high schooU'^t'^<|ents ifi" qene?'al (n = 384) or handicappfed students in 

generar t" = 396) as^ reference groups. The perceptions of these two groups 

' ■■ . . 'W- ' ■ , 

- . were .(tiiasu red ojn each, ot the five lAV scales. Three-way. ANOVAS/were used ta 

W^^^^^ handicapped status, ethnic background , 'and reference 

'■^g'^^up^t^^ tie 780 adolescents' perceptions of others, as measured by the ^ive 

'^'''ill'AV scales of these, analyses are" shown in Tables 18 and 19. Table . 

nWcI u(ies, on which they are based, and Table 19 indicates the ^ 
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3Ra In effect compares the personality representations made by 
(icapped youth of both handicapped and nonhandicapped 
:Pie lAV were combined across reference groups in order that 
? handidSpped^ and nonhandicapped youth could be compared. The second main 

effect' compares the three ethnicities (Black, Mexican American, and White)^in 
''-4:erms of their personality representations of both handicapped, and ^ 
nonhandicapped - peers combined.^ The third main effect, compares the ratings of 
the two reference groups, adolescents who rated high school students in 



Si- 



id 

ERIC 



82 



112 



ilMnVand'Standard Deviations for Interpersonal Mjectlve Variables, dUliln' Sex, Classified by Raters' Handicap Status, Ethnicity, and Ratings of , 
Two Reference Groups, (N = /80) . ' ' 



Interpersonal fldject'lve Variables' 



Dominant/ 
Status 



Aggressive/ 
Halicious 



SO 



' Females 
Status 



Nonhandlcapped 

Ethnicity , 
Black • • 
Hexican Hmerlcan 
Wl|jie 



^75- 
326 



67 
111 

•223 



Reference -Group I 
lllgli School St|dents In General '192.. 
Handicapped" Students In General^j 209 



Males 

Status 
Handicapped 
Nonhandlcapped 

Ethnicity 

" Black ' 

. .Mexican terlcan 
White ■ 



113 
266 



52 
94 
233 



Reference Group 

.High School Students In General 192, 
Handicapped Students In General 187 



2.39 
2.38 



2.33 
2.40 
2.38 



2.25 
2.50 



'4 



2.18 
2.32 
2,35 



2,21 
2,40 
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'.42 

•1? 
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.44 
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2.62 
•2.65 
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V 
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1% 
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SD 
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7.91 i .44 
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' . *Students included In Table 20 are those who rated either "High School Students in General" or "Handicapped Students In General" 
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Table 19 • 

•Three-way Analyses of Variance for Interpersonal Adjective Variables, within Sex', Classified by Raters' Handicap Status, 
Ethnicity.and Ratings of Two l^^'ference Groups ("High School Students in General" or "Handicapped Status") (N = 780} 



Source . 



Dominant/ 
Status 



Interpe.rsonal Adjective Variables • 

Aggressive/. Irresponsible/ Submissive/ 
Malicious Unconcerned ^ Self-effacing 

F ' , F ^ F . 



Responsible/ 
Concerned 

F 



Females, n = 401 
Handicap Status' 
Ethnicity - 
Reference group 

A X B (2,389) 
'A.xC (1,389) 
B X C ' (2,389)'. 
AxB'x'C (2,389) 



Males, n = 379 

Handicap Status 

Ethnicity 

Reference group 
A X B , ■ (2,J67) 
AxC (1,367) 
B X C (2,367) 

A X B X C (2,367) 



(A) (1,38*) 

(B) (2,389) 

(C) (1,389) 



(Al) U.367) 
(B) (2,367) 
■(C) (1,367) 
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2..07 
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Note: Figures in parentheses are degrees of -freedom. 
\^ *p < .05-, **p <- .01; *** p < .001 
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general versus adolescents viho rated handicapped students in general 5 as mad^ 
by the 780 subj^ects without regard to thelir ovyn handicapped status or 

ettinicity. ' ' ' . 

* * « * , • •• . ". .. 

Table 19 "reveals the ive influence of handicapped^ status, ethnic 

background, and reference grouo as asses^sed by the personal ity representations 
that adolescents make of others. The F associtrted with the test of the^firs't 

a - . - y ^ . 

ma'ii, effect indicates that handicapped and nonhand^icapped youth of both spxes 

do not differ on any of the lAV scales in rating > tl>e. personal i ties of other 

youth'. The £ associated wi.th the test'^of the second mai n effect shown in 

Table '19 indicates that ethnic' background differentTateV^olescent females in 

rating other yout-h on the ag'gressi ve/mal icious scale. As^ the means in^Table . 
* .. * - 

fSiS -show, Wi:^it^ females view other youtfT^less favorably than^;do Black and ^ 
Mexican Am.erican fema^fes. Moreover, ethnic differences appear on'three of the 
/ive lAV scales for adolescent^ males. White adolescent males vi^w others less 

favorably than do Black and. Mexica# American males in respect to 

/\ ■ ' * 

' aggressit^eness , i rrespon*5l bi 1 i.ty , and submissiv''ene$s. An intriguing 
difference^ appears when the ratings made' by the 780 youth of high school 
students' in ^general are'^ compared with those of handicapped students in 
general . For example, the £ associated with the test of the third main effect 
shows that adolescents of both sexes see handicapped students as significantly 
more responsible than they see youth in general. Further, both sexes also see 
handicapped youth as significantly less aggressive, and adolescent females 

also sek^ handicapped students as significantly less irresponsible than 

' ■ . ' . . . . ' . ' ■ * ' . • 

students in general. It i noteworthy that theX tests for the interactions 

regarding images of the personalities of handicapped versus nonhandicapped 

youth are largely nonsignificant. These data suggest that neither handicapped 
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.status nor ethnic background affects personality evaluations of youth whp are 
asked to rate peers either" by handicapped status or by nonhandlcapped status. 

Two conclusions may be drawn from these data. First; for males more t(;ian 
females, White adolescents, have positive perceptigons of others than do 

'Blacks and Mexican Amerifarjs, Th^se data suggest that WhitV youth appear to 
be mQ^e ethnocentric than Blacks and Mexl^can Americans. ^-Second, in regard to* 
^ the perception* of the persona-l 1 ties of handicapped 'youth, adolescents see 

handicapped youtTi more positively than they^ students in general . - However , 
> since the handicapped yputh are ^een more fJolitively on t^he responsibi-1 ity and 
aggressi vlness lAV scales but not^on the dominant/status lAV- scale, this'*^ 
positive regard may be interpreted as^^^^r^er patronizing or based on the 



perception that the nonhandlcapped are nonthreatening. Thus, the p(^s1ti7e 
- regarcf may be based J|ss on ' resp^t bf^§k1Vls or friendship than on empathy 

and caring. ^ • 

' .\ Summary of personality representations . As measured by the /ive , 
personally variables, adolescents* sel f-rep^cfsentations (Tables 16 and 17) 
are 'characteni zed positive sel f-ltnages regardless of ethnicity, or 
handicapping condition. Whereas females' self-Images differ primarily by 
handicapping condition, males' self-images differ primarily by ethnicity. 
Among females, LD and EMH youth regard themselves less favorably on factors 
related to responsibility and subml ssl veness as compared to NH and EH females. 
These data sugges't that labeling (Chapman & Boersma , 197^ and Cooley*^ (1902) 
"lopklng-tflass self'** may. Indeed, Influence handicapped females to view 
themselves as inferior to others.. LD and EMH youth comprise the group of 
students who ,may have been frequently described as "slow" or "dumb" by 
significant others. Further, these youth may have not been given tasks that 
require leadership or responsibility. Consequently, in lieu of evidence to 
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th^^xontrary » these ypvith 'may pec;ceive themselves a»s^lacl(jTng positive 



J 



personality characteristics.- Why/ these results were not found for handicapped 

• ^ ^ ' ' J ' ■ 

'^males may be dua to socialization patterns^ open to^inales'/n our sacietyl 

Mai es^j^^ye greater >alitude in demonstrating' leadership and responsibility. 



Many of these bccasiqns requi ce^ l^ittje* or no scho^asttc abil itie^. For, ^ 
■ example , rauscl ing a foott)all across ^oal 1 ine may Vequi re J i ttl e scholastic" 
abVlity, butc doe.s\^esult -In .considerable praise from signifijcant others. 
Forums in which: to demonstra^te skills ij^related to s^^olastic ability and to 
receive social praise for performance have not existed until recently for \ 
females. Thgs,. these youth have had little basis for perceiv.iTlg positive 
tra.it s in them^elv^s. -Recen^ legislation speci f icaj^ly mandating ;equ^l access 
for females to athletic activities may serve to improve self-images in these 
youth. 

'Adolescents' representations of cithers (Tables 18 antl 19) follow a 
pattern^ sinri lar to self-representations. . That is, whereas females differ in 
their ratings of handicapped students versus nonhalldi capped^ students, maleS 
differ in their ratings of different ethnic groups. Speci fical ly, females- 
perceive haridicapped youth as less malicious and more responsible than they do 
nonhandicapped youth. -However, these patterns may be more -patr^ni zing than 
genuine. In contrast ttf resul t$ menti oned in t?he preceding section , mal es „ in- 
general , view ^Whites less .favorably as compared to Blacks and Mp^can 
Americans. Specifically,' Wrrites are perceived as more malicious and less 
responsible as compared to Blacks and Mexica-n Americans^ Strnce results in the^ * 
preceding section suggest that Whites are more ethnocentric thein Blacks or 
Mexican Americans, it appears that Black and Mexican American youth' apparently 
have ratei White youth as more hostile and irresponsible than White youth have 
rated Black and Mexican American youth to be. This firKliog indic*ates thart 
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minority youth hoi d 'rel atlvely strong negati ve^sf dPIotypas toward White youth, 

r .^^^ ■ • ■ . / 

Therefore,, whereas White youth may be C'haracteri zed as ethnacentrit , Black and 



^Mexican A^nerjfcan youth may be characterized as unfavorably stereotypical 
toward Whi te youth, , 

Comparisons Among Constituencies ' ' ' ; " : 

Comparison of, the views of teachers who are sponsors anij teachers who are 
not sponsors (combined) ,with the views >)f students wh^ are nonp; trti ci pants in 
school aclx^'vi tie^ , (Table 11 compared wi.th Tables 13 .and H),' The teachers.-, 
agree wit-n-'^udehts who are nonparti ci pants in school activities 
' (nonparticipants)" that the potential for acceptance^ of new members by existing 
members strcfngly encourages p^rti ci pati on n n school acti vi ti es Vjabl e 11, ^39 
and Table 14, ^^159), Exi'Sting members in school activities are p<^rce1ved as 
genuinely accepting of new members and eag^ to welcr^me them into t^ie 
activity. Also, teachers, agree wi th nonparti ci^^ts that "other commitments" 
to botn work and family strongly discourage participation in school activities 
(T^aBle 11, fil and Table 13, #146,) Factors regarding responsibilities /nd 
commitments unrt^lated to activity characteristics, more than any negative- 
attitude^ toward school activities,, keeps nonparti ci pants out of school ' 
activities. Interestingly, teachers see prestige of arn activity to parenis as 
strongly encouraging participati()n i^hereas students tend to see thei r parents' 
attitudes toward school activities as being negative, l,e , , that school 
activities are unimportant to. parents (Table 11, -J^S and Table 'U H^Q). 
Tnese data suggest that while parents are/actually indifferent or discouraging 
toward theic childrens' membership in school activities, teachers are unaw-are 
of these negative attitudes and take parental support of school activities for 
granted,^ Si nee v^ach^rs expend minimal Effort toward soliciting active 

120 " ~ 



. ^ paVentdl support for scnool activities, they thus may be ignoriijjg. aa important 
/ factor related to why nonparti-cfpahts do not join extracurricular activities, ' 
£oinparison of the^ vi e ws, of teachers who are sponsors and teachecs who, a^f^ 
not- sponsors- (combin l^^ith the views of student's <fho participate in school 
. activities , (Fable 11 cbmpar3ij[^i th Table IS) Teachers agree most with 
students who « parti ctpate in school activities (participants) 'that "^cc-eptante 

• ■ - ' ^ ^ < V 

by • Others," Velationsiiips -^with others," and "personal success" strongly 
^ encoura^ge participati6rf'^t^^ activi.ties (TabKe 11, ^39 and 445 and Table 

15, n0-9-).a Al I'/O^^'^hes^^^;^^ suggest that participants appreciate the 

'•?^op(Dprtuni.ty .to-^4^^ skills, experfllnce personal growth and 

rewards, /a/i'd rBcei^^ac^tCt.^VP^^is^ as ^ result of thei r Wmbership. This 
finding /i 5^. not" |arpfi si ng^ since these factors have long been primary 

objectives bf"^par,to c>i pa^fdt^^^ Teachers also agree with participants that 
» "other coilimi tii^^^^ family strongly discourage increased 

. " parti cipatioa--^*^ 11, ^31 and Table 15, fiQS). • .AS - 

with nonpantici^^^ riS'p^Shsibi 1 ities to commitments^ unrelated to activity 
• characteri.st'ics; more than negative attitudes^ serve to i^noderate participation 
' ' in^school actvv^jri es, ^ -Interesti ngly , teachers see'^f inanci al considerations as 
discouraging participation while^ participants^ see school activ-ities as 
relatively cost-free, ' and;;ti:ierefore, see no impediment to participation 
\ r#a;:ed to f i nanc4'a*^ .'^:rtands\of school activities (Table 11, ,^3#ahd Table 15, 
.fl.07) V- Also, teachers see:-. problems related to transportation as discouraging 
participation, whi le participants'? rel ate that they have adequate means of 
transportat'ioQ to., school me^tiVigs (Table 11, ^^37 and Table 15, Vl06). Th^. 
data suggest that teachers "hold m^spercepijiions regarding structural 
• ;^;jitnaracteri sties . that may. -^cliscourage participation. Tt is rjeasonable to ass<im^=' 



* that .te§jc*i<^r$*!> share their beliefs tbWard school activities with students, and 
thaV%^e^^^^^^ students to not" participate in school activities on 

the -fra^Vi o1^th6j r misperceptions, v . • 

Comparison Qf the views of t^artiCipants arid nonparticipants ^oward school 

^ activities . -(Tablfes 12 amd 14 compared with Table 15), A comparison of 
participant and nanpart/ici pant -attitudes toward struqturjal characteristics of 
'schoor^activitjes r^Veal s that, in general, npiipartici pants see school 

■ activl^tfies as moderately more expenisive, time*constimi-ng , and inaccessible than 
do Wrtici pants.. It is notewor'thy that both participants^ and nonparticipants 
^ee jother commitments to a job and/or their figjijlies as^ major impediments to 
participation in an activity*'; Interestingly, nonparticipants .see school* 
counselors ^ major source of information about "joining .an activity while 
participants see friends that are members of.tjie act'ivjty as their most 
important source of information. In general, nonparticipants appear to have 
relatively accurate perceptions of the structural' characteristics of school 
activities but do not; joi*Q school activities/clubs because , of other 
commi tiflents to their jobs and families; i^Tso,"- nonparticipants see the- Kinds' 
of' activities auai lab1e to/them as uninteresting and' are, . therefor^ ,\not 

; motivated to pursue membership in them, t ■ \ ■ . 

^. Xhf^ characteristi.cs of . school . activities compared, as seen by ■ 

/participants . ^ (Table 15, see al so p. 24). ExtffaciirricuVar school* activities* 
were described in the method section" in terjns of six characteristics: ' 
strticturfe, membership, status, task* and-^oal s, n0rms-,-*amK involvement. - 

'Two structural characteristics^ of activities were i^qiJitesti gated: weekly 
tjme investment (#101)* and "cost (#ia7).^- Whereas all -actlv*^^^^^ 
as being relatively cost-free, ^Athletics are^ seen as demanding more time per 
week from members than Artrand Performance,^ Bustne!^s^ and Vocational , and 



student Government. Howeve^, since many athletic activities generally meet 
for less than a full academic year, members in the other activities may 
actually spend as must time tn their activities over the year as do those in 
Athletics. Further, examinatio^f Table ^5 (#101) reveals, .to a moderate 
degree, that activities meetingWuring class periods (Art. and Performance) 
demand less time of their members than do those meeting ^efore- or after class 
periods (Business and Vocationa>, Student Government, and Athletics). 

Tliree membership characteristics w^re studied: reason for joining 
(#103), whether membership was solicited by teachers or members (#104), and 
skills necessary for membership (#105). For all activities/the reason for ' 
joining is consi stent ^ith the. perceived necessary skil 1 s for membership. For 
example. Art and Performance, Business apd Vocational, and Student G^oVernment 
are perceived as requiring no. special skills for membership. 
\ Two status characteristics were examined: reason for maintaining 
membership, and source of rewards for achievement. The source of rewards is 
consistent with the reason for maint^hlng membership for Business and 

Vocational activities. Student Go.vernment, and A^hletic^.^ . Specifically, 

I- ■ ^ 

participants in Business and- Vocational activities and Athletics maintain 

membership for personal growth and see rewards for achievement as self- 

• . ' i ' . ■ ' • 

atta,ined. -.Participants Jn Art and Performance maintain membership to develop 
relationships with other members and see rewards for achievement as arising 
from those relationships. 'However, a discrepancy exists fgr Student 
,Gdvernment. ^embers in Student Government maintain membership to tievelop- 
relatwpnships with. other members, but sjee rewards a> primarily serf-attained* 
Thus, participants* in Student Government may define personal growth relative 
to increased social skills and less on the basis of latrapsy'chic, developmeht . 
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CompetUive versus cooperative means of goal achievement was studied as a 
task and goal characteristic (#112). Competition aild- cooperation are equally 
operative toward achievement of acti>rity goals for Art and Performance, 
Business and Vocational and Athletics, in Student Government cooperation is 
more important than coffipet4.tiQn, Perh«ps these differences follow because 
members of Art and Performance, Business and Vocational, and • Athletics 
continually cooperate* ana^ compete to achieve sj:atus as well, as activity goals. 
Conversely, after menit)ers in- Student Government compete for and are elected to 
office, they may shift their energies toward increased cooperation in such 
forms as collective lobbying with other members to achieve^pol itical goals for 
both themselves and the constituents they were -elected to represent . Indeed, 
diplomacy and tactfulness mayrbi^the most important social sFills students 
gain as members of this school activity. 

Authoritarian versus democratic leadership was studied -as' a norm 
.characteristic (#113). Whereas leadership is largely authoritarian for Art. 
and Performance, Student Government, and Athletics, it is democratic for 
Business and Vocational activities. Since continuity in goals, procedures, 
and purpose for existence js necessary for continued existence for the formed. 
three activities, activity leaders are obliged to "carry on" traditions within 
these activities. However, Business and Vocational activities must 
continually revise goals and procedures consistent with changing business 
trends in production, marketing, and advertising. \ 

V . 

One-nnvol vement characteri Stic" w^^^^ mediators of increased 

participation (#10.8). "Participants in all activities indicated that other 
commitments to both work "and family are the only impediments^to increased 
participation. These data suggest that students who are , partici pants in 
school activities have, strong personal investments In the activities to which- 



th^y belong. Thus, involvement is mediated more^by factors '<?xternal to 

activities than by factors related to internal characteristics of activities. 

Summary of cowfparisons . All constituencies concur that "other 

commitments" to^both work and, fami Ty most s|||pngly discourage particf pation in 

school 'activittes. Attitudes toward schooV activities are generally positive, 

and teachers, I'nonparticipants, and participants alike tend to hold similar 

views toward the structural characteristics of school a.ctivities. To a 

1 imi ted , extent, teachers see structural characteristics as more discouraging' 

to participation in school activities than do either nonparticipant-s or 

participants. All constituencies hold similar views regarding the remaining 

five characteristics of school acnrt^ities--membershi p, status, tasks and 

» 

goals, norms, and involvement. However, nonpartici pants differ from 

participants in regard to one membership characteristic — they perceive school 

counsel orS^as soliciting participation -in activities. Perhaps, then, one 

reason nonparticipants may not pursue membership in school activities is 

» 

✓ . . . • 

because school counsel ors fail to provide adequate access routes into' school 

s 

activities. . - 

The Relative Influence of Factors Underlying Participation in School 
Acti vi ties . 

One -major ?im of the* investigation, as stated in Chapter 1, is to * 
describe the rel^ative influence of factors underlying participation in school 
extracurricular activities. The analyses reported in the above sections were 
intended to identify direct relationships between the main independent 
"variables of the -study and participation. Our purpose in this section is to 
use selected independent ^ariables amd specify their relative explanatory 
power to participation in school activities. We rely now on the use of 



multivariate regression analysis, and we consider factors .that' affect 
partidi patloft^ of adolescents in general .and of minority handicapped 
adolescents in' particular. * » . * 

Our original intent was to. group several independent variables in terms 
of five basic "blocks:"- (1) control (handicap condition and ethnic status); 
(2) background (age,- sex, academic aspirations, social cl ass.,- etc. ) ; (3) 
attitudes toward behavioral settings (membership costs, contribution to 
activities, importance of activity); (4) beliefs toward others; and (5) 
beliefs toward. self. The blocks, in \urn, were to be used in regression 
analyses to predict the relative influertce of the combined variables in 
participation in school activities.^ However, for two reasons, the plan td 
block the variables was abandoned. First, several of the background and 
acti vity ^variables were so conceptually distinct that meaningful groupings of 
them into linear scales would have been inappropriate. Second, each of the 
variables was of , sufficient intrinsic interest to warrant individual analysis 
of its particular contributjTjir^to predicting participation in school 
acti vi ties. ' 

The dependent variable, participation in school activities, was derived 
by comparing all^ of the nonparticipants (group one) with participants whose 
level of activity ranged from 2-5 hours (group two), 6-8 hours (group three), 
and 9+ hours (group four). The entire set of independent variables then was 
regressed on level of participation in school activities. The multiple 
regression strategy employed was based on the stepwise solution (Kerlinger & 
Pedhazer, 1973). In the stepwise solution, variables «are successively entered 
so as to maximize their combined contribution to the squared multiple^ 
correlation with the dependent variable. In our analyses the solution was 
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terminated when no remaining independent variable made a signi^ficant . 
contribution (p < ;05) to the squared mul ti pie correlation, - * 

Table 20 presents the means, standard deviations, and*^pha measures 
(where appr;opriate) for each of the predictor variables includ^^in the 
regression analysis. All the variables were formed or drawn directly from 
items contained in Forms T and' IT of the student quest^^onnai res. Twenty-nine 
of the questions asked of both participants and nonparticipants were identical 
on both forms, and it is these items that constitute those shown in Table 20, 
The va'riables are listed roughly in the following order--background, activity, 
and persohality. 

Table 21 reveals that the twenty-nine independent ,variables are 
relatively uncdrrelated with orre another. These data indicate that multi- 
col 1 inearity of independent variables, that is the extent to which they share 
common variance, is^not a problem among the Significant predictors of - 
participation in school activities. 

Table 22 presents the regression analysis for the entire sample of 1,532 

adolescents. The zero-order correlations with the dependent variable, the 
2 

size of the increment produced by ^^ach significant predictor in the 

f 

stepwise solution, and the F values for the contributions of significant 

2 ' 

predictors are shown. The combined _R for all; significant predictors is .229. 
Fourteen variables were retained as significant predictors of participation in 
school activities. In this analysis, the fifteen nonsignificant predictors 
together accounted for less than one-half of ope percent of the variance in 
the dependent variable. , . 

'The findings presented in Table 21 reveal that background, activity, and 
personal i ty variables are relatively important predictors or indicators of 
school activities. An adolescent's future school plans, which reflect 
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Table 20 . 

Heans, Standard .Deviations and. Alpha Reliability Measures. for tue Personal 
'and Social Predictor Variables' of Participation in School Activities 



Variablef 


Range 


M 


SO 


Al pha* 


Handicap severity 


1-3 


U40 


• 68 




Ethn1c1ty«-B1ack 


Duony 








Ethnicity— Hispanic 


Dummy 






• 


Age 


1-5 


2.95 


1.19 




Sex 


Duripiy 








Future school plans 


1-5 


3.34 


K34 


• 


Social class 


5-10 


8.18 


»U39 




High school program of studies 


1-5 


2.56 


U60 




Family structure 


1-4 


3.58 


• 00 




Parental educational level 


105 


3.25 


1.21 




Work for pay 


1-5 


2.09 


1.51 


- 


Membership costs 


1-5 


2.62 


1 .56 




Membership desire ^ 


1-5 


2.40 


.92 




Transportation 


1-5 


*3.28 


1.21 


- 


Contribution to activity— 
physical/strength 


Dummy 






• 


Contribution to activity- 
knowledge and expertise 


Dummy 


- 


- 


- 


Contribution to activity — ^ ; 
creativity 


Dummy 








Importance to students 


\'l 


2.16 


.76 




Importance to parents 




2.60 . 


.82 




Importance to teachers 


104 


2*38 


.73 




Importance to^ principal 


.1-4 


2.44 


.85 . 




Sel f-representatioiii— dominaftt 




2.14 


.42 


.74 


Sel f-representation— submissive 


a-4 


3.23 


.47 


.63 


Sel f-representati on— .responsi bl e 
Sel f.representation—irresponsible 




1.87 
3.26 


.36 
.41 


• 73 
.63 


Sel f-representation-.aggressive 


104 


2.83 


.51 


.72 


Sel f-esteem 




1.90 


.50 


.63 


Locus of control , 




2.83 , 


.51 


.45 



^Scale variables only 
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Table 21 ^ ' . 

Correlation Matrix for Independent Variables wnich Contributed Significantly to Prediction of Participation in 
School Activities (n = 1,6-32) . 



— f . 

Variable 

: : 4 — : 


1 

.2 3 


4 


m 

5 


6 


at 

7 


8 


9 


10 


11- 


1 A 

12 


1 A 

13 


14 


I. Future school plans 


-.20 .11 


-.28 


M 


.11 


.10 


.18 


-.13, 


-.07 


.06 


.15 


-.05 


.23 


2. Self-representation.-doniinant 


-.09 


A A 

.02 


A^ 

-.03 


A1 

-.01 


-.22 


-.14 


.15 


1 A 

.10 


1 

-.44 


^% 


1 A 

-.10 


AA 

-.08. 


3. Contribution to activity- 










1 
















ohvsical strenath 


i ' 


.01 


-.0/ 


-.20 


i uv 


^\02 


-.03 


.04 


.06 


-.02 


-.07 


-.or 


1. Handicap severity 






-.03 


-.05 


-.05 


-.08 


.06 


.05 


-.06 


-.05 


'.05 


-.17 


5. Membership costs 






\ 
i 


.02 


.02 


.07 


a4 

.04 


A^ 

.06 


AA 

.02 


AH 

.03 


A Jl 

.04. 


.06 


1 


























6, Contribution to activity- 


























111 J L * 

knowledge and expertise 




i 






.17 


AA 

.03' 


A1 

-.01 


A A 

, .00 


AA 

.02 . 


AA 

.02 . 

I 


AA 

.03 


AA 

.09 


/, tontriDution to acnvuy-'- 


























leadershi liability 


'a 










,07 


-.05 


-.05 


.11 


.02 


.06 


.06. 


8. Social class 










' 1 




-.08 


-.03 


.06 


.03 


.08 


.10 



9. Importance to parents 

10. " Importance to students . 

11. Se}f-representation"?ubmissive 

12. Self-representaHon-aggressive 



13. Age 

U. Locus of control 



0> 



t 



.21 , ..02' -.02 .06 -.07 
.03 -.03 .02 -.08 
.07 .04 .19 

.03 48 

I 

, i06 



J 


\ 






Table 22 

Regression Analysis Summary: prediction of Participation In School 

Activities, all subjects {n » 1,632) 




Degrees of Freedom First Step: 
R for ^Significant Steps Only- 


1,630 
-229 


* 




Independent 

Variable ■* 


Simple 
r 


R^ Increment 
(Stepwise) y , 


F-Ratio 
(Stepwi se) 


Future scnool plans 


.303 


-092 


164.69 


Sel f-rqpresentatlon— dominant 


--199 


.027 


49.19 


Contribution to activity-- . 
physical strength 


-150 


-022 


40.82 


Handicap severity 


--212 ^ 


-018 


34.24 


Membership costs 


-.100 


-012 


f 


Contribution to actlvlty-- 
icnowledge or expertise' 


-108 


-Oil 


21-59 


Contribution to activlty-- 
leadership ability 


-128 


-016 


31.33 


Social class 


-165 


.008 


15.31 


Importance to parents 


--150 


-005 


10-65 


Importance to students 


-036 


.006 

X 


13-20 


Sel f-representatlon— subml ssi ve 


-043 


a 005 


9-59 


Sel f-representation — aggressive 


-099 


"^-005 


9-72 


Aae 


-052 


.003 


7.01 


Locus of control 


-142 


.002 


4.06 


Ethnicity— 81 acic 


-019 






Ethnicity — Hispanic 


- -U4y 






Sex 

High school program of studies . 


^ .025^ 
-.134 




/ 


FamilJ^ structure 


.038 


* 




Parental educational level 


.082 






Worlc for pay 


.066 






Transportation ' , 


.062 






Membership expenses 


-OOi 







Contribution to activity— creativity -.130 

Importance to principal -009 

Importance to teachers --002 

Sel f-representat1on--irresponsible .QgO 

Sel f-representat1on--respons1ble --122 

Self-esteem -.130 
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academic aspirations and goals, is an especially strong indicator. A belief 
in one's 'Sfel f as a leader and an internalized .locus of control are also 
important factors. Ability to . contribute to the acti vity--in. physical 
strength, experti se , -or leadership is important, too. Parti cipanjts are more 
likely to be higher in social class than nonparticipants, to be able to afford 
membership costs*, and to believe that participation is important to their 
peers but not to their parents. It is noteworthy, however, that the youth 
view handicap severity, which was based upon a linear scale that included 
mildly learning disabled ^group one), moderate to severely learning disabled 
(group *two), and the emotionally handicapped and educable mentally handicapped 
(group three), as a detriment to participation in school li^iyi ties. In 
brief, the analyst reveal that participants in school extracurricular 
acti\Hties are those who possess the requisite resources in both personality 
traits/and social support. Unfortunately, the data suggest, conversely, that 
less popular ,youth--those holding poor images of themselves, those who .are 
handicapped, and those for whom a social support structure is lacking, are 
less liikely to participate in school activities. 

Table 23 ^presents the zero-i^der intercorrelations of the five variables 
that contributed Significantly to predicting the level of participation in 
school activities of the 164 handicapped Blacks*and Mexican Americans. As 
with the full sample, mul ticoll inearity is not a problem among the predictor 
variables. Table 2^ reveals how these variables f)redicted participation in: 

school activities for the 154. subjects. The zero-order conrelations with the 

2 ' ^ 
dependent variable, the size of the JR increment fj'roduced by each >signi ficant 



predictor in the stepwise solution, and the F values for the contributions of 

2 

significant predictors are shown. The combined for all significant 
predictors is .269. As these data show, handicap severity is not seen as 
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Table A , - .. . ^ * ' 

Correlation Matrix for Independent Variables which 'Contributed Signi ficantly Jto 
the prediction of Participation in School Activities by handicapped Students of 
Black and Mexican Amer^an Background (n = 164) 



' * — ^ ' — I ' 

Variable. ' 1 


' z' 3.^4 


5 


1. ^^uture school plans 


.19 *.04 .08 


.03 


2. - Contribution to activ^ity-- 
physical strength 


-.14 -.02 


-.16 


3. Contribution to activity- 
knowledge And expertise 


• 13 

? 


-.13 


4. Transportation ' 




.13 


5. Contribution to activity-- 
leadershi p abil i ty 








TaWe 24 . ' 

Regression Analysis Summary: Prediction of Participation in School Activities 
^. ' *by Handicapped Youth of Bl^k^and Mexican 

American Background (n = 164) * 



Degre^, of Freedom First Step: 
R for*^$ignjficant Steps Only 


162 
= .269 









i 

Independent 
Variable . 




Simpl e 
r. 


7 

R ^Increment 
Stepwise) 


P-Ratio 
(Stepwise) 


Future school plans 




.384 


1 

.147 


27»98 


< 

Contribution to. activity-- 
physical strength 




.249 


.032 


6.33 


Contribution to activity-- 
knowledge and Expertise " 




.175 


. .036 


7.27 


Transportation ^ 




-Il34 


, .034 


7.11 


Contribution»to activity-- 
leadership abi^lity 




.063 " 


.020 ' 


4.32 
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■ important*l5j{ the handicapfied youth themselves. However, aciijmic aspirations 

'^^k;^'"* a-nd what pne carr-contribute to an activity are as important to these youth as 

t-^'^ adolesceats in general.* Yet', whereas transportati^bn to the activities is a 
» ' • ' ' ^ 

nonsignificant predictbr among youtji in general, it emerges as relatively 
significant amlDgg 'the handicapped minority youth. 




Summary . Minority students who are handicapped do not differ markedly 
f roni^adolescents, in'^nejal relative* to the Importance of factors that affect 
ir participation in school activities. Futui^ school plans-r-youth's 
rations .for • further education — is the best single predictor for both 
grdo^. Hoi^ver, whereas personality factors are relatively more ^important 
for adolescents in general , the contributions one can make to an activity seem 
'relati^Ty more important to the handicapped. And the handicapped are also 
more (oncerned about transportation than are adolescents in general. ' 

-A 



FRir 
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^Amorig Teachers* / " ' V - / 

. !• . TeacherrSpdnsors are relati vely» accurate in their percept4ons of the 

-Structure of school extracurricJl|ar activities and of characteristics 

of members i . ^ - ^ • .... 

' • ** ' . . I . ■ ' ■ • ' . * 

. 2. Teacher-sponsors believe that youth learn'about joini^ng from^ others 
members .aiid club publicity; they stee latk of skills and' cither 
commitments as th^e: main reasons 'that yOuth d6, not participate In scViool 
' activities; they hold^that costs are important admission, requirements; 
they^ see activities as open to -all and relatively demdcratit. 
3, Teacher-nonsponsors , compared to teacher-sponsors/ view sfchool extra- 

curricular activities as" relatively less accessible to students rn 
' general . - ; , ' , , . ^ • ; 

. 4. Teacher-nonspoasors , 'compared to ^teacher-sponsors view more» 

prestigious and more structured school activities as- cfiscouraging. 
handicapped students from parti ci pat i^on; they are also likely to 'view 
circumstances that mi^ht 'discourage handicapped 'students from ^ 



participating In school activ.ities as more discouraging than ^o 



teacher-sponsors. r ^ ^ 

5. Experience in the field of special education dogs riot affect the 
• " accuracy with which teachers perceive barriers for either Students in 

general'or handicapped ;students in "particular rel at-We to parti ci pat i'6n 

in' school activities. 



- 6. Teacher-nonsponsors agree more than^ teacher-sponsors that there are 

factors that are likely to impede participation of students in general 
in school acti vi ties. ' Further , ^teacher-nQnspopsors, more than.. <>. 
teacher-sponsors, are 1 ikely to regard these 'factors^particul arly 
asso'tiated with the participation of handicapped students as 
impediments. ' . " ' 

Among. Students . . M: ^ 

* 7. rAvailabil ity : adolescents in general" who do not participate in school 
activities believe that -acti vities are available but that they are not 
relevant to their interests. Black and Mexican American youth indicate 

a stronger desire to participate than do white youth, but they feel 

' - ■ ■ ■* . ■ . 

particularly constrained by commitments to work and fanrily. None of 

the nonpartici j3ants view handicap*^4ng, conditions as impediments to 

. • ■ • / ' ^- ' • 

, participation. / * 
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8. Reason for joining : »adolescent participants in school activitves agree 
uniformly across the different activities, that development of 

* V interpersonal ^relations and personal growth are the most important 
' benefits of participation! Many participants are active in two or more 
activities; they say that they are impeded from greater participation ^ 
by other commitments, e^g . , work and family. Adolescent participants 

I do not appear to differ in their outlook toward school acti vi ties'* by , 
sex, ethnicity, or handicapping condition. 

9. Self-images: a differentiated, picture, by sex, ethnicitfy, and* 
'handicapping condition, of adolescent self-images emerges from the* 
airialyses. 'Among adolescent girls, nonhandicapped and.y^motionally 
handicapped youth have mpre positive self-images than -'do learning 
disabled and educable irtientally handicapped youtJi. 'Further, Black girls 
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rate themselves more highly than do Mexican American girls (White girls 
^ do not differ; from either ofv the two minority ethnicities). J^ong 
boys, no.nhandicapped, emotionally hacidicapped, and educable mentally 
handicapped students regard themselves more positively than **do learning 

J*. ' . 

disabled students." And Black boys rate themselves more favorably than 

*do Mexicart ^American and White boys. , ^ - 

10. Images of other youth: . ^onhandicapped adolescents, and handicapped 
■ r ■ ' ' ■ ' . 

' adolescents do not. differ in rating the personalities of other youth on 

the scales of the . Interpersonal Adjective Variables. 

A. White girls rate other youth less favorably than do Black and 
Mexican American girls; White boys view other youth less favorably 

- than do Black , and Mexican American males. . - ^ 

B. Adolescents of both sexes sjse'^ handicapped students as significantly 
more responsible and less aggressive than they see youth in 
general; Adolescent girls see the handicapped significantly 
less irresp^onSible than students i n general . 

Comparisons among constituencies 

.11. «' Teacher-nonsponsors, teacher-sponsors, and adolescent nonparticip^nts 
and participants in school actiytt'ies uniformly agree that "otherj 
commitments" to 'work and family are the factors that most strongly 
discourage participation in school activities. ^ 
12. Teachers in general belieye that problems related to transportation ^ , 
impede .participation. However, whereas minority handicapped youth 
agree that" transportation Hs a problem, nonhandicapped participants and 
honparticipants do not see transportation as a critical' issue in their 
participation . 



13. Adolescent nonparticipants in school activities, in contrast to . , 
teachers and adolescent participants, view school courrselors as a major 
source of information about school activities. * - ' 

Relative importance of factors that affect participation 

14. Future school plans, social class, belief in one*s self as a leader, an 
internal i,ged locus of control , and willingness to contribute to 
activities emerge as the relatively more important factors affecting 

^participation in school acti vities. It is noteworthy, too, that 
."importance to peers" is positively associated with participation but 
that "importance to parents" is ffi^tively associated with ^ 
participation. , . . ' 

15. Minority students who are handicapped do not d1ff^ markedly, from 
adolescents in general relativ.e to the importance of factors that 
affect their participation in school, activities. . Future school 
plans--youth's aspirations for fi'-'' educatiou— s the best single 
indicator of participation for botii oups. Hpwever, whereas 

. personality factors are relatively more important for adolescents in 
general, ^n^ch external, considerations as the contributions one can ma'ke 
to an activity seem relativei^ly more important to the handicapped^ And 
the handicapped are ^Iso more concerned about transportation than are 
adolescents .in general. 
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RECOMMENDATIONS ' - . 

f ' ■ ■ ) 

> School extracurricular activities were selected as the target of concern 
of this investigation because of their significance in the social lives of 
adolescents^. The data Indicate that students who ' parti ci pate in school 
activities appear to stay in school longer and have future goals. to better 
themse^lves educationally and vocationally. One might assume that handicapped 
adolescents, if encouraged to participate in school activities, might commit 
themselves to a greater degree to stayiag longer in school and seeking stronger 
vocationarlz-gqal s for their future, A listing'of recoflvnendations ba$ed on this 
project has been developed for consideration. These recommendations are 
presented in fpur distinct areas: (1) teacher-sponsors, (2) teacher- 
nonsponsors, (3) student participants, and (4) general recommendations. 

Teacher-sponsor Recommendations • 

(1) Effort shoulc ^ made to recruit minority participation in school 
activ inc. White youth , are proportionally more active than minority 
youth, 

(2) Review handicapped youth participation ia Business and Vocational 
activities, Th^ir relevance to vocational needs of the handicapped 
should^fee emphasized with particular emphasis on entrance'^'accessibi 1 i ty 

"factors that might limit participation of this group., 

(3) Provide information to special education teachers and counselors relative, 
to ic clubs and acti vities , s . handicapped'^outh seek 
information from these two sources. This information should cover skills 
needed ' for membership and approximate amouq.t of - time needed to be 
involved in school activities., . . 
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(4) Develop a rang'^ of activities within the, club that can accommodate varing 
, amounts of time f or partici pati on , a^ well as individual and small group 

tasks. One of the primary reasons students do not join, cl ubs or 
activ^jties i§, related to their other commitments, ^' 

(5) Create awareness particularly of those activities/clubs where 

interest in the activities is high and , where minimal participation skills 
iare required, 

(6) Seek- financial resources for handicapped students/minorities who do not 
have adequate personal funds to belong to a club or acti vity ;' subsidi ze 
public transportation for club meetings and activities. Many civic 
org^^ni zations will provide monies to activities/clubs that will encourage 
particip^ation of handicapped students, ^ » " 

(7) Provide group leadership experiences for handicapped and minority 
students , 

(8) Encourage taskS: that require each member of a small grpup to* assume >part ' 
of the responsibility for completing the task, 

(9) Utilize a "buddy-system" between a handicapped student and a. 

• nonhandicapped student to promote modeling, socialization, and greater 
• ' -awareness of the strengths of the handicapped, 

(10) . Provide inservfce education relative to the parameters of school 
>' activities so all school personnel will be aware of types of activlti^es 
' available, entrance requirements, meeting time, costs, skills needed; and 
other factors related to participation. Demographic Information such as. 
sex and ethnic membership should also be provided as well as those clubs 
and activities that have encouraged successful participation of the 
haridicapped, • . . ^ 

w ft • 
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(11) Develop informational "fliers" far parents related to Wubs and 
activities and ask them to encourage student participation. 

Teacher-nonsponsor Recommendations 
(IK Encourage , special education teachers to sponsor school clubs and 
activities. There is some evidence to indicate a greater r>umber of 
handicapped Students will seek participation if the teacher is, a special 
education teacher. 

(2) Discourage clubs and activities designed'to isolate the handicapped 
rather than "mainstream" them with nonhandicapped peers. -Seek 
information on those clubs and activities that have encouraged 'successful 
participation of 'the handicapped. 

(3|; JfAttend inservice training, if provided, to gain awareness and information 

^ ^(pf the clubs and activities available in the school. 

Hajidigabped Student Partici.pation ' 

Handicapped students srhould be encouraged to ^ , ' 

"(I) '^eek information abou;t school clubs and activities that are in their 
^reas of interest; specifically, they should ask the special education 
teache^r or school counselor about clubs or activities in I irea of 

^ ^nto^est as. wen as those clubs or activities that encourage 
[Participation of handicapped students. 

(2) determine if there are clubs or activities that meet at times when they 
h^ave no other commitments. - / 

(3) discuss transportation or money needs with the teacher sponsor or special 
education teacher if these factors prevent their participation. 

(4) talk with friend(s) who are participating in school clubs or activities 
. and find out why the friend(s) enjoy participation. 

" . • ' • ■ ' ■ - 

109 

. ' - ' ■ ,142 



BIBLIOGRAPHY , ■ , . , . ' 

Baca, L. Issues in the education of culturally diverse exceptional children. 
Exceptional Children , 1980, 46, 583-588. , / 

Bandura, A. The self system in reciprocal determinism. American 
Psychologist , 1978,23, 344-358.^ , 

Barker, R. G. Ecological psychglogy; Concepts and methods for ^studying the 
environment of human behavior . Stanford : Stanford University Press , 
1968. 



Barker, R. G. , & Gump, P. V. Big school , small school . Stanford: Stanford'' 
U|iiversity Press, 1964. • , i 

, ^ ^ ' ( - . , 
Barker, R. G. , & Sch^Dggen, P. Qualities of community life: Methods of 

measuring environment and behavior applied to an American and ap^nglish 

town . San Francisco: Jossey Bass 1973. '. " \ 

Bendell^ Q., Tollefson^ N., & Fine, M, Interaction of locus' of control 

_ orient^ on and, the . performance . of .1 earni ng.. di sabl.e.d adol esce/its 

Journal of Learning Disabilities , 19807^3, 83-36. 

Bronfenbrenner , U. Conte^ of child rearing: ^Problems and prospects. 
American Psychologist , 1979,, 44, 844-^0. f 

Bruininks, V. I. Peer status and personality characteristics of learning 
. " disabled and nondisabled students.. Journal of Learning Disabilities , 
1978, 11, 488-489. 

♦ /' 1^ ■ ^4 

Bryan, ,T. H. Learni ng. disabi 1 i ti es : A new stereotype. Jo< rial of Learning 
Disabilities , 1974, 7, 26-34. 

' X. — ^ 

Chapman, J. W. , & Boersma, F. J. -^Learning disabilities, locus of control , and 
mother attitudes. Journal of Educational Psychology ^ 1979, 71^^ 250-258. 

Chapman, R,, Lafrsen , S., & Parker", R^^, Interactiqns'^of first-grade teachers* 

^with learning disordered children. Journal of Learning Disabilities , 
, ^1979, 22, 255-261.. 

-Cooley, C. H. Human nature and social order . New York: Scribner's, 1902. 

Crijnbach, L. J. ' toeVficient alpha ^nd the internal structure of tests. 
' Psychpmetrika , 1951, j^, 297-334. ^ 

Dewey, J. Moral principles in education . Boston: Houghton Mifflin; 1909, 

Foster, G. G., & Salvia, J. Teacher response to label of learning disable as 
a function df demand characteristics. Exceptional Children ^ 1977, 43, 
533-534. — 



no 

143 



Foster, G., Schmidt, C. R., Sabatino,.D. 'Teacher expectancies and the. label 
"Learning Dt-sabil ities." Jou'rci^l of Learning. Disabilities, 1976, 9, 

111-114. ; ®^ ^ ^ ^— 

- > . 

Garrett, M. K. , & Crump, W. D. Peer acceptance, teacjmr preference, and self- 
appraisal of social status among learning disabWd students. Learning 
. Disabled Quarterly , 1980, 3, 42-48*^ 

GlQCk, C. Y., Wuthnow, R. , Piliavan, J. A,, & Spencer, M. Adolescent 
prejudilce . New York: Harper and Row, 1975. 

Gump, P. V. Reflections, on a multi -method investigation qf high schools and 
'their inhabitants. In .J. G. Kelley (Ed.) Adolescent boys in High School: 
A _psychological study of coping and adaptation . Mil Isdale, N.J. : 
Erlbaum, 1979. ' 

Guttman, -iV A. A new approach to factor analysis: The radex. In P. R. 
A Lazarfejld (E^. ), Mathematical thinking in the Social Sciences:, Glencoe, 
IL.: ?Yee Press, 1954. ~ ; 

Jacobs-f W. R. 'TJie. effect of tl^e/fearning disability label on classroom 
■^teact^ers' ability objectively to observe and interf)ret child behavi^rc 
.Learning Disabi-lity -Quarterly 3_1978^,.J.3 , 50-55. 

Johnson, R., Rynders, J., Johnson, D. , Schmidt, B. , ^ Harder, S. Interaciion' 
between handicapped and nonhandicapped teenagers as. a function 
situational goal structuring:^ Implications for mainstr^minc .Vifll^ i in 
Educational Research Journal , 1979, 16, 161-167. ~ "~ ' 

Kelly, J. 6. Exploratory behavior, social i zati oh , "^nd the high school > 
environment. In J. G. Kelly (Ed.). Adolescent boys in high school: ^ 
psychological study of coping and adaptation . Hillsdale, NJ: Erlbaum, 
1979. ' X 

Kerlinger, F. -N. , & Pedhazur, E. J. Multiple Regression in Behavioral 
. Research . Holt, Rinehart, and Winston, Inc.*, 1973* ' ^ ~ 

Kroryck, D. An examination of psychosocial aspects of learning disabled 
adolescents. Learnirt^ Disabled Quarterly , 1978, _1» 86-93,. 

Lal^rge, R. & Suczek, R. F. The interpersonal dimension' of .personal ity: - III. 
interpersonal, check list. Journal o^f Personality . 24 ;' 1955, 94-112. 

Leaj?jf; T. F. , & Coffey, H.'S. Interpersonal diagnosis: Some problems of 
' methodology and validation. Journal of A bnormal and Social Psychology, 
1955, 50, 110-124. ; 

Mead, G. H. Mind, self, and society , Chicago: University of Chicago Press, 
1934\ J 

National Center of Education Statistics.- High school and beyond: A national . 
longitudinal study for the'1980's . Washington, DC,, 1981.^ 



. Ill 



Novak', D. Children's response to imaginary pe6rs labeled as emoUonally 
disturbed. - Psychology in the Schools , 1975. 12, 103-106. 



PeaVl , R. , Bryan,'!., & Donahue,'M. . Learning disabled children'^ attributions 
for success and fai^lure. Learning Disability Quarterly , 19fe0, 3^, 3-9. 

.P'ittengfer, JoHn C, & Kuriloff, P. Educat^nn the handir^pped: Reforming a 
radical law, . The Pub! i c Interest ^' dS,- 72-.9b. 

Rott-er, J. B. Generalized expectancies for internal versu^iexternal control 
of reinforcement. Psychol ogic^al Monographs , 1966, SO.- 1, Whole No, 609. 

Rueda, R.* & ^Prieto, A. G. Cultural pluralisin: Inip'l i cati ons for te.acher 
. education. Teacher Education and Special Education , 1979,^, 5-11. 

. Rutter, M. , Maughan, B., Mortimore, P.,'& Ouslfon, J. Fifteen thousand hcmrs^ 
secondary schools, and their effects on children . Cambridge, Mass.: 
Harvard University Press, 1979* 

Sabati.no, D. A. (£cl.) Lecji'ning disabilities Wandbook; A technical guide to 
'r program developm#iF i DeKalb, if) itioi s : Northern II 1 Inois University 
Press, 1976. ■ ^ • • . " 

Scho'^gen; P. tkili^ ^ beh'&'vicnral oeiLings approach. In D. S, FoFgays (Edv) 
Prime l y prevent ton of psycbop^athology : Volume 2 . >lanover. New 
' , Hampsli i'^^ei University Press of New England, 1978, 164-179. ^ 

Silverman, R;, & Zigmond, N. Sel f concept in learning disabled adolescents. 
Paper presented ^t the annual meeting of the^ American Educational 
Research Association, Los Angeles, California, ^981. 

Sfhlth, M. D. Prediction of self-concept among^ learning disabled children. 
Journal of Learning Disabilities' , 1979^ 12, 664-669. 

Smith, T. , Flexer, R., & 5^gelman, C. Attitudes of secondary principals 
toward the Yearning di sallied, the f^entally retarded, and word-study 
programs. Jpurnal of Learning Disabilities ,. 1980, 13 , 11-13, 

SulHvan, H. S. The interpersonal theory- of psychiatry . New York: Norton, 
1953.' ' 

Thomas,, A, Learned helplessness and expectancy factors: ' Implications for 
research in. learning disabilities. Review of Educational Research , 1979, 
- 49,^08-221. ^ ^ . . 

U.S. Department of Health, Education, and Welfare. Group Profiles ort 
'^'r Sel f -esteem. Locus of Control , and Life Goals >^ Washington , D.C. : U. S. 
Department of'Health, Education, and Welfare. NCES 77-260, 1977. 

Weiner, B. Attribution theory,- achievement motivation and educational 
^ process. Review of Edi;cational Research , 1972, 42, 203-215. 



112 



Weisz, J. R. Learned helplessness In ^Black and White children Identified by 
their schools as retarded and nonretarded: Performance tietei/loratlon^ in 
response to failure. Developmental Psychology , 1981, 17^, 499-508.* * 

Wicker, A. W. An introddction to ,ecol o gical psychology. .Monterey, CA* : 
' Brooks/Cole, 1979. [ ^ 

Wiggins, J. S. A psychological analysis of trait-descriptive terms: The 
interpersonal domain. Jour nal of Personality and Social Psycholoqv. 
1979, 37, 395-412. ^ 

Wi1g, E. H., & Semel , E, M. Language di'sabil ities . in children and 
adole*scents , Columbus, Ohio: Charles E. Merrill, 1975. 



1^ 



i 



r. 



113 



APPENDIX A . : - 

Ai:i20NA STATE ■ ■ 

UNIVERSfTY. ' ' TEMPE. ARIZONA $528> 

eocusac OF couaation> ^ 
C2^a^ FOR AOOLESCE^^' RESEARCR EVALUATION. AhTO^ S^ 



MEMORANDUM 

TO: Faculty Sponsors of School Activl ties/Clubs - 

FRCri: L. Kay Hsrt well , Project Go-Director " > 

. Robert E. Grinder, Project Co-Director . 
• pATE: JAN 1982 * ^ ' " - •* 

■ '1 ■ .. • ■ ; ■; ^ ' ' "■ . 

He are engagecf in a joint research effort with the Phoenix Ualon High 
School District to advance understanding of handicapped adolescents of 
different ethnicities. As a sponsor (co-sponsor) of a school activity or 
club*, you possess information that 1s essential to the success of the ^■ 
- studyv - •. ■■ > - ' - — • ~ —"^ — 

^ . ' ' - / \ • ^ ■ ^ \ .. • ■ 

•We are, seeking knowledge about' how participation In school activities 
may be facilitated for handicapped youth of different ethnicities. The 
handicapped youth who are the focus of our study are those who are ^ . 

receiving specfal education services in your- school and being restricted to 
the categories of the Educable Mentally Handicifpped (EMH), Emotionally 
Handicat^ped (EH), Hearing Handicapped (HH), Learning Disabled (LD), and ^ 
Speech Handicapped (SH)-. , ^ 



We have enclosed a questionnaire, that asks you to describe* the 
activity/club which you sponsor; to assess a variety of participation 
factors that encourage or discourage participatioh, and to indicate your 
general perceptions of how important the factors are to the participation 
of handicapped students in your activity/club. 

We*hop« that you will agree that the.infonnation will he valuable' 
to bbt)i your high school and the Phofenix Union High School District. We 
will compile the data ir\ siftrinary form and a- copy of the analyses will be 
made available to you through^ypur principal '.s office. ^ The information . 
will describe the characteristics of the^ district as a whole and your 
school in particular. . '* ^ 

The data will not be reported on an individuaVbasiS} therefore,, you 
need not sign your name to the survey. 

Thank you for your participation. Your cooperation* is critical to the 
success of the project. 



R£S:sJb . „ ^ . 

Enclosure 
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ACTIVITY/CigB SfPONSORSHIP SURVEY*,- ' 1 ' 

^ Part i: Descriptive Infanti?it1 on About Your Activity/Club 

Consider "the activities/clubs which you sponsor in school. SELECT tfte one 
activity or club in which you are most involved. WRITE the name of that,, 
activity/clgb in the following space: / 

■ » 

N^e of the School Activity/Club ' v~ 

Please respond to items 1 through 6 by writing in each bwk the appropriate 
nUflBER^ for each question related to your school .activity/club. - 

1. How many members are In ^a.ch grade H evel ? ^ Best Estimate by number . 

. 9th ' : ■ 

10th 

nth 

^ 12th 

_y t^nf raded 

2. Uhat is the sex of members? Best estifhate by number 

; ' " female • ' " 
- ^ male;^ ^ 

3. What is the ethnic or racial background- of members? Best estimate 
by number . . - 

An§lo , ^ ' ' . . 

. ^ Bladk ^ 

^ Hispanic . > , ' 

^ - 'native American . ' • - ' 

. ■ ' Oriental ^ ' ^ 




4. How many^ handicapped students arje members? Best estimate- by number . 



5. How many handicapped students from each of the^ following categories 
are members? Best estimate by number , ' * . 

' V educabVe mentally handicapped (EMH) 

emotionally handicapped (EH) ^ 
. ^ ^ hearing handicapped (HH) ' 
learning disabled (LD) * 
. speech handicapped (SPH) ^ v 

6. How many handicapped students, ^om each of the following ethnic groups, 
are members? Best estimate by number . 

^ . Anglo , . ' \ ,^ ' 

Bl ack ■ . . , " 



^Hispanic 

Native American 

^Oriental 



*Plrofessors Robert E. Grinder and L. Kay Hartwell ,^ Center for Adolescent/ 
^Research, Evaluation, and Service, Arizona S^ate University 

' ^ ^^ Arll5 
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r^^ctJorvs: Please mark your/ answers for items 7' through 30 by mai^king an "X'' 
nex^t to. the most appropriate* artswer. ' 



Please mark /QfjE choice. When more than one choice seems appropriate, choose 



the most Important. HARK ONE CHOICE ONLY. 



1: How do students learn about Joining 
^ydur activity/club? 

. ■ V A school counselor 

_ B other mentbers of the club' 

C school newspaper/newsletter 

0 teachers and/or ^ 

^ adcfWttStVators ^ ♦ . 

^ ^^E club publicity on campus 



When doe? the activity/club meet? 

A before scho6l 

' B during school 

- ^ .tC- after school 

0 both before and after 
' school 

E both during school and 

y either before or after 
school 



IK 



9*' '-Mherc^ddes the activity/club meet? 

A classroom 

B room other than classrocni 

on campMS (library, etc.) 

.\ C on campus outdoors 

■ . D off 'Campus 



What fs the average time that 
students spend weekly in meetings 
and" activities related to youiv 
actiyjty/club? ' ^ . 

"^A 2 hours or less weekly 

B 3-5 hours weei:ly 

C 6-8 h^ours weekly. 

P, 9+ hours weekly 



What is the minimum time students 
spend we'^kly in the activity/club? 

A 2 hours or less weekly 

S 3-5.Jiours weekly 

C 6-8 hours weekly 

D ,9t hours weekly 



12. What is the maximum time students 
spend weekly In the activity/club? 



A 
B 
€ 
0 



2 hours or less weekly 
3-5 hours weekly^ 
6-8 hours weekl^^ 
9-^ hours w^ekVy^^^ 



13. What is the main reason students do 
not join- the activity/club? • ^ 

A lack of necessary skills 

B 1 ack of money 

C other commitments {work* 

family responsibil ities» 
etc.) 

D lack of ifvformation aboutf 
activity/club r 
- E transportation to and from 
school 



14. How is membership irt the group 
determined? ^ 

A voluntary ^ r 

B honorary (by invitation) 

C appointed or selected 

0 elected 

, E required (as credit or 

^ related to another class) 
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iS. *|hatj;slcil1s are . required to enter 
> ttie activity/club? > 

.. ■ :• . • ■ > 

• A Interest only— no sIcUls ' 

' nee^ded' ' ' 

.tf scholastic skills ^ ' 

- -• ■ G athl etic sfc f 1 Is . ' 

- D perform^nce/artistfb 

' skill 

't. What is the . 1 ar gest expend! ture 
ineiT-|ers must rnase?" 

. fl'- equipment 

, •■^y - B ' transportation to or frm, 
ictlvity 

C dues, suppl iesr- or \ 

\ -admissions ^. ■ 
D uniforms ^ ^ 

E none ' 



L 



17. 



18. 



How" many members regularly attend 
schedujetf meetings? 

' B 6-.10 • 
~ , C 11-15 
0 16-20 

— r 21+ ■ . - — ^' 



'What is the .primary purpose of the 
activity/clui>?. : , 

- ^' A to have fuji 

^ 8 to enhance knowledge or 

learn a ^skill 

V C to produce' a product (a 

yearbook, art projects, 
codkbobits, etc.) or provide 
( a servi<;e 

D to givii an athletic 
i>erfornilance 

£ to give an artistic 

7 performance 



•19. 



f 

20. 



Whicti ethfric group mavhiy hofds 
leadership positions? 

' ; A .-Alfjglo ■ 

■■ B ■ Blacic ^ - • ' 

.^^^C Hispanic"^ •. • 
. - D other ^ 

' E na predmiinant group 

Which- sex 'fmainly holds leadership 
positions? ' . 

• A female 
^ B nale 

- neither, sex predominates 

How are leaders selected? 

■ , " » •' ■ ' '• 

: A vote by members ' 

■ ' B seniorl-ty 

____ C sponsor or administration 

D volunteer ^ , , 

., ^ E cowaictee of "members 



22. Who decides what the official 
, ' activity/club activ-fties will be? 



2*1. 



c 

0 




h member-, acting alone 
^. members together ' 
activity le'aders 
sponsor or school ^ 
administration 
committee of members' 



.23. What a r4th6 rewards for . 

participat'^on? ^ » 

: A pei*sonal suc.cess . 

, B trophies, letters, 

' ' " certificates, badges, etc.^ 

J . C '.recognition (pfeers, ' 

parents, etc.,) 
__^.0 relationships ^ith others • 



/ 
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24 . OOrojects c^artge or. remLirt the 
. same? ■ . '.^ ' . 

• ' • ' ^ * ■ * I ' 

■ •' ' A' J-emaln-.the sStje.yea^ after 
' year . . ' * ,, •■' 
B change with new manbers 

'?5, How do members achieve the goals of 
"the act,1v1ty/c1tibt 

, ' A compete more than they 
;r :COop€r5j:e ' . ' 

,B -cooperate nore than they 

p . compete 
^ ''C ccanpete and cooperate about 
^equally 



15. Are projects priinarlly long or 
short term? • ^ 
• ■ 

A long-term (veeks or months 
^ B short-term (ho^^ll^or 

i7\. Are rules of the activity/club 
primarily formal or inf6ni«ll? 

" A , formal (written) . \ 

B informal (made up along the 

. , way) c » 



' 28. Who, usifaljy enforces rules? 

_ 4 A- sel'f-iwposgd - 
. " ■■ • ' P '^11 member'i together 

C spdnsor or schboV^ " 
administration . 

- *■ n activity leaders 

. E cooroittee o,f members 

■ - ■ ' ' J*' ,". 

29. WhatMs the primary discipMhary . 
action of the activity/clubf ■ ..f 



■■,6' 



A self-criticism 

B.v expulsion from the 

activity/club , 

-C repr'iinand 

. D exclusion from 

participation ' 



30. How do members work when the entin 
. group is iflvolved in a coninon 
project? ' 

• A' alone . . . * 
B with one other- person. 
C -In' small groups 
. D 'in the whole group 
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4rt II: The factors listed below may encourage or 
discourage participation of students. 1 
your schodil acti my/club. Rate the i, 
fluence 0/ 6ach factor «n their partic. 
pation by CIRaiNG a number on the scale 
. from 1 (Strongljpdiscourages partfclpatiprtX 
' to 4 (Stronij-ly encourages participation).' 



31.- 

32. 

33. 



35. 
36. 
37. 
38, 

. 39. 

40. 
41. 
42. 

■ -43* 
. 44. 
45- 
46. 
47.- 
48. 
49/ 
.50. 
Part 




, Students' otner conniltments \ wr\^ -• ■ 
family resRonslDlTihas. etcO . r 

Convenience of mreting tifne 
How students learn aoout joining 

Hetfjod of selecting members (voluntary, elected, 
appointed, required) • . * 

Skill requirements for memOersnip - 

Money or financial jconsider'ations needed Dy members 

Transportation to and from activities 

Etftnic or racial mix oft group : 
: Acceptance by other group mfembers 

Levels of cooperation needed to qomplete a task - 

Levels of competition heeded to complete a task 

Range of tasks (botn easy and difficuft) 

Lengtli of tasks (both snort term and Idng term) - 
.Opportunity for leadersnip positions 

Prestige of activity/club to memoers ' >. 

Prestige of acti vity/cluo" to otner students^ 

Prestige of acti^ty/cluo to teachers^and admln-istrators i 

Prestige of actiyity/club toparents .. i 

"Prestige of act ivity/club to cownunlty j 

■ ' A' ■ ' - . > 

Rewards for participation j 

III: Please select and rank in order fromr items 31-50 the tnree items 

most strongly encourage and the tnree that most strongly 
Kh^ ^^scourage partKTpatTon. Please tha numbers' o f tne. it ' ems fn tne 



1 
1 
1 
1 

1 

1 

1 
1 
1 

i 
1 
1 



2 
2 
2 
2 
2 

2 
2 
2 

2 ' 

2 

2 

2 

2 

2. 

2 

2 



3 
3 
3 
3 
3 

3; 

■■'^ 
3 

3 

3 

3 

3 

3 . 
3 
3 
3 



"4 
'4 
4' 
4 
4 

4 
4 
4 
•4 
4 
4 
4 
4 
4 
4 
4 
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Strongly encourages 



Rank 1 
Rank 2 
Rank 3 



-iig ^ 



Strongly discourage s 

IS? H 



Rank 1 
Rank' 2 
Rank 3 




P^rc IV: Tn« fd«fl« listed t>e1ow may Affect tn6 partici- 
pation of n^ndicapped students in your school 
acti^ity/cluD. - Rate ti»e importance^of eacn-fac'tSl- 
tton tne participation of HAKDICAPpeo students by 
CIRCLING a number on the "seale from 1 (Very 
un^portant^ to 4 (Very important). I " 

• ■ - ■'' * ■ * . 

Although you may not now have handicapped youth In 
your activity/cluo, use your best judgniMt to rate 
how nucn eacn factor Wdutti affect their partici- 
patlot^ - - . - 

51. Ability to write legtbly 

52. Ability to-orgsnize informatibn 

53. Ability to remember infonnatlon on a long term basis 

54. Ability to follow directions . 

55. Ability to communicate using spoken language 

56. ' Pr^ da in participation ' ^ - 

57. Respect for authority , - , 



58. Hearing Impairment (partial hearing lossj 

59. Visual -actor cobrd*|tation (ability to coordinate eye 
and hand jnovement)^ 

6b. Muscle control (ability to manipulate small 4nd large 
Objects) ^ 

6l| Ability^to work alone ' * 

'62Lr- Attention span (length of time a persorf Is able to work 

^ /. at a given task) 

=^63. Ability to perceive appropriate behaviors In a social 

/ situation ^ 

/ ■■ _ . , . , - , ^ . 

64. How students learn about joining 

65. Sttjqents' other commitments (work, fdmily 

responsibilities, etc.) 

, -«• ■ . ' ^ 

66. Convenience of meeting, time 



67. Method of selecting members (voluntary, elected, 
appointed, required) - 



68. 



Skill requirements for membership 
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69. Money or financial considefations heeded by' m^bers 

70. Transportation to and from activities 
n. Ethnic Or racial mix of gtHup 

72. Acceptance by other group,nanbers . 

• 73. Levels of cooperation needed to complete a task 

74. Levels of competition needed to conplete a task 

75. Range pf tasks (both easy and difficult) ' 

76. : length of tasks (both short tern and long term) 

77. Opportunity for leadership positions 

78. Prestige of activity/club'to members 

79. Prestige of\tivity/club. to other students 

80. .Prestige of activity/club to teachers and adniinistrators 

81. Prestige of activity/cltA to parents- 

82.1 Prestige of adtivfty/club to community ,• 
83. Rewards for participation ^ 

ost 1( 



1 


z 


3 


4 


r 


2 


3 




i 


.2 


3 


4 


1 


2' 


3 


4 


1 


I 


3 


'4 


1 


2 


3 


4 


1 


2 


3 


4 
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2 


3 


4 


1 


2 


3 


4- 


1 


2 


3 


4 


1 


2 
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Part V: Please s/lect and rank in order from 51-83 the three items that are 
most imifortanr and the three that are least iraportaht to the partici- 
satlliii of Handicapped Students.. Place the numbers of the items in the 
Del ow. ■ • . , . 



Is bel ow. 

Very unimportant 

R-jnk 1 

■ Rank 2 

7 Rank ■ 



Very importanjt ' 



Rank 1 
Rank 2 
Rank 3 



Part VI: 

34. Are you currently teaching a clasr 
primarily in special education? 



,86. 



yes 
" no 



85. How many university related courses 
have you had in special 'education? 



none 

■ 1 . 
Z 

. 4 or more 



What is the number of workshops you 
have attended in your school distric 
or with 'professional groups (non- 
university course related) on specia 
education? ^ " 

, none . 

_^ 1 

■ 2 : . ' 

3 ■ 

4 or more 
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Part VII: Optional Sectl 



on 



We would dll^-eclate your anifirs to the three optional questions listed 
4)e]ow, . . ^ - ^ 

The info»rmation that you provide may be valuable in enhancing the \ • 
experiences^ students have in school activities at your J^lgn school . 

1. At your scnool , what specifically helps ycfli in your work as an 

X actlvity/ciub' sponsor? 



Z. At your school ^ what specifically hinders you in'your work as df\ 
, activity/club sponsor? . . , _) ; 



■A. 



3. At your school , what ispecifically would help you in your work as an 

activity/club sponsor? ^ 



MEMORAflDUM . 
TO: Phoenix Union^High School District Teachers 
FHOM: L. Kay Ha-rtweT"! , Project Co-Director IgU 
. Robert E. Grinder; Ppoject Co^^Directop , * 



DATE: 



VJe are 'ongaged in a joint research . effort witii tne Phoeni x ^Unicn High 
School Distr;ict to advance understanding of handicapped ado ; esce^itis of 
uifferont ethnicities, As a tea'cner in tiie district, you poiiiess : n rormaLi on 
that is essential to the suctess of the stu'dy, '\ ' 

\ We are seeking, knowl edge about how participation in school activities nay 
be facilitated for handicapped youth of different ethnicities, ' The handicapped 
youth who are. the focus of 'our study are those, v^o are receiving special 
education services -in your school and oeing restricted to the categories of the 

E':iLicabl e i 'eptal iy handicapped i^Li-'iii), E:no<-i oni^l ly Hjndic-^pped (EH), Hearing/ 
Handicapped (HH), Learning Disabled (LD), and :i[je^cri Handi cappeti (SH) . 

^ We have enclosed a questi onnai re that ^sks' you to describe . your 
experiences with the handicapped, to assess a vdriety of participation factors 
that encourage' or discourage' participation , and to indicate your general • 
perceptions ^of how- important the factors " are. to the participation af ^ ' 
handicapped siudents in school activities or cltsibs, " . ' - ' • 

• We hope that you tvi 1 1 agre'e that the inforniation will be valuable to both 
your hig.h school and the Phoehi^^ Union .High Schdol Di s,trict . We' will compile 
the data in summary^ form and a copy of the analyses, will be^^madfe a Va-i 1 abl e to 
ydu thnough: your principal's office. The information will describe the 
chara-cteri sties of the district as a whole and your schooT-in particular. 

The data, will not be reported on an individual basis; therefore, you need 
not sign your name to the survey. 

Thank you for your participation/ Your- cooperati on • i s critical to the\ 
success of .the project . 

RE&:sjb . . ' ' r ' . ' . 

End csure * ■ ^ . - ' ■ <' ■ 
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HIGH SCHOOL ACTIVITY/CLUB SURVEY* 

Part I: The, factors listed jbelow may encourage or discourage 
participation of students in school activities or ' 
clubs. Although you nay not now be the spon3;or of 
a school activity/club, use your best judgment to 
rate how much each factor would affect student 
■participation. Rate the importance of each factor, 
■ : on their participation by CIRCLING a number on the 
fft scale from 1 (Strongly Discourages Participation) 
- to 4 (Strongly Encourages Participation). , 



Participation 



41 

2 



o 

u o 

.5 ^ </) Ui 

^ £ . ? 

C O 3 

eo o 

(/> O UI 



2 



1. 

3. 
4 

5. 
6.-' 
7. 

. 8. 

( 

9. 

10. 
11. 
12. 
13. 
14'. 
15. 



Students' other ccBwitaents (work, family responsibilities. 

Convenience of meeting. time - = 

How students learn about Joining . ^ ^ 

Method of selecting wenbers (voluntary; elected, appointed, 
required) 

, Skill requirements for mtmbership 
Honey or financial considerations needed by members 
Transportation to and from activities • 
Ethnic or racial mix of group ^ 
Acceptance by other group members 
Leveies of cooperation needed to complete a task 
Levels of competltion^eded to complete a task 
Range of tasks (both easy and d1f|^1cuU)^ 
Length of tasks (bdtii short teni and long term) 
Opportunity for leadership positions 
Prestige of activity;%lub to members 
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16. Prestlje of activity/club to other students ' 12 3 4 

17. Prestige of activlty/cl Ob. to teachers and adainlstrators 1 2 3 '4 
,18. Prenige of *ctivity/iiJ[»A; to parents lV2 3 4 
19. Prestige of activity/club to coranunlty 12 3 4 



2 ' 3 4 



20.' Rewards for participation 1 

P«rt II:. Please select and rank In order fron Items 1-20 the three Items that 
most strongly discourage and the three items that most, strongly 
gncQur^q^ participation. Place the .numbers of the items in the spaces 
below. , ■. . 

Mast strongly d^^^eourage Host strongly encourage " 



Rank 1 ^ Rank 1 i 

Rank 2 ' Rank 2 

Rank. 3 . .Rank 3 



4r 
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Part III: The factors listed below n&'y affect the partici-. 

pation of hafUlcapped students«1n your school - . . 
' activity/clubs. Althdfigh you iBiay not now be the c < 

sponsor of a school activity/club -and you may not £ « e 

now have handicapped y€vth In your classes, S ■ 

please use your best judgment to fate how much e « 4^ o 

. , each factor would affect participation of . e 1l S e 

handicapped students. Rate the Importance of ^ S. tl . 

each factor by CIRCLING- a number on the, scale -i E- 

frcm 1 (Very Unimportant) to' 4 (Very Important). 



01 c E 



12 3 4 
12 3 4 



1 2 3.4 
12 3 4 
12 3 4 



21. Ability to write legibly 

22. Ability to-organize infonnatlon 

23. Ability to remember information on a long term basis. 12 3 4 

24. Ability to follow directions 

25. Ability to coiiinunicate using^ spoken language 

26. Pride in participation , 
27. , Respect for authority / 1 ^ ^ * -* 

, > 28. Hearing impafnnent (|£artial hearing loss)^ 12 3 4 

29,. Visual -motor coordination (ability to coordinate eye , 

and hand movement)/ ,^ - / ^ 3 4 

30. MUscle control (ability t^anipulate small and large 

objects) " - ^ 12 3.4 

^ 31. Ability to work alone IT 2 3 4 

. 32." Attention span (length of time a person is able to-work 

^ at a given task) • ^ ^ ^ ^ * 

* 33. Ability to perceive appropriate behaviors in a social 
. situation , j^' . 

34. How students learn about joining 1 2 3 4^ 

• 'r '35. Students' other coninttraents (work, family 
4 -. responsibilities, etc.) 

36. Convenience of meeting time . ^ 1 2 ^ 

37. Method of selecting members (voluntary, elected, j 
' . appointed, required) 

3ff. Skill requirements for membership . 

... ... ,. • 
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1 2 3 4 ' 

1 ■ i ^.4 

•9 

^ \ 1 3 • 4 

1 2. 3 ■ 4 



15j 





Money or financial' considerations needed hy menbers 


1 Z 


3 
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An 


iransportation to ancnfroo activities 


1 2 


3 


4 




Ethnic or racial mix of group ^ . ' 


1 2 


3 


4 


AO 


Acceptance by other group members 


1 2 


/ . 
3 


4 


A 


Levels of cooperation ^eeded to complete a task 


1 2 


3 


4 


AA 


Levels of competition needed to complete a task ^ 


1 2 


• 3 




AC 


Range ot tasks (both easy and difficult) ^ 


1 2 


3 


4 




Lengtn of tasks (botn snort terra and 'long terni) 


1 2 


3 


4 


4/ • 


Opportunity for leadership positions ^ r ' 


1 2- 


3- 


4 


48. 
t 


Prestige of activity/club to members j 


1 2 


3 


. 4 


43. 


Prestige of activity/club to other stt/dents 


1 '2^ 


3 


4 


50. 


Prestige of activfty/clul> to teachers and administrators 


1 2 


3 


4 


51. 


Prestige of activity/club to parents 


12 


3 


4 


52.' 


Prestige of' activity/club to conmuni^y ^ 


1. 2 


3 


4 


53. 


Rewards for participation 


1 2 


3 


4 



Part IV: Please^select and rank in order from 21-53'the tdree Items that are most 
important and the three that are least important tojthe participation of 
Handicapped Students, Place the numbers of the itero in the spaces beloi 



i capped 

> 

Least important 



Rank 1 
Rank 2 
Rank 3 



ow. 



Host important 



Rank 1 
Rank 2 
Rank 3 
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Part 
54. 



55. 

V 



V: 



Are you currently teachin| a class. primarily In" Special Education? 



no 



x 



How many university rela|ied courses have. ypu' had in'-Speclal Education?. 
^ none . ■ W .. < ^. . / 



1 

T 2 



i 3 , i , 
4 or more 



56. 



What Is the number of workshops you have attended In your school district 
or with professionaidroup^ (non-unlyerslty course related) on Special 
Education? 

3 



4 or more 



r 
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Form II' 




STUDENT SURVEY * 



PHOEr^f'X UNION. HIGH SCHOOL DISTRICT 



^ This fs a survey abqut your 
activities and attitudes. 



THIS IS NOT A JEST 



Please wait for ins.trDctions 
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; i.;- Whit Is yoiir sex? ; 

1 fanale 

2 iule 



7 



i 

^ ' 'iie j^ld^llke information about you In this part of the survey. Please 

aniw^ the questions below on answer sheets Do' hot sign your hiaine.*-your^ 
ansi^ win be combined with others. ' 

^l.;'What is your age? V 
J:; .1 14 or younger ? 

,',2 15 
. ^ 3 16 •. • •• 

■-• M7 ; ■ * ■ . - 

.'■ « 5 18 or older 



3. What is^^your race or ethnicity? 
- 1 Anglo - " 

2 Black . 
* r 3 , Hispanic ... 

f ,4 Native Amerlcam 
^ -5 Oriental ♦ 



Which of the following best 
describes your program in 
hi^h school? 

1, general ^ . 

9 academic t)r college 
preparatory 

3* biislness, office occupa- 
tions, distributive educa-- 

tlon ' 

' .'* . '• 

4 trade or Industrial 
. 5 exceptional students program 



5. ' What were most of your grades Hast 
year?- ^ ? > t: 

1 :3.6—4.0 , / 

r ^ 2 3.1—3,5 

3 2.4—3.0 

:5 2.0 or lesis 



With wftofo do you live? 
1 .jrptK^r ' 
^ :2 vf ithei^ 

3 ' both , parents 

4 dther relatives 

* '5 no one related to me 



What are your future 'Ichool plans? ' 

1 toJeave high schoo^l before 
graduation 

to complete high School 

to attend technical or . • 
vocational school after 
high school 

to take' some ct510ege .work 

to complete 4 or tiojre ^ears of 
college^ . 



2 

3. 

4 

5 



8; At your homer^ you have two or 
more cars that run? r 



1 
2 



no 
yes 
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9. Do you have typewriter in your' 
home? 



1 
2 



no 
yes 



10. Do you have a daily newspaper in 

your^home? % 

t ,. . . . 

, . 1 no 
2 yes 



11- Do you have an electric dishwasher 
in your home? 



1 
2 



no- 
yes 



12.' Do you havfe a private place for, 
stu4y in your home? ' 

1^ no 

2 yes 



13. 



15, 



What is the .highest grade in school 
completed by the adult with whom you 
live (the person who makes the most 
money)? 



1 
2 
3 
4 



5 

/ 



less than 8th grade 

some high school 

high school graduate 

some college or technical 
school 

college graduate 



How many hours each week do you 
work for pay? 

1 » none * 

2 1-5 hours 

3 6-10 hours 

^4 11-15 hours - 
/ 5 16+ hours 



14. What language does your family - 
speak at .home? 

1 Astan 

2 English 

3 . Spanish 

4a form of English that is 
different from that used in 
school classes 

5 other 



16* If you were to come early to 
school* or come on weekends^^ 
to school , would you have trans- 
porta ti on? 

1 yes - 1 can drive n\y own 
car 



2 yes - f can take a bus. 

3 yes - a friend or relative 
can drive me^ 

4 yes - I can walk. 

5 no 



17* . How many students in your classes 
are also enrolled in .Special 
Education classes? 

1 none 

^ 2 one . ^ 

3 two 

4 three 

5 four or rore 



18. How many of your close friends or 
brothers anti sisters are in 
Special Education classes? 

1 none 

2 one 
: r 3 tvto 

4 three 

5 * four or more 



P^rt II: Beliefs tawardl yourself „ ^ ... / ^ 

- We' ar^ InWested In your beliefs .toward yourself/ Please feel free to express 
yojar feelings. * . ^ 

. :/ ■ . • ■ ■ • ' V ^ ^ ■ ■ . ■ • 

Ifistt*uct1oris: !• Read each word or phrase below, 

. . . • • . ^ : " ^ . ^ 

2. Think about how much you agree or disagree with the word or phrase 
as It describes you > ^ ^ 

3. riark your choice on your answer sheet . 

' ^ 4. Note that there are no "5*' answers for Part !!• 



1-Strongly Agree 2-Agree 3-D1sagree 4-Strongly Disagree 

n<T ' . 



19, 


powerful 


20. 


hot-tempered 


21. 


miserable 


22. 


inconsiderate 


23. 


inferior 


24. 


generous <^ 


25. 


1 ively 


"25. 


leader 


27. 


dull 


28. 


entertaining 


29. , 


.gentle 


3o; 


stubborn 


31, 


sensible \ 


32. 


oessy ^ 


33. 


popular 


34, 


fair-minded 


35. 


strong 

-in 


36. 


mean 


37. 


reckless 


. 38, 


pushy 


: 39. 


afraid of people 


40. 


sloppy 


41. 


weak^ 


42. 


rebellious 


43. 


with-it , : : 


44. 


likes to fight 


45. 


smart-mouth 


46, 


looked up to by others 


47. 


honest 


•J 

48. 


hel pf ul 


49. 


follovfer 


50. 


stuck-up 


51. 


sharing 


52. 


tender 


53. 


boring 


, 54. 


disgusting^ 


55. 


gets back at others- 








■». 



Part III: Your attitudes *■ = • ' - . ^ 

• •'•»■.'. . . . ■ ' . 

Instructions: 1. ReSd each statement below. >., y ^ ' ■\' y/^ '''' '^^''''^^: 

2; Think about how much you agree or disagree wit/ the statement 

3. Mark your choke on your answer sheet. 

4. Note that there are no "5" answers for Part III. 

1 -Strongly Agree 2-Agrea 3-D1sagree' 4-Strongly Disagres.f 

55. Good Tuck Is more important than hard work for success. 

57. I take a positive attitude toward myself. - 

58. Every t^me I try to get ahead, something or somebody stops me, ® 

59. I feel I am a person of worth, on an equal plane with others. 

60. Planning only makes a person unhappy since plans 'hardly work out anyway. 

61. I am able to do things as?^ll as most other people. ^ 



62 

63. On the whole, I am satisfied wi^ myself 



People who accept their condition In life are happier than those who try to 
change things. ^ 



Part I.V: Beliefs toward blac^'high schoo<^»dpni-^ 



students. Please feel free to express -your f eebngs. 

Instructions: 1. Bead each work or phrase below. ■ ■ \. 

2. Think how much you agree or disagree with the word or 
. phrase as it describes black high school students . 

,3. Mark your choice on your 'answer sheet . 

4. Note that there are no " 5"answers for Pact IV. 



1 -Strongly Agree. 



2-Agree -3-Disagree 4-Strongly Disagree 



54. 


with-it 


65. 


entertaining 


66^ 


fol 1 ower 


67. 


sloppy 


68. 


* bo ring 


69 . 


gentle 


70. 


popular 


71. 


smart-mouth 


'72. 


powerful 


73. 


lively 




fai r-minded * 


75i 


helpful 


76. 


miserable 


77. 


leader 


78. 


sharing 


79. 


messy 


80. 


sensible 


^v81. 


inferior 


82. 


tender 


83. 


stuck-up 


84. 


genferous. 


85. 


looked up to by others 


86. 


likes to fight 


87. 


strong 


88. 


honest 


89. 


pushy 


90. 


inconsiderate 


91. 


mean 


92. 


weak 


' -93 . 


hot-tempered 


94. 


afraid of pieople 


95. 


reckless 


96. 


gets back at ot^ers 


97. 


disgusting ^ 


98, 


rebel 1 ious 


, 99. 


stubborn ' 



100. dull 



V* 

vr 



o 
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. Although you are not a member of a s^h?>oV actlVlty or club, we would like W knr 
your feelings about school ^activities or clubs. > nKe.io Knr 

Instructions: 1. Read each .statement below. . 

2. Select the response that is most true for you'. 

3. Mark your choice on your answer sheet STARTING WITH 
NUMBER. 143. 

. ■ . . ■ , . - ■ 

143. If you were to join an activity/club which meets l^foce or after school . how 
would you get there? ^ 

1 I could drive my own car,* , .. . 

2 I could take the bus. - 
f 3a friend or relative could drive me. 

4 I could not get to and from meetings. 

5 I do not need transportation. . 

144. To whom would you go in order to get information about activities/clubs? 

1 teachers 

2 Special Education teachers 
J counselors 

. ' • ' " ' 

4 school psychologist ^ ^- ' 

5 friends - ^ - ^ 

145. How much would it cost you to belong to an activity/club for one year? 

1 nothing ' , ' » 

2 $1 to $5 . ' • 

3 $6 to $10 , . ' • " 

4 $11 to $15 -~ " 

5 $16+ ^ ... 

H6.. If you wanted to be in an activity/club, what would stop you? 

1 lack of money or transportation 

2 other conmitments ('work, family, responsibilities, etc.) 

3 lack of certain skills 
'4 lack of information about school activities/clubs 

5 lack of acceptance by other activity/club members 

' ' • C-13.5 ■' 

ERIC 



147. 



148, 



What skills or.tal^nts do you hav 
1 leadership ability vf" ^ 
physical strength ' 
knowledge or. expertise 
creativity r\ 
ideas about what to do 




at you could use In an acti vity/cl uh? 



2 
3 
4 
5 



What do you do with your tjnifi-. instead of being in a school actlvlty'/c 
1 . work at a job. ' ' 

2 be with friends ' , ^ ' : 

3 watch TV r ■ - , ' ^ > . 

4 help or be with my family ' 

5 have hobbies or ather interests 




149. 



How much time could you- spend ^^eekly In. an activity/club? 

1 . none 

2 2 hours or less^. weekly ' 
3** 3-5 hours weekly 



4 6*8 hours 'weekly 

5 9+ hours weekly 



v 



150. 



Why would you become a me^iber of an activity/club? 

1 to have fun ^ ^ . 

2 to learn something new 

3 to make things or provide a service 

4 to give an athletic performance 
' 5 to give ah artistic perfomance 



151. if you wanted to he a member of an afc.tiv1ty/cl ub which one of the ,foll 
would you neep most? V 

1 interest ^only^-no skills * ' • ' 

2 academic skll.ls > ' , 

3 athletic skills ^ ' . , . • ' 

4 performance/ar£i Stic skills 



owing 
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152. What is the main reason that you have not joined and activi^ty/club? - 

r lack of Information, about school activities/clubs 

2 other cornmitments (work, family, responsibility, etc) ' . • 

3 • lack of money or transportation . , 

4 lack of necessary skills . ^ ; ^ ^ 

' • • ■ ' t '-' 

5 no activity/club interests me , ■ [ ■ 

• - .<f 

^ ■ ^ ' ' . - ■ :k 



Part VI : • ' . - 

■ - ' ' J ' ' 

Below are so^ne statements which show how you might feel 

^bout school activities^ or clubs, ' . 

Instri^tions: !• Read each statement /bel ovf, , ^ 

•ts»2.' Think , about hQV much you agree or 
disagree with each statement as. it 



«5 



appl ies to you, <^ • S 

•a; 



7^ ":.r , 3. Hark "1" if you strongly agree, ^ 

If you agree, "3" if you disagree, ^ "s! * £ 

"4" if you strongly disagree. . c oj ct^ 

'4. Mark your choice, on your answer sheet. \ tn ^ £ 



155. ^None of the activij^fcs/cl ubs at my school interest me. 



1 2 3 



"153. I would like to join an activity/club.. y r 

154. My parents would like me to join an activity/club. ^ _ 



12 ■ 3 4 

155. I have many friends in activities/clubs, ^ ^ " ^ ^ 

' 1 P A 

157. I , can not, join an activity/club because I work. a ^ j t 

158. \ Activities/clubs arevimportant to" my school principa] . 12 3 4 

159/ Other sttfijents in activitjes/cl ubs would^not accept me\ ^ ' 

l)ecause of my ethnicity or race. , j 2 „3 4 

16C. Activities/clubs are important, ta. my parents/ ^ J . 1 *2 \ 3 4' 

- • : ^ ^ ^ ' . '^ • 'C-137 " . ... • ' . V 
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c 

D 

cr. 

. 

C 



. 151, 

16?'. 
163. 
164. 
165. 

166. 
*167. 
.168. 
169. 
170. 
171. 
172.' 
;73. 
''.4. 
.75.^ 

76. 



Ot^r students in ^ctiy ities/cl ubs would not acqept me 
because I am itif ferent . 



Activities/^l^ubs at my school have fair rules for joining. 
I do not know how to become a member of an act1yity/cl ub. 

7 

Students at my school would like me to join an activity/cVub . 

i 'Cannot join an activity/club because I -take care of my 
younger brothers or sisters. 

I 'do not know very much about the acti vities/cl ubs at my school 
I am smart enough to be a member of an activity club/ Li 

I have no way to get to^or from acti vity/cliib meetings.* 

• ■ . ?' . < 

I would be l.ilced liy other members if I joined an activity /club. 

I have enough talents or skills.tci be a member of" a club. 

Acti vi^/cl ubs are imp.ortant to teacHfr's at my school . 

Membership in an activity/club is important to me. 

I do not have -the money to belong to an ac^ivit;y/cl ub. 

My teachers would like me to' join an activity/club. 

Other students in activities/clubs would not accept me -because 
of my handicap. ' . 

I would make new frieftdS if I joined an act;ivity/cl ub.- 

Aciivities/clt^bs'^re important to students at my* school i 
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APPENDIX D 



Form I 



st(jdent survey 



V. 



PHOENIX UNION HIGH SCHOOL DISTRICT 



This is a .survey abqut your 
activities and attitudes. 

THIS IS NOT'a test ' 
Please'wait for instructions 



5/82 
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Ifetuden^ Information Survey 



Part I: Student Information 



r 



We would like Information about you In thl-s part of the survey. Please 
answer the questions below oVi the answer sheet. Do not sign ypur name^-your 
answers will be combined with others. 



14 or^^ungeif' 
15 



\. What Is your age? 
1 

2 

3 ,^15 

4 , 17 

" 5 .18 or older 



2. What Is your sex? 

1 f e*aje 

2 male 



3. What is your race or ethnicity? 
Anglo ' 
Black : 

j^panlc 
Native American 
Oriental 




4. Which of the folli)wing best 
describes your program in 
high school? ^ 

1 general 

2 academic ar college 
preparatory 

3 business, office occupa* 
tions, distributive educa- 
tion 

4 trad^ or industrial ^ 

5 exceptional students program 



What were most of youj: 
year? 



1 
2 
3 
4 
5 



3^.6--4.0 
3.1^-3.5 
2.6—3.0 
2.1-^2.5 
2.0 or less 




es la%t 



6. What are your futwre school plans? 

1 to leave high school before 

, graduation t 

2 . td^omplete high school 

3 to attend technical or 
vocational school after 

. high school^ 

4 to take some college work 

5 to complete 4 or more years of 
V college 



7. With whom do you live? 
'1 mot^er^^ 1 

2 father "\ . 

3 . both parents 

4 other relative?, 

5 no one related to 



"8. At /your home, do you^have two or 
more cars that run? 



1 no 

2 yes 
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9. Do you have a typewriter In your 10. Do ypu have a dally h^ws paper in 
/home? , ' \ vour honte? ' r ^ 



1 

2 



no 
yes 



11.^ Do you have an electric dishwasher 
In your ..home? 

1 no 

»2 yes 



your home? 
• 1 no 
2 yesi'*^ 



12. ^ you hav^ a private place for 
study/tn yoiir'hotne? 

1 «no ' 

2 yes . 



13^ J*hat Is the highest grade In school 14. 
ccmpl^t^ by the adult with whom you 
51ve (the person who makes the most. 
-Dx»n^)? . , ' 

1 less than 8'th grade 

r 2. some high school* 

3 high school gradua,te 

^ 4 some college or technical 

school ^ 

5 college graduate 

i • 

15. How mai^l^ hours each week do you 16. 
^wcrk for pay? . 

li none 

2 

3 

4 

5 



17. 



none 

I- B^+iours 
6-10 hours 

II- 15 hours 
16+ hours 



0 . ^ 

How many students In your classes 
.ar^ .also enrolled -fn Special 
Education classes' 



What ^language does, your family 
sgeak at home? - 

> Asian 

English 

Spanish \. 

a. form of English that is 
different from that used in 
school Glasses 

other^ 



2 
3 
4 



If you were to come iiarly to 
school, or come on weekends 
to school t^uld you have trans- 
portation? 



1 

2 

3^ 

4 

5 



yes - I can drive n\y own . 
"car * . 

yes - -I can take a bus. 

yes - a friend or relative 
can drive me. 



yes 

no 



I can walk. 

0"' 



How many of your close friends or 
brothers and sisters are in 
Special Education classes? 



1 


none 


-1 


none 


2 


one . , 




one 


3 


two 


* * 

■ ... 3 


two 


4 • 


three 


' 4 


three 


5 


/our or nwre ° 




]' four or more 



Part II: Beliefs toward ydurseTf j . liVl^ 

/ /ile ar« iaterested in your beli^efs toward yourself. Please feel frie to express . 
. ^Vour feelings. / ' , . . 

/instructions: U Read each vford^r phrase below. 

^ 2.- Think .about how much you agree, or .disagree with the word or phrase 

as It (te^crlbes you . 

• 3. Mark your choice on your answer sheet . 

4. Note that there are no "B** answers for Part 'II. 

It ^ 

■ '. ^- : • — ^ V- — — — : — ■ ■ — - 

1-Strongly Agree ' 2-Agree 3-T)isagree 4-Strongly Disagree 

t ■ ■ ■ " ■ 



19/ 


powerful 


'20. 


hot-tesnpered 


21. 


miserable 


22. 


inconisi derate 


23. 


inferior 


24. 


generous 


25. 


lively 


" 26. 


leader - 


V ' 27. 


dull . 


28. 


entertaining 


•X 29." 


gentle 


30. 


stubborn 


•31. 


sensible 

/ 


32.. 


raessy 


33. 


popular ^ 


34. 


f<ii>Jr -minded 


' 35. 


itrong 


36. 


mean 


37. 


reckless 




pushy 


39. 


afraid of people 


40. 


sloppy ; 
i*Uh-1t 


41. 


weak 


42. 


rebellious 


43. 


^ 44. 


Ukes to fight 


45. 


smart^mouth • 


46. 


looked up to by others 47. 


hone'st \ 


48. 


helpful 


49. 


follower 


50. 


' stuclc-up( 


51. 


sharing 


52. 


< 

tgnder ^ . 


53.- 


boring 


; 54.^ 


disgusting 


55. 


gets back a^t 


others 




. ■< . > ' 





Part III: Your attitudes ' ' ' . • _ 4 , " 

Instructions: 1. Read each statement below, < • - \/ * 

2.^ Think about how much yoiT agree or disagree with the statement 



3. Mark your choice or\ your answer shee> , 

4, Note that there are no -5 answers, for Part 111. 



l-Stronflly Agrec^ 2-Agrce 3-Disagree 4 -Strongly Disagree 



7 



56; Good luck is more Important than hard work for success. 

57. I'^ake a positive attitude toward myself.* / ; 

58. Every time I try to get ahead, somethirtg or somebody stops me. 
,59. I f&el I am a person of worth, on an equal plane with others. ' 

•60. Planning only makes a person unhappy since plans hardly work out'inyway., » 

61. I am able to do things as well as most other people. ^ 

62. People who accept their condition In life are happier than those who try to 
change things. • " ' . — 

63. On the whole, I am satisfied with myself. 



Part IV:. Beliefs tdwarrd black high school stUdentV 



,^ We are /interested in yoi/r beljeh toMrd. black high school* 
student?.. Please feel free (to express your fe elings. ' 

.Instructions: . !.. Read .each work or phra>se below." '• ' ' 

2. . Think how much you agree or disagree with the word or 
' ■ phrasers it describes black high school student s. A 

; V - ' ■» ' -,• . ; -~~ 7 ~~ . 

' ■ 3^ ,Mark your choice on your answer sheet . 

Note tliat there are no " 5"answers for Part IV 



: l-Stroag1y Agree, \^:^gree '3-Disagree. A-Stron^Ty Disagree 



64. ' Withrit 
! . 67., -Sloppy 

70. 'popular . 

^3. , 1 iveVy ^ 

76. miserable 

* ° 79. mossy : 

82. tender 



65. ^ entertaining 

68 J boring 

71 . smarts-mouth 
" 74 ;- f.ai r-rfiinded 
'77. leader 

80* .sensible, 

83v ^stuckrup 



lopked;'up 'to.by'oth>'^^^^^ ^6. Tikes td fight 



88. honest^ . ' , ' 

^ ' 91. ;nean « ' • 

.94. afraid of people 

. 97. djs^gusting,- • 

' :\X^0\ dujl: ./ ^ - > 



89. pufehy 
'92'. weak / ^ ■ 
95. . reckless 
. 98. rebel lious 



66. fol lower 

. 69. gentle 

72. powerful 

75. helpful 

78. Vhari ng 

81. inferior 

84. generous 

87. - strong 

90. inconsiderate. 

95. hot-tempered 

.96: gets back at ot^lers 

99.^ stubborn 



Part V: Yaur. participation in a school activity/club \ 

. PTeas^write where it says "name** on' the answer sheetvthe name of the one 

•school act! y.Vty or clu^ Jn wtrlch-you participate, the most, ^Now, please answ'eF'the 
foHowing questions with that school - activity op club in mindi. 



\ . . ^- ■ ^ ■ ■ 

.Instructions: 1, Read each statement below. 
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fits thei 



2. Select the response that best fits the^.l^ay you see the. 
• — V ^ / activity or dub. . • .„/^* ' • 

.3, Hark your. choice on your answer sh^eet . 

101. About how mucrtrtime do you spencl' weekly ia the activity xlub? 
,1.2 hours or less weekly 

2 .3-5 hours weekly 

3 6-8 hours weekly 

4 9+ hours weekly 




What would you do with your time if you were not in tn^j^tivi ty/club? 
1 ; work at a job ^ ' • - ^ 

. " - - 2 be with:;frierids . , ^ ^ ' ^ 

3 watch TV ' . 
- . 4 . help or i>e with my family ' . ^ 

5 have.hobbtes or other interests 

: - : ^ ' ' ' -. ■ - ■ ■ 

103. ,Why did you become a member of this activity/club? -> ' . 

r to have, tun ^ / '^"^^"^ ^ 

' ' 2 to learn something r('evi^. . wE]' 

3 irjto make something or provide atsiSeVvice 
..^ 4 ;to give^an athletic performance 

* 5 *tcf give an Artistic performance ' ' ' ^ - 

.104. How did you l earn ' about jo-fning ^the japti vlty/cl ub? 

1 school counsellor ^ ' * ^ ' 

2 othe'r- member of the^'clllb , • ' / 
• ' 3 school newspaper/newsVetter. - 

. . 4" teachers ind/br ' admij^istratp/s:^''^ V,. 

; 4 5 ' Clyb^pub^ cfimpu^ ' \ 



/I 



* '■ 



105, In order to ^ome a mwri^er of the cl,ul? .w>Ji'ch one of the fpll owing did yolf neetf 
. most? \, , . ^ ^ : . . 

. 1 interest only*:^np skills needed . * ' 

2 acadenjic skills ' . * . 

3 athletic skills ' • . 

4 performance/artistic skills « t 

Should your acti\Aity/cl ub have meetings before or after school, how would yoa 
get there? 

» 1 I would drive my own car. 

2 I would take a bus, 

3 A friend or relative could dri^e me. 

4 I do not need transportation, j. 

5 i could not get th^re, " 

107. How much does it cost you to b^l ong .td" the acti vity/cl ub for one .year? 

\ , 2. $V to $5 . ' ^ ' - 

3 $6 to $10 . > . . : 

- 4^ $11 to $15 : ; . , \ 

5 • or ovj^r * . - ■ : . ; ^ ^ 

'jAJ"^'" . ^ '■ / ■ . 

108, If you wantlip©^ participate jnore in the ^ttivity/club; what wpuld stop you? 
^1. lack oir. money or transportation c 

. - 2 other commitments (work» family responsible, etc.) - • 4"^^ 

. , ^ 3 lack of cert^in |tillV : . 

; ^ ^ l^ck of informatT0^i dr clear ^'directions ' ^ . 

" / 5 lack of acceptance by other activi.ty/club members 

' ■ . • ■ • ■ • . - : / > ■ 

^ M9. '.Why do yiJu stay a. member in this tlub? . ^ \ - . ' 

/•^ 1 personal success ' - *^ ^ 

^ trophies,. letters, certificates, badges,, etc. 
\; / . 3: recognitipn (peei^B, parents, ietc.) V ; ' 

. 4 rel-ationships .with others . - ' : \ v.*. , : ' ^ ^ '"i 



Wha rewa||| you for your achleVcnients in the activity/club? 
. 1^ -s^' ' ■ • • / • ^ ^ 

2 parents . ; V * " ' ''^ 

^ 3 other members ^ . 

4 school sponsors flb ' 

5 teachers, and administrators ' - 5.' 

■ ■ .■ ■ ■ . ■ , / 

What is the most important contribution you m^6 to "the activity "club? / 

1 leadership ability v \ * *\ 

2 physical .strength . ' ' ^ 

3 knowledge or expertise . , » , ' > 

4 creativity ' ^ . 
5* ideas about what to do 

How do you achieve the goals of the activity/club? 

1 .compete more t^^an you cooperate ' 

2 cooperate more than you compete v \ 

3 compete and cooperate equally ^ ' 

>/ho leads the activity/club most of the time? - * 

1 all members together < 

2 sponsor or school administration ^ 

• 3 activity leaders \ - " , ] J, . 

, 4 committee of. members , ^ 

What is the total number of school activities/clubs to whifch yojj belong outsidt 
of athletics? ' ^ . • 

1 none * \ s ' , ^ 

2 ' one . ^ : ^ ■ " - ^' ■ ■ ' ^ 

3" two ' - ; *„ . ; ;-, ■: , • : - ■ ^ ^_ 

' 4'-' three ' •■ /-^ ■ ^ , j *• \ 



5 four or rupre 



* ■ . - • 



Part VI: Bilow^arft some statements which show how members might 
feel aboulSp school, activities or clubs. ... 

' Instructions:, 1. Read each statement besjbw* , • ' . 

; 72. 'Think 'about how mijch you agree of " » 

'disagree wl^th each stat^fi^nt as it g o> 

* , appi ie$; tg your school activity or j- » -S. 

^ . ~ •CIUD'*: ' vv /Av . o 

. ^ • . • .- - - ' 'V ,- ;. i^-,' ->^- - g >V 

f^^ V -^"^ V :^ 3." Mark "1" if^yo^ stronq^y^ agree, "2" 2? ' u 01 



C- O) CTi - C 

O 0; - fo o ' 

<♦-> O) 

fcO <c O ^ </> 



if-you agree, '*3" if you disagree, 

"4" If you strongly. disagree. 

. '-i* ^ ^ 

^115. I/en^^y being wilj^i mimbers of ithe activity xl ub, ' * ' t 1 2 3 4 • 

116. . I Jrfou^ tO; participate more in the activity/club^. 1 2 3 4 

; 117. The activity/elub .Vs important to my school principal. 1:2. 34 

-fits.: The rules of the activity/club are>bt easy for me to ' 

^> f oil ow. - ■ . ,^ 12 3 4 

•119. There are' things that keep people oift.Of the activity/ " 

■ club. - ' . , , ^1 2: ' 3 4- 

* • * " . * 

"^120. I like the .'pi ace where-the ac:tivity/cl ub meets. ' 1 z 3 4. 

121. I can use my tai^nts and skills in the acti vity/ci ub. 1 Z 3 4 

- 122. .The^$h^ings^that' I h^ive to do in the jactivit^^Jub. da " ^ • ^ 

ft^t have a purpose. * . ' ' . ^ ' / . ■ f-?:;^ '1* ■ 3 4 



.123. I am proud to be a member of the activity/club\ ^^^^^^ .1 £ ' -3 4 

124. i hate not made. new. frientfs in the activtty/cl-|^:,^^^ - 1 2 3 . 4 

.125, Other members of the acti vity/cl ub ^ ik.e ni?.' * j \ 3^ 4 

. 12S. There is nothing to stbp me f r^cTmvijOTng as fnuch I want ' '* 

, to do in the acti v*ity/cTub. ^t^- . M 2 3 ' 4 

, i/2f7.. I. like the skll Is or talents' of other members of the . /. - 

f ' activity/club. . - ' ' . ^{ ' 9 ^ a 

;*128. My time ih^he acti vity/clutj'^s weTT^s;p?ntv/ , ' • ' jv: ' 2 3- 4 

129^: pt^er *: 



?rv*:members Of ttie acti vitfi^f lub do^ not We my^ . ^ w.r, , 

talents 'or-.slci.ns,-:-. .1. - " ^v^V^' . 

130. Other members Qf the' group worfc towaH ^'th^e V^me^'th,i;jgs ^ 
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Of 
CO 



0) r- 

c* a; 9) c 

o a> fd o 

S. (/I s. 

c/) < o 



-,^131. Members a,f eThaic groups' can becdme leader's in the 

* 132. The ru^i^^ jt>1j^ cllib fi^W ^^^^ 

- • • • •■■ ■T^■■''■^>^'■V. '■ ■ - -'V*'- 

^ 133 • The activity/club is Impartan^^rt^ * 

J[34. ' The meeting time of^he actiytty/club|^^^ ^ac me.. 

135. The dctivity/club -is important to' stude'nts in my school. 

136. I cannot take part in maktng r^les for thfe activity/ 

• ' ' - / - ' . : ' 1 

• 137. 'The actiVity/c^ub is important to teachers in my ^chool / I; 
^rjS. , .Both males and femaltis^an becomsrleadeVs'^n the^aetivity/ ^ 



1 

1 
I 
1 
1 



2-3 4 

2' 3 4 

2^3 4 

2- ,37. 4 

2 3 . 4 



2 

:2 



laa^^ J cannot become- a "l-ea'der ff^;the acti v i.ty/cl.ub • ^ 
140. The rules of t-^e a'^'ivity/club are good rules. 



141. I do ng^tf^WotilC^atKi dth^^ in 



•142.- 4 p^artJ-CcTpa^ 



^cont6;5ts[.^.|^a4nst -othe^ bf the 



1 2 
1 2 
1 2 



2 
2 



.3 
'3 

-.3 
3 
3- 

3 
3 



4 

4 



4 



4 

4; 
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Appendix E -- Rttltudes of Participants Toward Participation* in School Activities/Clubs 
Arts and Performance , ' : ■ ■ ' . 




£11 V ' 



ID 



k.- Dita. 



118. Tlie rules irt tliis activity are ii 
easy forme to fol]ow. • , 

I strongly agree , 

.*• • . <■ agree • . ' 

■ .' .3 . dis'aqrd. ' . 

4 " strongly disape 

, , , • / ' 5' ; . 

121. ('can use my talents and, skilly 
lliis activity. 

1 strongly agree ■ ' 
■ .3 disagree 



*■] strongly agree 



i. 



7 



125; Jtlier ni£iii|sr5 likeu 
" ■ I strong fy agree ' 
. 2 , agree ' ,^ 
V 3,. disagr^q , 
'', ' strongly dlsaor^^f^ 



L 4 



Siiclo Skcj'. lA^iijc 'M^: iil^' ljispanic ' Blad ' iiispgnjc Annlo RM Hispanic ^ 

LI li._L M '^rLI' LI Li LI( "Li Llf L-L 



1 t 



2'! 0 0 0 0 0 0 o.,o , aJ o o o o |o 

4 V -O, 0' 1 0 , \0'i J-O.'O 0. 0 0 0 0 .0 0' 



13 7 5. 

, 9 22 4 6. ' 514 '0 #.0 -0, 0 0 

■ f' ■ ' 

I , ■ . 



0 0 O..0 0 0 
0.0 0 0 0 0. 
2 d 0 0 0 Q 



0 2 0 0 0 0 6.1 0 0 I 



16^14 2 5'' 2 6 , ; 0 1 ,0 0 0 / 0 0 0 0 0'^' , 1 » 0,;. j 
.10 20 '2 4 910 ' 0 0 .0 '<i' 0 0 M 2 0 0 '0 0 3 0 ' 0 -O/ ( 



2. 6 0 0 - \ 2 '0 0 0^ 0 



■V 



1 



t) 0 2 0 2 1 0 0 ^ 0 '0 0 ,0 0 0 0 0' 0 '\0 0 0" 0 D 0 



9 15 2 6 .2 3 '.''0 1 



0 0 .0 0' 0,0 . 4 0' 0 0 1 0\ 7- 



■ 17 22 .3' 3 9 15' 0 oio 0 0 0 0 2 0 0 

; (j'2 -'O 0/ 2 0 O'0 .0 ti 0 a 0000 

■ 0 b*D 0 0 0 0 0 0 0 0 0 0 0 0 0 



4 1 0,0 Q J) . ' 

0 0 -il 0* .'0 0 r 




ftrls and Perfocnbnc'e (Continued) '.^ ■ 
--"-il- ^- 



, . liissini. 



iiil - . EHII EH. . , LC 



■/ Ll'iiJI !Ll' iLLLr.'^LI y Li Ll O/Ll. ^ 



4 



1?9. Other Hbers of the activity do liot 



likeniy trflents or;l;llf5. 

I stroni]]^ agree 
^ ? • agree* ■ 

3 , disagree 

f ■Vronglj'Jisagree. • . 



0 O' 0 0'.')0 Oil OJ 0,:0-"'0 0, 0 ft to '1-0 0 0 0 0 ;'9'' 

: ,1,6 0 0 1;o' ■8 0 0 O ' 0 0 0 1 0 0 0 0 'JO (I 0. 0 0 ^ ^" :; 

1314. vC B'ii ^'0 1 0 0 0 0 O'l oSfl of', v3 .0 -0 i' O'O ' . 

41 20 3 5* i e . O'-O O O O'' 0 0 0 0 0 0 0. '; i U 0 0 10 ' 



139/ ,1 caiiflot become a leader k llie activity, f ' : 



* 1 



.1 * ^ i 



, '2'o -o'l 0 1 J 0 0 0 "0 1 0 i 0 0 **2;6../'J '0 

; 2,3 1 1 1 1 ;0,.tl'o O'^.OJO' . P 1, 0 0 J f\; ^ 0 0 0 ,1 0^ 

',,1516 2 1 5 ,8 O-Yo/o-OjO 0 1 f o 0,0 M^O H . 0 'O 

/ 20 2.6', 6 1 ■ oV 0 0 .,V.O t o o 0 0 0 0 5* I 0 'O 0 O'. 



.1 strongly agree 

2 agree ■ 

] disagree 

i stroiijty disa'gres 



./I 



M 

■ I 

u 



A 



'.Ml*- 

' , 1 ■ 



1 



J- 




'I 



l8o 
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;' 118; k rules i/i this actjyltfai;e not ' 



^ 1 " strongly agree ^ ' ■ 
•? agree * < 
' 3 . disagree . 
< strongly,(llsagf«'^' ,. 




- • Hisjipg V 
LO. '.Data 



jnqjQ Blac^ #nic Ajjjo M Hispanic / An^jo flack ynic, An^lo Black JUspaaic 



F it F fl F. ^ 



121. I carusiSiy talents- and skills in 

■ this actl'ylty. ' t 

■ ' ■ ■ /' 

- . 1 strongly agree " 

. 2 agree 

j;. ' I disagree 

A strongly agree 




1 ,01 M 
UO "2^ 9 8 0 1 0 9 0 



0 J '0 0 - 0 0. 0 0 1 0 0 

0 0 0 0' 0* 0 O'i tt^ o j 



^15 1*6 2 8 0 0 0 0 '.0 0 : 0 0 flO O'O ; 0 1' O'O- 1 0 



2 8.1.6- 0,2 ^0 0"0 0', OvO" 



r|'2 5. /16 J; 1 ^0 ' ^O^jfl 



(h'O 0 0 1 0 
■ H' O 0 <l 1 



1 y 0 0 2 2 . {) 0 0 0. 0 0 . o n 0 0 -O 0 OiO 1 0 0 0 ' 

p ■ f 

0 0 '1 1 i.O 01 0 0 M' (I 0- 0 0 OJ 0 0 0 0 .0 0, 



0 '\ 



eg 

. in 

t 

• lij 



I" 



I'ZS. Otllef "members like me. 
' ' 1 St 
1 ^2 yee 
:ydlsagree ^ 
^'.strongly disagree 



' 9 



■n 1 3 51 0 000 00 fO'^o 0 0 0-0 0 tt 0.0, 0 0: I 

521 '2 8 '.'619 • 0 1 0 0 0 0 ' o 0 0' \ 0 D 0 2 1 0 1 1; 

"0 1 -oV 1 [ -U 0 0 0 0 0 OiJ 0. 0 0 0 0 0 0 0 0 

0 0 M 0 0 0 0 0 0 0 0 0 O J 0 0 0 0 0 0 0 10 \ .' 
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1, 



1 



Business andMlonil'tontW 
_ — ^_ _j — 



1 ) , 



. i , ,.y .III ' ra/ M • tH ■ 




1^9. Jfitlier members of the activj^ do not 
. like my talents or sHI Is. . 

* ' ' ' 

, ■ 1 Strongly agree \ 
' 'I agree \ . . ' * ' 
' 3 disagree* 
r strongly disagree. 

t> ■ , 
■ . t \ ' 

t 

139. *i cannot become a deader in tlie :ictivity. 



1 I 0 1 2.., , 0 0 0 0. 0 0' 0 0 0 0 'id 0 0/1 0 il 
414 2 6 612^ j'l o V 0 0; . 0 0 0 O'.O , 0 1 0 0 1;}' 

2 11 1 5 5 6 D 0 0 0 0.0 0 O'cO 0. ;vfl 0 0 .i 0 0 J 0 



I stl-onjly a^ee 

2; agree. ^ . 

3 disagree < 

4 stfongly disagree 



O'O 0.1 0 h ,0 0 0 0, 0 0 ■ P 0 0 0 0 0/ 0 Of ^1 
1 2 0^0 1 3 ' 0,0 Oi^O 0 0 O' 0 0' 0 O'^Ji j 0 0 0 
'3 9.U 9 10 0 1 0 0 J O O'O O 0' p'O/ 0 l^'^ O 0;i 



3 15 2 4 3 / 



0 o'^ 0 0 .5 0 



01 1 0- 0 



f \ 
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V. f 



1' 



Student riovernnent 



Hissing 

KH LI i'i ' , ' • . 

fluGlo^ HisNic ^In Siod; Hispanic > Aiiglo Bkl( lliswnlc Wo Wack llisjanij . ■• 

^H'F !i f h'f tllJ. O. f'-ili !Li. Lii-f Li' * ' 



118. The ru)s5 in this activity are not 
easy for me to follow. 



121. 



1 strongly aqres 


.0 0 0.0 


0 I 


0 1 


0 0 


0 0 


' 2 agree * 


2 Vl O 


2 1 


0 0 


0 0 


O-l 


3 disagree; 


5.12 0 I . 


2 7 


2 0 


-0 0 


0-i) 


* strongly disagree 


MO '0 3 


4 5 


0 


0 0 


0,0 


0 

I can m ray talents and skills in 












this. activity, ' ' ' 












1 strongly igrt?-* 


B 6 0.1 


2 "2 


1 0 


0 0 


0 0 


2 .agree ; ^ 


ni 0 ,2, 


; 210' 


2 1 


0 0 


•of 


3 disagree-, 


2 5 '0 2 


4,2 


0 0 


0 0 


0 0 


1 strongly agree •' 


0.0 1 0 


0 0 


0 0 


0 0 


0^0 



0 0 lj 0 0 0 

0 'fl 0 0 0 0 

0 1 0 0 0 0 

0 0 0 0 ; 0 0 



0 0 0 0 0 0 

0 0 0 0 0 0 

0 0 0 0 1 0 

1, 1 0 0' 0 0 



mi: 



125, other wBcrs like me. 

1 strongly agree • 

2 agree 

3 disagree 

■ '4 ■ strongly disagree' 



Ma' 



4 8 


'0 2 


0 2 


0 1 


0, 0' 


0 0 


0 0 


10 14 


0 3 


7 11 


3 0 


O'O 


0 0 


0 1 


0 0 


0 0 


^ 0 


"0 0 


o'o 


0 1 


0 0 


0 0 


1 0 


0' 1 


0 0 


0 0 


0 0 


' 0 0 




vi 0 - 0 'D 0 f 

0 100 10 

0' 0" 0 0 .0 0 

0 0. 0 0 0 0 



0 1 ,0 0 . 0' 0 

10: '0 0.' 1' 0' 

2 0 0 0 O'O 

0 0 0 0 0 0 



* 10 
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student Government (Continued) 



3 



1 



• • illl , m £H LO 

Anglo fllacl;* Hispanic Anglo illack liispunic Aiglo Blad Hiswiiic Wo Bleck Hhp3n ic * 

Li li LI ^ !L£!!^ !Li Li liJ^'Li U . 



fiis$in(| 
Data' 



1Z9. Other members of the activity do not 
like my talents or skills-. 

1 strongly agree 

2 agree 
- - 3, • 'dhagref 

4 strongly disagree 



VO 0 li: 2 0 \0 0 0 0 0 0 0 'O 0 0 0 | \l 1 0 0 0 0 [ 



2 0 0 oV i 2 0 0 0 0 0 0- OJ 0 0 0 0 0 0 0 9 0 0 

iri6 o-^-^ rr -'T r t) o o i 'O i o o 



1 5'0 1 / l V'^ 2 0 0 

i 



1J9. I cannot become a leader tij the activity. 
1 strongly agree 
t agree 
' 3 disagree 
■1 strongly disapree 



0 0 O' 0 0 0 0 



t 0 0 -0^ 1- 0 
1 0 0 0 0 0 



0 0 0 0^ 0 0 0 0 0 0 0 0 
0 0 M 0.0 0 0 0 0 0 0 



0 0 0 0 1 .1 0 0 0 0 0 ( 

0 5 .0-0 0 1 1 1 0 0 0 ( 

4 5 0 2 6.5 0 0 0 0 0 0 0 1 0 0 0 0 1 0 0 0 0 0 

811 1 2 1 r 1 0 0 0 0 0 0 0 0 0 0 0 ,0 1 0 0 1 0 
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^' Athletics . . , \ ^ ' . ' • 

— ' ^ '■ ^ ' Hissing 

i . ■ M EH LO ' Data 

, / Mi ?M Hispanic Anglo Black Hjspj^Mfl Black Hispanic Anjio Black Hispanic 

: \ ^ O Ll Li ' Li LI Li^H^ Li LI ' Li Li Li ' ^ 

r ..ii, .^^ — ^ — ^ ^ . , 1 ^ ■- ,^-..„..p.. 

118, The rules in this activity are not easy . / 

for.me to follow? > ' . * . ^ 



1 'Strongly agree , 


3 2 


1 1 


2 0 


0 p 'Z 0 


0 


0 0 0 


0 0. 0 0 1 


0 


0 0 


0 1 5 


2 agree 


^ 3*6 


3 2 


1 0 


0 0 0 0 


0 


0 ''o 0 


0 0 0 0 2 


0 


3 0 


0 0 


3 disagree 


; 37 1 


9 6,^ 


16 .5 


11 0 0 


0 


0 10 


0 0 0 0* ,5 


1 


2 0 


0 0 


4 Strongly disagree 


fll 31 


8 11 ' 


' 8 6 


0 0 10 


0 


1 '.11 


0 1 OM) -5 


3 


2 0 


11. <• 



121. I can use ray talents and ski I Is in ■ . 

' this activity. , ^ °. 

'1 strongly agree ' 3U9 10 10 J 7 '0 1 3 0 0 1 1 1 0 1 0 0 5 1 ^ 0 2 2 7 

. 2 agree 27 17 9 9 16. 4 o'o 0 0 0 0 1 0 ,(j|0 0 0 7 2 1 0 0 0 ' 

3 di'sagree 3 1 1 1 3 0 1 0 0 0 0 0 0 0 0 0 0 0 2 0 0 0 0 0'' 

4 strongly disagree D 0 . 1. 0 0 0 '^" 0 0 0 0 0,0 '0 0 0 0 0 0 0 1 2 0 0 0 

I" ■ .... ■ ■ 

125. other members like me. ' 

1 strtingly agree 17 16 6 6 5 1 0 0 2 0 0 0 1 1 0 0 0 0 5 1 3 0 1 2 , 11 

2 agree 44 31 13 11 21 9 1 1 1 O 0 1 1 0 0 1 0 0 5 3 3 0 1 0' ; 
■ 3 disagree 3 1 0. 1 0 0 , 0 0 0 0 0. 0 0 0 'o 0 0 0 2 0 0 0.0 0 j 

4 strongly disagree 0 0 0 0,1.0 0 0 0 0 0 0 0 0 0 0 'O 0 2 0 0 0 0 0, i 



it 
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Athletics. (Continued) 



M fi^ J ) Ell . J LD • DaU 



Anglo Bl^ack Hispic Mq Black Hispan j c 'Aiijlo Black His pa nic Aiiglp ]ljji_ck Hispanic ' 
F H r H F ,11 F H F H F I H- F II f H F H F H F H f' 



129. Otiier members -of the activity da not '' . 
■ like talents or skills? 

1 strongly agree " 3 0 0 0 1 0 0 0 0 0 0 0 MOO 0 0 1 0 0 0 0 0 ■ 1/ 

.. I agree ^ 3 3 ,23 3.0 ' 0 0 1 0 0 0 j 0 0 0 0 0 0 4 0 1 0 0 0 

3 ^agree , ,36 25, 11 7 14 5 1 1 0 0 . 0 1^ 1 0 0 1 0 0 , 4 1 4 0 1 1 

4 strongly disagree ■ i: 21 18 ,5 9 7 6 0 0 2 0 0 0 1 1 0 0 0 0 4 2 1 0' 1 1 



,139. 1 cannot become a 'leaderMn the 



activity. •■ . . , , 7 1^ 

1 strongly 'agree * > 32 10 11 j 0. 0 0 -0 0 0 0 'Of' 0.0. 0 0 2 0 1 0 0 0 16 

2 agree ' 14 11 2 2 3 0 0 0 1 0' 0 0 0 0 0 0 0 0.4 2 00-00' 

3 disagree^ , ' 27 15 10 , 8 12 4 1 1 0 0 . 0 1 2 0 0 1 ^0 0 1 1 3 0 0 1 
4' .strongly disagree ' 16 18 7 ,9 9 6 0 0 2 O jO 0 0 1 0^0 0 0 5_ 1 2 0 2 1 ' ' 
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Hintary ' " *, 



t 



- * lill , lilll • ' Eil to ' eita 

tolo Fki; ■Hiscrnic ^ii^ii jlil^Jiii^^ :<do Gladrissjnk Analo Black Hispanic. • 

|LI LI ^iJ. LI ILL LI Li [Li Li LI Li" . 



JI8. Ilie rules in this activity are net 
easy for me to follow. 



1 strongly agree k , 0 1 0 0 0 '0 0 0"0 0 0 0 , .0 0 0 0 0 0 li 0 0 0 0 0 



2 agree ' 1 0 ,0 1 0 0 0 0 0 0 '0 0 0 0 0 0 Jll 0 1.0 0 0 0 

•3 ;lis.igi-ec ^ , 3^2 0 0' 0 2 0 0 0 0 0 1 0 ,0 0 0 0 0 2 0 0 0 0 .0 

i stroogly disagree , . , / 1 0 0 0 0^ 0' 0 0 0 0 0 0 0 0 0 ' 0 0 1 0; OjL_0 0 

h ^ 4 ft 



121. ! can use tiiy talents and sliijls in 
' this activity.. 




10 

v 

strongly agree , . 0 0 0 U 0 0 0 D 0 0 0 0 () 0 0 0 0 0 1 0 0 0 0 0 3 



' 2 asr?2 ' 3 ,1 0 1- 0 2 0 0 0 0 0 1 0 0 0 0 0 0 , 3 0 0 0 0 0 

3 diwgree ■ ■ ' 9 1 0 0 0 0 0 0 0 0' 0 0 , 0 0 0 0 0 0 0 1 0 0 0 0 
4^ strongly agree / , 1 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 O'O' 0 0 0 0 0 0 

125. Other menibers lifceme. , ' 

1 strongly a^ree 0 0 0 1' 0 0 ^0 0 0 0 0 0 0 0 0 0 0 0 0 0 J .0 0 0 '. \1 

2 agree '5 2 0 0 0 2 0 0 0 0 0 1 0 0 0 0 0' 0 1 1 0 0 0 0 

^ 3 dlj^gree . . ^ 0 0 0 0 0 0 0 ,0 0 0 0 0 0 0 0 .0 0 0 0 0 0 '0 0 0 

4 strongly disagree 0 L 0 1 0 0 0 0 0 0 0 0 • 0 0 0 0' 0 0 0 0 0 O' 0 0 ^ 
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Hilltary (C&ntlnued) • . 




im 



LO 



■ 'Hissini 
5 ' DjU •/■ 



Anglo OlecJ; \\\m<\k Anrilo Bliick Hisp-inic feqlo Had; Hispanic Anglo BlJCl; Hisr^ntc 

!! r !i J !M H _1 iLi LI Li iLI ill Li Lil* 



-f 



129. Other niBiibers of the activity do not 
like my taljfnts or skills. . | 

V stronjilj agre? ' 0 0 0 1 0 0 

1 agree 

•3 disagree," ' ^ ■ „ 



0 0' O' 0 0 0 0 0 ' 0 0 0 0 '0 0 ,0 0 0 0 

0 1 0 0 0 'o /o ,0 0 0 0 0 0 0 0 0 0 0. i 0 ;.o 0 o o • 

3 2 0 0 0 2 0 0 0 0 0 r 0 0 o'o 0 0 0 T 0 0' 0 9 , 

0 . 0 0. .0 0 0 0 0 0 3 0 ' 0 0 



1 i. 



4 strongly disagree I , > ' 2 0 0 0 0 0 0 0 . 0 0 . 0 . 0 ,. 0 
139. I cannot becom? a leader in the activity. 



1 strongly aoree 

1 agree 

3 disagree 

4 stronply disagree 



1 0 0 0- J 0 0 0 0 0 0 0 .0 0 0 0 0 0 0 0 CO. 0 0 

0 1 0 0 0 0 0 0 0 0 DO 0 0 0 0 -0 0 0 0 0 0 0 0 

1 1 U 0 0 0 0 ,0 0 0 'O 1 0 0 o'o' 6 o' 0 1 0 0 0 0 
3 1 0 0 0 2 0 0 0.8, 0 0 0 0 0 0 0 0 ^ M OO 0,0 



A 

to 



2 ^ 
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Anpendi'x F Participation Patterns of Students in Scltool /lctiviti(!s/Cliibs 
Participation Patterns--Art< anJ Perforrance , ^ 




tti;i • 



!i F f: F II r; !i F li r i'. f 

- ••— ■• — T]".'"";* " 



lime spent weekly in this' activity 
1 I hours or less weekly 
2. 3-5 hours' weekly 
. V' ' 3 fi^B hours weekly 
■ 4 9+ hours weekly - 

> ■ 3^ ,^ ; 

n?/ Hhat woulJ you do with your time if 
vyou were not in this activity? 

fl V 1 v;ork at a' job 

* ' ? be wfth friends . 

3 watch IV. 

» ' ^^ 4 helper be with oiy family 

/■ . 5' have hobbles on other interests 
* 

113. iy did yew join this activity? 
. 1 I?) Iiave fun 
■ '2 .to. learn soinethtng new ,v 

r • 3 to i!ial(e sou'ethant) or provide 

i . • a service 

■ ^' /| to give 'an f,tl)Ietic perforiMiicci 

5 to give an artistic perforffince 



1312 I 5 7 5 VO 0 .0 D 

♦315 0' 2 510 0 1 0 0 

7. 7 0 fl 0 3 

4 6 2 2' 21 




0 0 0 0 
0 0 0 0 



15 20 1 '1 6 5 

n 'I 2 6 5 

2 i 2 4 1 l 

1 2 0 0 0 1 

no 12 1 3 



0 0 0 0 
0 0 0 0 
0,0 0 0 



4 0 0 0 

,0,0 0 0 

1 1 0 0 

2 0 0 0 



0 0. 4 
0 0 

0 0' . , 



0 0 0 0 


•0 


0 0 


0 0 


0 0 


0.1, 


0 


0 


0 0 


0 fl 0 0 


0 


0 0 


0 0. 


0 .'0 


0 0 


0' 


0 


0 J) 


1 0 0 0 


0 ' 


0 0 


0 0 


0 P 


1 0 


0 


0 


1 0 


0 0 9,0 


0' • 


0 0 


0 0' 


■0 .0 ' 


0 0 


0 


0 


0 0 


0 0 0 0 


0 


0 2 


0 0 


0 0 


6 0 


0 


0 


0 0 


0 fl 0 0 


0 


0 0 


0 0 


0 0 


6 0 


0 


0 


0 a 


0 0 0 0 


0 


0 0 


0 0 


0 0 


2 0 


0 


0 


0 0 


0 o'fl 0. 


0 


0 1 


0 0 


0 0 


0 I 


0 


0 


0, 0 


0 0 0 ""'0 


0 


■ 0 0 


0 0 


0 0 


. 0 0 


0 


0 


1 0 


I 0 0 ,0 


0 


'0 1 


0 0 


0 0 


0 0 


0 


0 


0 0 



rarticipation I'attcrnsvlfts and Perforiiiance).(ConHnued) 



'i 1 /I r 



!0i How did you learn about joining? 

1 school counselor 
J other member of the club 

3 school newspaper/news let teV 

4 teacliers and/or administrators 

5 ' club publicity on campus 

' '' ■ . 

105, Miat i\i)m need 'most to beconicl ' 
member? " |' I 

■ 1 ■ interest i^-m skills needed 

2 academic skills J, 

3 ahletic skills ^ 

1 performance/artistic skills 

106, llou do you get to meetings before or 
after school? 



10 21 



1 1 

2 3 



10 10 




2 18 
5 7 



3 1 M 
0 3 2 3 



814 
4 9 
3 2 
12 13 



3 7 
0 0 
O'O 
2 2 



12 11 

" o 3 

9 0 ^ 

2 5 



20;) 







\ 

■ I 








\ 












m 


[11' . 


■ il ■ . 


Hissing 
•Dita 


Annln lllrirl' iHtn^rnr* 'flnnln 




Blacl; Hi spar. 


ic 


L-LLi '[!„[' Li. 




H F L_': 






> 







0- 1 0 0 0 0 0 0 


0 0. 0 0 0 0 


0 0 0,0 




0 0 0^ 0 0 0 0 1. 


0 0 0 0 5 0 


0 0 10 


0 0 0 0 0 0 0 1 
0 0 0 0 0 0 0 0 


0 0 0 0 1 0 
10 0 0 2 1 


0 0 0 0 
0 0 O'O 




.0 0 0 0 0 0 ■ Mno 


0 0 0 0 ' 0 0 


0 0 0 0 





0 0 0 0 0 0« 0 0 
0 0' 0 ^1) O'-'fl ' ,0 1 



I 

It' 



0 0 0 0 



0 0 0 0 0 0 0 
0 , 0 1 0 0 0 0 



.4 p. 

0 0 
2 0 

1 I 



.O'O 
0 0 
0 0 
0 0 



0 0 
0 0 

0' 0 



1 


1 would drive my own car. 


i\ n 


1 


3 


5 2 0 0 0 


0 b 


2 


1 would take a bus, 




1 


2 


12'. 0 0 0 


0 0 


3 


A friend or relative couldy' 














drive me. 


7 13 


2 


1 


2 12 0 10 


0 0 




1 do not need transportation, 


11 lo' 


'1 


3 


'5 3 0 0 0 


0 0 


5 


I could not get there. . 


0 1 


0 


0 


10' 0 0 0 


0 0 



2 10 0 


• 0' 0 




0 0 0 


0 0 4 


0 0 0 0 


0 0 


1 


0 0 0 


0 0 . 


0 li 0 0 


0 0 


1 


0 0 0 


.^0 0 


0 0 0 0 


0 0 


3 


1 0 0 


I 0, ■ 


0 0 0 0 


0 0 


0 


0 O'O 










n 


* 


f 


ii 














k 
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Particination PatternsvArts and Perfoniiuiicc (Continued) 



r *» 



Vfir f^i/Ji (!:•(!? it aist yoij.trb(?lc;i': 



I Jlto ?5 

' ^ to' 



' i:'.bivlt jl^a* /;?'.:id jifil-i 



Ill 



., «)f;'fJirectlon5 ; , 



rii*i% '■ • H ' " activitv/cli;:; Kihcr, 



-¥^ •* ^Cfiicr.il'on (pec^-s, parents, etc.) 3 3 
t'^nift'?^^''"''^'^ * 10 20 



ID 



:• Ii r :i F Ii F ' F li ii F " j! F !! • 



3 17 M 

9 5 0 2 

2 6,, 0 2 

2 6 0 2 

1 2 0 0 



1 7 8 

4 .3 

2 / 

2 7 

J 1 



0 1 

0 0 



0 0 '0 0 0 1, 
0 0 ■ fl 0 0 0 



o'o 

0 0 

0 0 

0 0 

0 0 



,0 0 
0 0 
0 0 



: cthwc«mfi::aLs [mi-, , 

roijij'lj/k'tnri'bilitte, cfr..) 22 32 



3 10 1 0^2 



0 0 0 0: ; .0 1 0 0 0, 0 



2 7 



11 15 0 0 0 0 0 ,0 
0 3 1 0 2 0 0 0 0 000^ 



O'O 
0 0 



1 1 0 0 0 0 0 0 0 0 d 0 0 

u 

I 

0 0 2 0 1 0.0 0 0 '0 0 0 0 



0 0 
0 0 

0 0 

0 0. 



11 18 2 4 



1 0 1 



1 1 




5, a 
•I 

11 

0 2 
7 8 



0 0 0 0 0 1) 0 1 0 0 0 0 



0 0 
0 1 



0 0 
0 0 
0 0 



0 0 0 0 



0 0 0 

0 0 0 

1 0 0 



0 0 

0 .0 



0 .5 



10 0 0 

0 0 0 0 

0 0 0,0 

3 0 0 0 



0 0 
0 0 
0 0 



6 10 0 
0^0 0 0 

d 0, 0 0 

1 OsO 0 



0 0 
0 0 



0 0 



2 0 0 0 
0 0 0 0 
4 1 0 0 



1 0 
0 0 

0> 0 



I 



1 0 0 0 0 0* 6 



2 0 0 0 0 0 3 



'208 



Participation Patterns-;l\rts and Perforfiwnqe (Conttnuet!) 



l^f), llh:} rmi> yc.i \y your acM'.vcr,2r';: 
■ k this cWcl 

; other ;!:j"i:er : 
t'>,^ yu.fwl'e U) fJii.' 2Ctivity/cl';b? 



or e:'p:rti5 ■ 
f) ifJca:> .iNt I'Kit.ln do 

i.I^. !!.:■;/ yon oriiievG tno goals of 

1 jk'j} fTore than you cooperrite 

2 tci;::!Vile incrc- th?n yon cocpfite 



1^*1 *((• 



F ii F [', F !•! ' I 



I I- •! 



10 13 3 1 U 

.2 8 2 1; 2 6 

8 12 0 4 5 1 

n 0 1 0.3 



17 0 2 2 3 




0 6 



0 



0 0 0 0 0 0 0 



3 6 


1 2 


1 2 0 0 0 0 


0 0 


0 0 


0 0 0 0 1 0 0 0 0 0 


3 1 


1 1 


2 1' 0 0 0 0 


0 0 


0 0 


0 0 0 0 3 0 0 0 0 0 


8 h' 


0 1 


3 2 0 0 0 0 


0 0 


0 1 


0 0 0 0 1 1 0 0 0 0 


9 7 


3 4 


3 3 0 1 ,0 0 


0. 0 


0 1 


0 0 0 0 1 0 0 0 1 0 


1 12 


0 1 


5 10 , 0 0 0 0 


0 0 


0 0 


0. 0 0 0 2 0 0 n " 

1 


3 0 


0 1 


1 0 0 0 0, 0 


0 0 


0 0 


.' 4 

0 0 0 0 1 0 0 0 ' 1 0 


H 6 


3 3, 


,2 1 10 0 0 


0 0 


0 0 


0 0 0 0 1 2 0 0 0 0 



16 26 2 5 12 16 0 0 0 0 0 0 0 2 0 0 0 0 5 0 J 0 0/ 



H 

t 

u. 



0 n 











- 


.) 

• 




i 

t 

f ' ■ * PI 












Ell ■ 


f ■ 


'if) '.I'S 




/'".'''if) 






X' 








* 

, r ' ■ 




•f r 
1 » 




r !■ M_ 2 i'_r 


IJ^ I! I I J_ 






3. illio leads thi ac-ivity ml of. !.!;(:. -.ifiie' 
















1 all Diorbers toyeuicr ■ 


2 0 


'0 0 


1 0 


0 0 0 0 0 0 


,0000 00 


0 0, 


0 ar'O 0 3 


?. ?non:or or schoc! 'Kl-ol iistrator 


7 7 


0 2 


3 3 


0 1 0 0 0 0 


0 0 0 0 0 0 


1' 1 


0 0 .0 0 


' ^ activUy le'.i;!(;rs 


12 14 


3 5 


4 11 


0 0 0 0 0 0 


0 0 0 0 0 0 


4 0 


0 0 'o 0 ' ■ 


• :oi!*:;tittee ii^^^f^ibers 


2 9 


1 f 


3 2 


0 fl 0 n 1 n 


0 1 0 0 'o 0 


1 0 


0 0 0 0 - 


/I, Hull ray ijctivit.'r; t'o p k^niig Lo 
othor th?!i thiE on':? 








t 








2 ' ono 


^ 7 
6 19 


0 1 
2 2 


2 2 
6 11 


0 0 0 0 0 0 
0 0 0 0 0 0 


0 0 0-0 0 0 
0 0 0 0 0 0 


2,'0 
2 0 


.0 0 1 O' 6 

■ ■ ' A 
0 0 0 0 ' 




10 7 3 4 4 3 0 0 0 0 0 0, 
3 3 0 2 0 0 0 0 0 0 0 0 
5 3 0 0 1 2,0 0 0 0 0 0 



0 2 0 0-00.1100 00' 
0 0 0 0 0 0 0 0 0 r DO 

0 0 (r 0 0 0 3 0 0 0 0 0 
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Appendix G ' . 

Participation Patterns-^Buslneis and Vocational 



101/ Time spent weekly In this activity 

1 2 hours or less weelily 

2 3-5 hours weekly 

3 6-8 hours weekly 
4' 9+ hours weekly , 

■jOZ. ' What would you do with your time if 
.you were not in this activity? | 

1 work at a job- 

2 be with friends ^ 

3 watch TV ' ' 
t 4 j help Of be wi.th my family 

5 ' have hobbies or other interests 



li 



103. Why did you join this activity? 

1 to have fun . 

2 to learn somethlny new 

3 to make somthing or provide 

a service 

L 

1 to give 5n athlptic pe'r.formance 
5 to give fin arti_5tic perforMnce 



^ w m i U) . • 

!i r.;i f H f; : . H F,H ii f ii f il f' h .f' n f h f kJf' 



Hissing 



M ■ 1 5 1 2 0 1 0 0 0 0 0 0 0) 0 

4 11 3 '5 5 H 0 0 0 0 a 0 0 0 0 0 

2 6 0 0 1 2^ 0 0 0 0 0 0 0 0 0 0 

0 10 1 2 2 0 0 0 0 0 0 ^0000 



7 12 2 3 » 7 8 0 0,0 0 0 0 

0 6 0 1 2 5 0 1 o'o 0 0 

0 10 0 0 2 0 0 0 0 0.0 

0 2 H 2 3 0 0 0 » 0 Q, 

0 5 H 1 2 0 0 0 0 0 0 



0 3 0 2 0 0 
6 10 . I 6 M4 



0 0 0 0.0 0 0 '(^ 0 0 0 0 



■) 12 3 3 4 ?■ 0 0 0 0 0 0 0 0 0 0 
0 o'o 0,10 0 0 0 0 0 0 ' 0 0 ^0 0 
0 o/'fl 1 0 0 0 0 0 0 0 0 0 0 0 0 



0 1 0 0 0 1 

0 1 i; 0 1 -0 

0 .0 0 0 'M 

0 0 0-0 0 0 



1 



4U 



0. 2 0 0 0 0 1 
0:0 0 0 0 0. , 

0 0 0 0 1 r V 



0 1 0 0 0' 0; 
'0 0 10 1 1 



0 0 0 ^1 ' 0 0 0 0 
0 D 0 0 0 0 0 0 
•0 0 0 0 0 0 0 0 



in 

ID 
H 

I 

0 
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rarticluation Pattcrns-D'isincs!! iiiid Vo'cational (ConHiiued) 



(Ill ' , " p yi . ■ yi • 

' •■ .•. !i- r V,'* f li J JiJ LJ 'LJ. .LJ'LI 1,1 ■ «Q -Li..?— L.. ' . 

" ' ' ■ '\ , ' ■ ^ 0 X' 

lOi lloti did you learn oboutjoiniiK)? ^ ; ^ ' ^ . ^ ,r „ , . 

5 1 0 ' 3 ? 0 0 0 0 0 0' 0 0 0 0 0 0 0 0 0 0 1 0 , I . 



1 school counselor * • 

2 'othermomber of the 'club 

]' ' school newspaper/newslc-tr:)' 

4 ieadm and/or administrators 

5 club publicity on campus • 



5 6 H . 1 9 0 1 0 0 0 0 0 0 0 0 0 0 0 0 O' 0 0 I 

0 0 J o' 0 o'. 0 0 M 0 0 ' 0 .0 d O O-O 0 0*0 00 

1 9 M - 7 4 0 0 0 0 0 0 0 0/ .0 0 ^0 0 ' 0 1 0 0,0 
0^5 0^1 1 5 0 0 '0 O'N 0 0 0 0 0 0^0, ' 0 0 0 0 0 0 



105, Wliat did",yoi) n^ed most to becw a 



1 interest cnly--no ski lU nended 

^2 flGademic skills 

3 athletic Skills 

1 perforoionce/artistic skills 

196, How do yoii get to meetings beforo or 
. after school? 

1 . 1 would drive my own car., 

^ \ would take a bus. 

3 A fiieiKi or relative. could 
drive me. 

. * 1 i do not need transportation. 
, ' ■ 5 I could not get there. 



713 0 ^ 0 1 'fl 0 0 0 0 0 0 0 -0 0 .0 1 0^ 1 1 1 ^ 

0 2 5 Vu 0 0 iJ.-0, 0 0 sO' 0 0 0 0 0 ,0 1- 4 ,0 0 0' , ■ , '.' , 

(i'o'.o 'o" 1 0 0 0 o'fl' 0 0 ' 0 0 -0. 0 0 0 ^ 0 0' 0 0 0 0 : , ■ 

0 0 2 2 2 0' 0 0 0 0 0 0 0 0 ..o (f 0 0 /' jO, 0 'o 0 0 0 ; 









h 




r 1- , 








0 0 


6 12 3 4 


9 4 0 0 


0 tf . 0 


0 


0 0 


0 0 0 0 




'0 


0 0- 


n M 


0 5 9 0 


0 0 0 


0 • 


. 0 0 


0 0; 0 0 


' .0 


0 


0 0 


0 0 








A 












1 6 0 r 


1.8 0 1 


0 0 0 


0 


'00 


0 0 0 0 


, 0 


1 


I 0 


01 


0 2 0 1 


2 4 0 0 ■ 


0 0 0 


0 


0 0 


0 0 0 0 


0 


1 


0 0 


i 0' 


0 10 1 


0 0 0 0 


0 0 0 


0 


. n 0 


0 0 ''0 0 


0 


0 


0,0 


11 0 



2K) 



ERIC 



I • 



■• PflrtiMtlwfatiernMusiness'anil Matw^^ 

■ ' ■■ • "^4:¥-^-^— — '-rr- 



EH 



LD' 



.Hissing 
D2ts 



1 Anglo fiiart; JJjssJnic- Anolp 'Sl^cl ms!if.aic Insjte Klaci; Ij^jpjniq klo BUd; Hispanic 



i' 111: 



■LI Li 



i L.f i-I ' L I 



107. Ildw ijcli does it cbst you to bclpno 
' .' to the {i^tiyityj'club?i 

• ' M 'notliin(|, , .' ' ' 

'\iyr1ito*$5 

3 ''$6 to $10 ♦ ' ; ' 
■ 4 "$irto$15 
" .. 5 $16 or. over ' 



108^ If yoii. wanted to increase pr' - 
participant, jAat- would .he]p, lou? 




0 '9 1 4 iU2 

1-5 0 1;,4 3 ' O' l 

3 i 2,2 y 2 0-0 0 0 0 0 ' ■ 0,0 0 0 



.Jl 0 I 0 0 I 

0 o; 0 ' 0 0 0 

0 z' 0 0 .0 0. 



,12 0' 3 1 1' 
2 6 1 2 0 3 



0 0, 0' 0 o p » 0 0 Of 0 0 0 0 0 0 0 ,0 0 
0 0 0 0 0 0 0 0 0 0 0 0 0 0 - 0\0. 0 D 




2 p.tlier comitments iworlt. ■ 
' V , jfaniily: responsibilities, etc. 

fl lack of.certain skills 

lack of irtfonatton.o'r clear 
, directions 

5. lack of acceptance by lithcr 
actlvjty/cliib members - 



721 2'8 9 15. 0 /0 0 0 0 0.0 0 0 0 0 0. 0 



1 1 ri 1 



0 2 1 0 0 0 ' 0 0 0 0 0 0^' . 0 0; 0 0 



0 



1 l ' o "( 



0 0)00 .00 



8 0 (&0 0 0. 
0 1 0 0 -0 0 



2i7 



109. Why.dij''yflu stiyj-mbor ohhis club? ' 

,'. 'rWsonai 'success" '5 1/ 310;. 616 * 

..2 trophies, •lej;err, certificates, 

badges, qf. • » . . 0 1 'ji ^- 0 0 

. , . . 3 recoWtlon lpfiirs, parents, etc) 1 2 'l^'o . 1 1 0 1, 0 0 0 ^9, 0 0/ 0 0 

4 relationsliips with others ■ M 0;.2 , 4 4 f 0 0 0 "O^o' 0 0' 0 0 



0 0 . 0 0 'o V 

I ■ . 

0 0 0 0- 0 0 



10 

I 

(9 



l-lackbfmoneyortransSrt^^ (12 I J[ M ■ 0 1 0 0 ,0 0 0 0, 0 0 .0. 0 \ OJ 0 O^O 0 3 

r 1 
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Participation* Patterns-Business and \f;)catlpnal (Continued) 



' ^ ' . Hissing 

M'i il'i'l Hisgjr.ic ^fl]o Bisck Hispanic /inob Slart Hispanic tojo Black Hisjcw 



* • 






F 




[! 


F If F H ;F 


II I 


(1 F 


W F 


M F 


H F 


!i F ■, 




- — - 

113. Hho leads the activity most of the tiine? 


— ... 




« 






■ 7 ' — 
















1 all members together 


4 6 


2 


5 


4 10, 


0- 


A n A An 

0 0 0 0 0 


0 0 


n A 

0 0 ,. 


0 0 




n n 

0 u 


1 n 
1 u 




2 ' sponsor or school administrator 


Oil 


0 


2 


5 4 


0 


0 00 0 0 ■ 


0 0 


0 0 


0 0 


,0 0 


i 0 


0 1 




3 activity leaders • 


2 6 


2 


4 


2'5 


0 


,1 0 0 0 0 


0 o' 


.0 0 ' 


0 0 


0 I 


0 0 


0 0 




\. 4 committee of members 


1 3 


0 


1 


'l 2 

1 


* 0 


0 0 0 0 0 


0 0 


0 0 


0 0 


0 1 


0 0 


0 0,. 




114, How' many activities do you belong to 


























m 


other than this one? 


























10 

H 


1 none 


0 3 


4 


G 




. 0 


0 0 0 0 0 


0 0 


0 0 


0 0 


0 0 


0 0 




1 


2 one 


618' 


0 


3 


613 


0 


0 0 0 0 0 


0 0 


0 0 


0 0 


0 2 


0 0 


1 0 ' 




3' two . • • 


1 4 


0 


1 




0 


1 0 0 0 0 


0 0 


0 '0 


0 0 


0 0 


0 0 


0 0 > 




4 three 


0 1 


0 


0 


0 0 


0 


0 0 0 0 0 


9 0 


0 0 


0 0 


0 0 


1 0 


0 0 




5 four or more • 


0 




0 


1 




0 .0 0 


0 

1 


0 


0 


0 


0^ 


0 


I 
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Appendix H 

Participation Patterns-Student Governnient 



Hi$5i;'s 

ti':-: B LP . Pit: 



! ■ r I ■ ■ |- i! r .: i ■! r 11 II t II r h !■ f. i 



'J:. ■fiir.f spent v.o?i;!y in this .ictivit' • ■ . . 

! rnnji-; rr l«;s i.'-ri:;!y ' 2 9' 0 4 1 5 1 1 0 0 0 0 0 0 0 0 0 0 1 0 0 0 1 0 

.' I 3-3 fe-s weekly 5 9 0 0 3 3 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 '0 0 

!,o'r. 4 M 1 M ' 0 0 0 q 0 0 0 0 0 ^0 0 0 0 1 0 0 0 0 

5+ Imis w!'.;y 4 6 2 2 2 1 0 0 0 0 0 0 0 0 0 0 0 0 2 0 0 0 0 0 

ir, ;^l'?f vo'jii) ''fij d" '.vid; p'- tii!= if 
yo'j v;2r? iw! in tin's fC'.ivity: 

1 i^;ih ul a ::ob 3 3 0 2 1 5 0 1 . 0 0 0 1 0 1 0 0 0 0 0 0 0 0 1 0 

■ : tFKiili fciaii'l'; 6 4 0 2 3 3 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 

] wkr:; ' . 2 1 1 1 1 2 1 0 0 0 0 0 o o o o o o • i o o o - o p 

'I licip orb? with siy f?;iii!y 2 3 0 0 1, 2 0 0 0 0 0 0 0 0 0 .0 0 0 0 0 0 0 0 0 

5 h:ve hohbirs c,' o'ler irt-irp^tr, IH'.O 0 2 2. 2 0 0 0 0 0 0 0 0 0 0, 0 ■ 0 0 0 0 0 t) 



^ 

i 



5 



Hhy ^jid you joiiV.hi;i activity? 

1 tohavefuin '4 11 0 3 1 6 2 0 0 0 0 /0 0 1 0 0-0 0 0 0 0 0- 0 0- 

2 to learn soffleWiy ai 4 5 0 ,1 n 1 0 0 0 o' 0 0 0 0 0 0 0 0 0 0 0, 1 0 

3 to "a!*e soi::etlijn() or provi{!c 

.1 service / 

T' ' 

4. lO give 3!) I'liletic pGrforr^ficc 
• 5 tc tftve an iirtistic perfonpimc:^ 



6 6 11 3 3 


0 0 0 0 


0 0 0 0 0 1} 0 0 


0 1 


0 0 


0 0 


0 1 0 1 0 1 


0 10 0 


0 1 0 0 0 0 0 0 


0 0 


0 0 


0 0 


0 0 0 0 0 0 


0 0 0 0 




1 0 


0 0 


0 0 




1 


0 ^ 0 0 0 0 0 0 
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Participation Patterns-Stuient (jovenirent' 



■ EH ID 

L-I LI ill 11. ' il^ !Li ' LILI^ 'LL 



His'/ 



Hew did you le3rn.?bo!jt joiiiii!3i ' ■ ■ • • 

I school counselor ' 1 1 0 0 n * 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 i) 

": J ' other iserter of the chil) 9 16 0 5 2' 8 0 0 0 0 0 0 0,1 0 0 0 0 1 1.0 0 0 0 

3^school n5«?apEr/nwl(!tr,:r 0 1 0 0 1 0 0 0 0 0 0 0 0 O'O 0 0 0 0 0 0 0 .0 0 

... ^-ifii^r^ Viiliir miixit- 2 1 0 1 2 0 3 1 0 0 0 1 0 0 0 0 0 0 0 0 0 0 1 0 

f duhDubiicitvonc2^,pu:- 2 4 1 0 0 5 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 



1;)^; !'t'3t Old yoj jic^d.M^st to b'COfl ' 



105. liv.; do }'c;i get to r:c-:ti!^03 b'Ji 



813 


1 5 


410 


2 0 


0 0 


0 0 


0 1 


0 0 


0 0 


0 1 


0 0 


1 0 


5 7 


0 0 


2 2 


0 0 


•0 0 


b 0 


0 0 


0 0 


0 0 


0 0 


0 0^ 


0 0 


1 1 


0 0 


1 0 


1 1 


ir 

0 0 


0 1 


0 0 


0 0 


0 '0, 


0 0, 


0 0 


0 0 


0 2 


0 1 


1 1 


0 0 


0 0 


"0 0. 


0 0 


00 


0 0 


1 0 


0 0 


0 0 



IwDd^rinvp'-yowcpr. ' 5 1 0 1 5 0 0 0 0 0 0 0 0 1 0 0 0 0 I 0 0 0 0 0 1, 

I I ;;oiiId't3l!"flbu5. 0 0 0 0 1 2 * 0-0 9 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 

1 A friond or relitiv? couK' • • . 

driyeLW. 7 14 0 3 0 r 2 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0 0 

4 ! do not need transportatiw. 2 8 1 2 1 6 0 1 « 0 0 j 0 0 0 (T, 0 0 0 0 0 0 1 0 

5 I could not get there, 0 0 0 0 1 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 II 0 0 0 
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Participation Patterns-Student Govicrnment ' . ^ 



L'-li Ell LC ■ DJt* 



t 




1,' t 


li r* 


♦ 1 


I; r M r n__ r 


— — 

15;', H'-.i-. iticli dir. it cost jnij to \.''}'m 


— — — 




— " 


< 




to tiie •ictivi^y/^l'ib?^ 














7 9 


0 3 


2 5 


2 1 


0000 01 




I 2 


0 1 


1 1 


1 0 


00 00.00 




1 4 


1 0 




n n 
U U 


n n 11 1 0 0 




1 I 


0 0 


0 1 


0 0 


Aft ft ' n n A 
0 0 0 u u J| 




4 6 


0 2 




0 0 


0 0 0 0 0 0 








• 




















'0 3 


1 0 


0 3 


2 1 


0 0 0 0 0 0 




IH 


0 4 


311 


0 0 


0 0 0 1 0 0 


fi'iiiilv rcsnor.siHlitii:. cic-) 
3 IjdcfccrtMn skills 


1 2 

* 


0' 0 


3 0 


0 0 


0 0 0 0 0 1 


la:f: of infoiTiiatilin or cii'a:' 




A 1 


1 t\ 


U U 


n 11 (1 11 0 0 


(lirfctions 


0 0 


0 1 


1 0 


0 0' 




5 M of acccpUnce ty p'hor 




0 1 


0 0 




0 0 0 0 0 0 

1 


activity/ciiib ii0iihEr^ 












I-;,':', llhv vQii .ifly.a wfef cf tiiis cliiii? • 












1 P'3'SCIi2l ''JCCtSS 


4 0 


0 0 


4 8 


0 0 


0 0.00 00 

• 


l-rniiM.^.'M.lettorM certificate, 








2 0 




'cHoes, etc. ' 


1 1 


1 0 


2 1 


0 0 0 0 0 0 


3 rccwriition (i/'rii, infinl.s i^!.c.) 


2 4 


0 2 


2 1 


0 1 


0 0 0 0 0 0 


^ relationship? liith othon . 


7 10 


0 4 


0 4 


1 0 


0 0 0 0 0 1 



22/ 



I 



0000 1 0 0 0 ] 0 

0 0 0 0. 0 0 0 0 " 0 0 

0 0 0 0 0 1 0 0 0 0 

0 0 0 0 0 0 0 0 0-0 

0 0 0 0 0 b 0 0 0 0 



0 0 0.0 0 0 33: 

0 10 0 10 

0 0 0 0.10 

y 

\ 

0 0 0 0 ' (I 0 

0 0 0 0 0 0 



10 0 0 0 0 I 

0 0 0 0 0 0 

0 0 0 '0 0 0 

0 10/0 IfO 



ipation Patterns--Student Governnwnt . 



^ 

- i!" ^ ID 



Hho rewards you for your aclnever^nts 
in this club? 



I 


self 


10 


5 


0 


2 


5 


6 


0 


0 


0 


0 


'l 
■r 


■parents ^ 


2 


3 


0 


\ 


4 


r 


I 


0 


0 


0 


3 


fitri:?!- r£«»^bars 


1 


6 


I 




I 


3 


d 


0 


0 


0 




S(.!;c3l sponsors 


1 


9 


0 


2 


0 


4 ^ 


0 


0 


0 


0 




teachers end adjniaistiators 


0 


0- 


0 


0 


I 


0 ' 


2 


1 


'o 


0 



Mhat'j'S t>.v vozt InporU.-tt c :!itrib-.»- 
fori yiO/T/vV-: to t'lis octtvity/'rl'jb? 

Icic'etship -ibiHtv 

physical slrennth 

l;ncu10js or e.'<pe* t '3-; ^ 

creativity ■ - ^ 



'ideas aboi't wh5t lo do 



Mov/ do ycu acl)ieve the coals of 
the activity/club? . 

, 1 cotnp^it? fsi'^re th-in you cooperate 

?. coopri'Ote r-3re than y?\i' ccrnote 

3 CGwpste crid. ci)cp£rato*Gni'*ily 



6 


4 


0 


0 


1 


5 


I 


I 


1 


2 


i 


0 


0 


2 


0 


0 


2 


2 


3 


,5 ' 


0 


0 


2 


1 


4 


10 


0 


4 


1 





4 0 
9 14 
1 8 



1. 1 
3 8 
3 5 



0 0 
0 0 
0 0 
'O 0 
0 1 



0 0 
0 0 
0 0 




0 0 


' 0 


1 


0 


0 


1 


0 




0 0 


0 


0 


0 


o' 


0 


0 




0 0 


1 


0. 


0 


0 


0 


0 


^ • 


.0 d 


0 


0 


0 


0 


0 


0 . 




0 6 


0 


0 


0 


0 


0 


0 






■> 






























0 1 


1 


0 


0 


0 


b 


0 


3 


0 0, , 


0 


0 


0 


0 


0 


0 




0 *0 ' ' 


0 


0. 


0 


0 


1 


0 
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Participation, Patterns-Student Govarnment ■• ' 



Jill *• 



Hit 



ID 



iJ'-? « 'F •K '-F ir_F; H jr l.:f. LI IQ LI LI " 



--•T 



113. !jiio lui.ri.'i.liis activity iiiost of tlie liii.'?? . ;^ r , ' , 
1 all wbcr; togsithEr .' _ 2 5 0.L '.3 '5 ' /I 0 " " 

'43 r, z 3 1 2 I 0 0 ''o o' 



. I vmw or 5chcol drdiii:!:i7,t')r 
J activity ljv'i.'!'5 ■ ' 
. . ,-1 Gowi!''tt;s of iKlier:, . 

IM. .Howwny .■ctiviti*^ Jo (you belon!) to 
cth^'r tii5n this 0.1*:? 

' ■ ' * i m^: , ■ 

•;!' cnp 

3 two 

' 4 L'lrce 

: four or more* 



7 13 0 2 '2 7 0 
1 2, 0 l' 0 1 ' 0 



,3 3' 0 0 0 0 



0 1 „ 0 0 0 0 1 0 0 0 0 0 . 1 
0 0 0 JO 0 0 0 1 0 0 0 0. 
0 0 0 0 0 0 0 0 0 0 • 0 0, . 

r 

0 0 0 0 0 0 , ':0 0 00' 1,0 



c/ 



,0 J 0 0 I 3 < : 1 0 

' 3' 9. 0 3 6 1 I 1 

. -6 4 0 2 ' ,1 3 0 0 

2 3 '1 r 0 1 '0 0 



0 0 '1 0 0 O' 0 ' 0 0 0 0 0 I 

0 0 0 0 0 Oi.0 0 0 10 

0 00000 0 1 1, 0 '0 0 0 , 

1 r 0 0 ' 0 0 0 '0 0 0 0 0 0< 0 



1 

r 



1 0 0 0 .0- 0 0 0 0' 0 0 0 , -0 0 0 
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Appendix 



Participation Patterns'-Athletics. 
i ^ 



• [111 ' M . B' , . : ID 

tel^i 'lll?^^^ BJficif Hispani c %lo ?M llij^^^^ Mi M^^-'^ !!]^^^ ' 

' LI Li^ !Li iJ.'Ll IJ. ' LI. [Li'li !L J 11 LI ' 



Ifll. Time spent^weekly in Hi i,s, activity 

■ ^ ■ ■ ■ I 
, ' 1 2 hours or less weekly 

2 1-5 hours weekly 



9 2 G 6 .3 3 110 0 
ifl 3 2 3 3 0 0 0 0 



3 *■ 6-fl hour^ wppklv 


8 9 


2 1 


3 I 


n n 


n n n 


4 9^ hours weekly 


«3Z 


9 11 


18 4 


0 0 


3 0 0 


102. Hliat would .you; do with your time if 
you were' not in this activity? 












1 work at a job 


M 20 


9 9 


10 4 


1 1 


,2 0 'O 


I beHfith friends, 


8 8 


3 1. 


7. 2 


0, 0 


1 0 ' 0 


'3 watch TV 


8' 3 


3 0 


3 0, 


o'o 


0 0 0 


" 1 help or be with m)' family ■ 


46 


2 \ 


2 2 


,0 0 


0 0' 0 


5 have [lobbies or other Interests , 


19 13 


3 6 


5 V 


■() 0 


0 0 0 


103.. Hliy did you join this activity? 












J ■ to have fun . 


16 20 


2 5 


12 3 ■ 


1 0 


0 0" 0 


2 to learn something new 


1 1 


1 1 


1 2 


0 0 


1 0 0 


', 3 tflinalie sflmbthinp or provide 
• a servicf! ■ 


4 J 


4 1 


0 0 

■ I. 


0 0 


1 0 0 


1 ,to give an athletic, 'performance 


. 11 23 ' 13 9 


14 4 


0 1 


1 0 0 


5' to give an artistic pwfomiance 


1 0 


0 1 


' 0 1 ■ 


0 0 


00 0 
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0 0 0 0 0 0 
0 r 0 0 0 0. 



110 10 



0 0 0 0 1 0 
0 0 0 0 0 0 



2 10 0 
D 0 0 0 



4 2 
1 0 
3 0 
3 2 



2-0 
2 0 

1 0 

2 0 



1 1' 



5 0 

1 z 
12 
I I 
3 0 



3 0 
1 0 
1 0 



0 4 2 


,0 0 


0 1 


0 4 0 


1 0 


0 0 


" 'A 


2 0 


0 0 


0 " 3 2 


4 0 


1 1 


0^00 


0 0 


. 0 0 









Hissing 
Data 
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Participatipn Patterns-Mhletics (Cnntiniied) 



hi;.' [!IH " in ■■■■ , ■■ ■ID I 



How did you leani about joining? 

V 

1 school counselor . 



I other pieoiber of the club ^ 2/ 30 12 10 10 2 0 0 0 0 0 0 0 0 0 G 51 4.0 0 1 



3 school nevispaper/newsletter 



What did you need most to become a , 
nK^mber? /• ■ 

I interest oil l.y--no skills needed 

2; a(;adefoic skills 

3 athletic skills 

"4 . perforjuance/^rtistit skills 



:',„.1 






rl f 


:!1.J- 


LI !L 


6 0 


1 0 


2 0 


p 0 


0 0 0 0 


10 0 


2/30 


12 10 


JO 2 


0 0 


2J 0 0 


0 0 0 


6 2 


3 1 


3 2 


' 0 1 


0 0 0 0 


0 1 0 


12 '6 


3 3 


1 5 


0 0 


10 0 0 


0 0 0 


H 11- 


1 6 


8 1 


1 0 


0 0 0 0 


1 0 0 


8.11 


^ 5 


i 

4 2 


1 0 


0 0 0 0 


0 0 0 


10 


2 1 


1 0 


0 0 


0 0 0 0 


0 0 0 


5 30 


11 8 


22 / 


(f 1 


2 0 0 1 


2 0 0 


4 r 


1 5 


0^1 


0 0 


10 0 0 


0 1 0 



112 0 



3 1 d 0 0 0 



4 'teachers and/or administfators 12 '6 3 3 n 0 0 1 0 0 0 0 0 0 0 0 0 2 0 0 0 0 1 
j 5 club publicity on campus lUl- 1 6 8 1 I 0 0 0 0 0 1 0 0 1 ' 0 0 ,2 1 1 0 2 



2 2 10 ,0 2 

0 0 0. ,■0 p 0 

9 2 5 0 2 0 

2 0 0 0 0 0 



106. How do you oct to meetings before or ; 

after school? ' ' ' . ' ' .: 

X 1 Iwoulddrivr own car. 22 15 6 3 3 1 1 0 0,0 ^0 O' 1 1 0 0 ,,0 0 4 0 10 2 O'' 

. ' 1 iKouldtake -„ 5 4 3 3 3 ! 0 0 2 0 0 1,0 0, 0,0 JO 0 0 1,0 0 0, 



■ 3 ■ /> ■ ' ■ re. tive could, 



' 1U5 M 9 'V 0 0 0 0.0 0 J 0 0 0 0 0 3 !• 40 01 

4 Idonotneedtransportatjon. • 21 15 5 0 12 4 0 1 1 0 0 0 1 0 0 0 0 0 5 2 1 0 0,1 

5 'I could not get there. 2 1 0 2 0 0 ■ 0 0 0 0 J 0 0 0 0 1 0 0 0 1 0 0 0 0^ 



b 



Particinatiin PaltemST-Athletlcs (Continued) 



•\ 'i ,|'107. How much does It cost you to belong 
to the activity/club? , 



i ' ' Hissing 

,111! tt[ 1 'j' ' Sata , 

iB^'^hA yilliil'l Hispanic /liiqlo C|nd; I!i5[^3ii[r. ' r^(i]o BUck Hlspic 

!l f !1 f !•! F II F fl F ,1' F H F -l! I W F H F H F li, F 



I' -., j nothing 37 32 15 11 16 6 'O 12 0, 0 1 1 0 0 I 0 0 6 3 4001 

X $1 is 6 3 0 2 3* 0 1 0 0 0 0 0 0 0 0 0 0 0 2 0 1 0 0 1 

;, 3 $6 to JlO 1 1 1 0 3 2 0 0 1 0 0 0 0 0 0 0' 0 0 0 0 ' 1 0 0 0 

I 4 $11 to $15 , 2 3 1 2 1 0 0 0 0 0 0 0 0 0 0 0 ,'o 0 2 0 1 0.0 0 

5 $16 or over ' 19 11 M . 4 3 0 0 0 0 0 0 1 1 0 0 0 0 3 1 0 0 2 0- 

s 

■ ,' " ♦ ■ V 

: 108, If you wantefi to increase your '^'^ 

participation, what would help you? \ ■ , , 

1 lack of TOGy or transportation B 6 1 2 3 0 0 0 0 0 0 1 0 0 0 1 0 0,2 0 0 0 .11 

■ I '2 other comnitoients (work, ^ 

faniiljf^responslbilities, etc) 1134 13,10 19 10 0 1 3 0 0 0 2 1 0 0 0 0. 5 3 1 0 1 0 

' i|' 3 lack of certain skills , 9 5^ 2 3 0 0 0 0 0 0 0 0 0 0 0 0 0 2 0 4 0 0 1 

4 lack of informatiori or cleiir ^ , . , 

directions 5 0 0 1 1 1 0 0 0 0 O'"0 0 0 . 0 0 0 0 2 0 1=0 0 0 ^ 

' 5 lack of acceptance by other 

activlty/(;lub members 2 2 1 3 1 0 0 '0 0 0 0 0 0 0 0 0 0 0 2 1 1 0 0 0^ 

109. Why do you stay a meBiber in' this club? """^ ' . - / '-f ' 

, ; li|)ersonaJ laicce^l^^^^ ^9 23 ^ V'ni^'^' 0 0; IJ 0 0 ' O^C 0 0 0>0^ .5 1- 1 0 I 1 

. ' 2 trophies, letters, certificates, i 

badges, etc/ ^ .9.3 5 6 43 0 1 0 fl 0 0 0 0 0 0 0 0 v 3 I 4 O.J 0 

3 recognition (peers, parents, etc.) 9 5 ' 3, 5 7 3 1 0 0 0 0 0 1 0 0 1 0 0 1,0 1 0 ,:0 0 

4 relationships with others 10 19 2 2 4 2 0 0 2 0 0 0 1 0 0 0 0 0 5 2 1 0 0 1 



ERIC 



, Participation Pfltterns-flthletlcs (ContlnueiJ) 



Hissing 



■ " 110. 



Ill; 



1 


'1 P,!' 


...I 


!1_ 


J 


.'LJ: L..I liJ: 'LI L.s. 


LI 


Li 


H_F 

J 




wiiu icWuios you lor your uuin.vi:iii*.i)L3 
in this- club? 

1 self 


— — .. 
24 15 


6 2 


H 


3 


1 0 0 0 0 0 0 0 0 0 


0 0 


4 

'2 2 


I 0 


0' 1 12 


2 pfi rents 


9 ? 


i 2 


2 


1 


0 0 0 0 0 0 0 0 0 d 


0 0 


•2 0 


2 0 


ro 


3 other members 


16 15 


2 7 


5 


1 


0 0 0 0 0 0 1 0 0 0 


0 0 


3 2 


0 0 


o'o _ 


4 sctol sponsors 


9 8 


5 3 




2 


0 110.00 0001 


0 0 


5 0 


3 0 


0' I 


5 teachers and adiainistrators 

'1 


1 4 


5 5 


2 


4 


0 0 2 0 0 0 l' 0 0 0 


0 0 


1 0 


1,0 


1 0 


Hhal is the most important contribution 
you mk to this activity/club? 










0 0 1. 0 0 0 ^ 0 0 0 








( 


. 1 leadership ability 


. H 10 


8 6 


1 


2 


0 0 


1 1 


1 0 


0 0 '8 


2 physical strength 


33 23 


7 6 


10 


5 


0 110 0 0 ' n 


0 0 ' 


9 3 


3 0 


2*2 


3 knowledge or expf^rflse 


1 0 


H 3 


10 


2 


0 0 10 0 0 0 0 0. 


0 0 


3 0 


1 0 


0 0 


1 creativity 


0 0 


2 2 


1 


0 


0 0 0 0 0 0 (1 1' 0 0 


0 0 


0 '0 


0 0 


00 ' 


5 ideas about what to do 


' fi fi 


0 J 


2 


1 


1 0.0 0 0 0 0 0 0 


0 0 


1 d 


2 0' 


0 0 i- 



\\i How do you achieve tlie goals of lli': 
actlvltyi^ldb? 

1 compete more than you cpo(if:iMto 

2 cooperate more than yon'coiiipotp 

3 compete and cooperate eiuiilly 



3 1 3 0 0 0 0 
9 8 n ^ 'l ' 0 0 0 
.50 37 12 15 21 9 . 11 2 



0 0 0 5 0 1 0 0 0 

0 0 0 2 2 30 0 0 

1 0 0 7 2 2 0 2 2 



11 ' •< 
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Piirticioation Patterns-AlltlGtics (O^tinued) 




HijcaJ^ liqqln Bjiicli liis^naiiiic iln^lo |;iscl; llispanic Wo 



H3. Who leads the activity (iiost of tlic tim? 



all niemberl 



together 



LI Li, :Li 
r— 

11 11 J 11 6' 



F II F 



LD 

Olack 
H F 



mm 



0 0 0 0 0 0 

2 sponsor or school admlnlstriitor 16 16 6 6 3 1 0 1 1 0 0 1 

10 2 0 0 0 



3' activity leaders 
1 couimi ttee of members 



111. How many activities do you beloiio to 
other than this one? 



32 22 7 6 13 3 
10 0 1 0 1 



4 



0 0 0 0 


0 0 6 3 2 0 


0 0 


0 10 0 


0 0 3 0 0 0 


'l 2 


2 0 0 1 


o'o 5 r s'o 


1 0 


0 "O 0 0 


0 0 0 0 0 0 


0 0 



I none 


<10 25 


7 8 


12 3 


1110 


0 


0 1 0 


0 0 0 0 


' 3 


2 


2 


0 


0 


1 


^ 2 one ' • 


16 11 


8 H 


13'3 


0 0 10 


0 


1 10 


0 1 0 0 




1 


3 


0' 


I 


0 


3 two ' 


7 9 


6 2 


1 3 


,0010 


0 


0 0 0 


0 0 JO 


0 


1 


0 


0 


0 


1 


4 three 


.1 3 


0 1 


1 2 


0 0 0 0 


0 


0^ 0 0 


0 0 0 0 


2 


0 


1 


0 


1 


0 


5 four or more 


2 1 


0 5 


0 0 


0 0 0 0 


0 


0 0' 1 


0 0 0 0 


2 


0 


1 


Q 


1 


0, 
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Appendix J, 

Partlclwtlon Patterii5--'*Hlitary 



.. , ....... ^ - • - • njjjiij. 

!;! ' ' . ill ■ » . LP ■ . l^itr 

•iv:i:.' V-i^X llTjSrjMC /nolo M;;d> jKjpji'ii: !]ii;;}L ji^E-iii !'L^i;i!. 

i; r ■; r |;__F ;.i_F 'i F l!_r ' 'I F i'. ■ il F t 



Tte ipcnl: ;;5L'l!l;' ill tills arlhv;!.;/ ' , . . , • . , , 

1 a,oi!r5of]e3M;e3Uy 1 0 0 0 0 0 0 Q 0 0_ 0 1 '0 0' 0 0 D O' 10 0 ,0 'o 0 

. 7',3-5tev;eel;ly 0 1 0 0 0 1 0 0 0 0 . 0 ( ;0 0 0^ 0 0 0 1 1 0,'fl 0 0 

- ^ 6-3 horn wekiy, 2 0 0 1 o' 0 0 0 0 0 0. 0 = 0 0 0 0 0 0 1 0 0 0 0 0 

•. .j 5f Ian :m::1v 2 2 0 0 0 1 0 fl 0 0 0 0 0 0 0 0 0 0 I D 0^ 0 ^ 0 0 



10^ kVitv;o'ildyu!ii'ouit!iyoijr ri - if, , ^ . b' 

you were not in tins r.Ltivi7: • ^ ;^ ^ ^ • h 

M 0 1 0 0/ ^0 0' 0 0 *(f 0 OJ O' O J O -3 0 0 J J 0 . \l r> 



1 >'or'< Si ti 



i,c,'il!if.;i;:;v.':. 2 0 0 0 0 0 0 0 0 0 0 0 ojo- fl O 0 0. 1 0 O O' .0 0: 

„al,l,TV ■ . 0 0 0 0 0 1 0 9 0 0 0 0 0 0 0 0 0 .0 0 0 0 0 ' 0 0 '■ 

'1 helpcrbr.i'if;ytai!v 9 0 0 0 0; 1 0 0 0 0 0 0 . 0 0 O'O 0 0 ; 0 0 0 0 * 0 0 ■ 

■ ■ 5 0 2 0 0 0 1 OO'OO 0 1 .0 0 0 0 ' 0 0 0 1 ;, 0 0 0 ft 

'i '',)■'■ ' ■ 

■« ' ' . » ' 

1)1. Bv did you join thi:; aciivily: 

' 1 to liavo fun 
' s ? to l(?iirn r/;i,iGthi!ifj new 



.ft ' 



0 0 0 0 0 0 0 0 0 0 0 0 0 ol!o 0 0 Q ' 1 0 0,0 0 0. ( 1 



13' 0 1-02 



10 0. 'o, 0 0 0- 1 0 . fi'o ' 



''''''' ^^^^ 00 0 0 0 0 0 0 0 0 0:0 0 0. ;2 1 oo\0,o . 



i 

I 



0 0 0 0 .0 0, ;,o'o .0,9 do oj- do '0^ 



0 0 0 0 0 0 0 \ 0 ' o V;.: 0 0 To o'o " o oVj) o oi . 244 



5. to()ivoanartir;Jcp!'ilOTc' u u u u u u u u u u « u ^..^ 



■ 0 0 0 0 0 0 . 0 0 0 ;0 0 0 



IM. did ypij learn about 

. . sdiiiolvcouhselor 
^ 2 other m'lrier.bf the 

, •/ "ii fidiocl fl6!<si;Apei7ne:i3kt'^i „ „ « » ... - - - , 
-'l V.tcKhsrs^and/ar f.imir.istrjUis '■ 1" 0 J 0 0' 0 ' 0_ 0 trf 0 0 
■' ■ 5 "ciut publicly on caci?.'; •. i f 0 0 1 0 0 . 0 0 0 0.0 O; 

.'• ' .... 'v^ ' ■"• 

lOj/'rlha- (lid .you neediii0jt:t9.b?':ciiic a 
' 1 i nearest flnly--n^'2!;i.Ils.nkd':d 

i allilettc skills • 



1 05, 0 1 0.0.0 0 01' 0 ,0 *0 0 0 0 • . l' 1 0 0, OD 
4 2 o ' o' 0 1 000000,00 '0 p 0 :0 ' 3 0 0 0 0 0 



0 0 0 0' 0 0 0 0. O'.Ol 0 0. 
0 0 0 0 0 0 0 0 0 0 0 0 
\ U 0 0 0 0 0 0 0 0 P'O 



• 1 



3 0 0 0.00 



3 2. 0 1. 0 2 4 0 0 0 0 1 . 0 0 OJ 'O 0 

0,0 0 0,, O'O ' 0 0 () 0' 0 0 * 0 0 0 o"'0 0 .o'r.0,0,^0 0 

6 QTi] 0 0 Q^.,. 0 0 o 'o 0 '0 ■ 0 0 0 o.-o»o 

0 0 0 0 0 0/ . 0 0' 0 0; 0 0, -0 O 'O 0 



m. Miio-'MKl to iMStiiijs becrirj ; 
.:!ftei*:cl)09if ' ■ •' . 

.vZ 1 VMld tal^ a btj. 
' ' li ,■ ■ 

.:. f. frjei!<l'oi' relative co'^ld 
'. drive iii?.. 
" '1 1 do not nesd ti-anwtaticri 
5.' 1 coulfnot g3t the/.!. , ' 



0 .1 0 O .,^0. 0 
1 01' 0' 0 0 



0 0 



.l O 9 1 0 0 0 0 0. 0. 0 0.^ 0;0,0:p' 0 0 "_1 O'O 0" 0 0> 
01 00":.0 0 0 0 0 0 ,M ;00 id 00 : do 0 0 0 0 

1 1 0 0 ^ 0 0 0 0 ,0..p ^,0,'t 0^ ;0 0.' '0 0.0 0 0 0 
. ' M O'O O'OW 0\'0;i OJ;0='0' O'O ,,3 1 O' 0 fl 0 

\' iVd 0.' 0 0^0, 0 0 0 V'o o'o'o 0 0 0 .J 0 o o O'O 



, 1 ■ 



^ Participation Patternsi-fllMtary (Continiied) . 




Hissins 



11 !L2' 11' . ,iLi ill ' '£j. 11 LI LI 



WJ. I!';/ *jcli. dues' i t^co!; i yoii to falo'i j 
j to the activity/club? . 

1 notning ' • , 

■" 2 Sl-to$ji 

' ■ 3. to no , \ 
'i j:i tp ■ ■ ■ \ . 

5 iiG on over 

i'f you vfanN to increase your . 
' participatlun, what \m\i help ycy? 

! lacl:,of wney^or transF^^tb^ . 1 0 a 0 o f) 0 0 o .0. 

{ 1 oMf-r cwitoients (Kor!(,. 
' faily resppiisibilities, r.^:".' 

3 lack of cerLvn sf;ills 




) (T O 0 0* 2 1 0 0 0 0 

1 1 0 0 0 0 0 0 / 0 0 0 0"/Q 0 TO, 0.0 0 0 ;^ 0 ^0. 0 

a 0 0 0 .0 0 .1 0 'o". 0 0 o 

1 0 0 0 0 0 on 0 0 

0 0 .0 0 0 a 1 0 0 0 0 0 



1 , lad of ^nionnDtion or ciej: 



y ^ 



directions 

5 iaci: of acceptance ty othdi* 
activlty/club-rabcrs 



4 109, Hhy do yoii sloy fljiiexiber of tlns.cliiu"' 

1 f'jrsorwl 'Succc-ss 

2 trcDl]i'js, letters, cfrtificnt'!:, 
bate. etc. ^ 



2 3 0 0 0 1 0 

10 0 9 0 1 ^0 

.0 0 0 0- 0 0 

M 0 1 00 



1 



4 



0 0 vO f 
0 0 ' 0 0 ' 0 0 



3 1 0 0 0 1 0 0 0 0 0 1 



1 '1' 0 0 0 0 OJ :t o' 0 0 



24/ 3 rficognitlon (ppers, parent',, r'.tc.) 0 0 0 1 0 0 0 0 0 0 0 
. . " ;1; relationsirips will) others ' 0 0 0 0 0 1 0 0 0 0 HO 



.0 0 0 0 0 0 0 i I 



CO ^ 

H 
I 



0 0 P 0 ' 0 0 0 I • 0,0 0 Oi 



0 0 0, 0 0 -0 2 1 0 0 0 /Q 3 

0 0 V o i 0 1 0 0, 0 0 0 . . 

0 0 0 0 0 0; IrO O' O 00. 

0 0 0 0 0 0' 0 ?fl 0 >0 0 



if.-' 
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Participation fatterns-HlHtary (Continued) 



■ ■ ■ * • k ' . ' ' ' . 

iSLl 'LI iJ. !ij ilJ. L: !Li !Li iLi' LJ ' ■ ' . 



19. Iliio T'^i^ards vou for -•/i^ur ?.-:hi?'/G;:ntE 
. inihis club? 



I self "'^ ^ 




0 0 0 1 . 


0 0 0 t) 0 0 0 0 

f 


0 0 0 0 


0. 0 Q 


0 


0 0 






0 0 0 0 


0 0 0. 0 0 O' 0 0 


9 0 '9 0. 


■ 0 0 0 


0 


0 0 




2 0 


0 0 0 ,0 


0 0 0 0 0.1. 0 0 


0 0 0 0 


0 1 0 


0 


0 0 




0 0 


0 1 0 0. 


0 0 0 0 .0 0 0 0 


.0.0 oJ 


0 0 0 


0 


■ 0 0 


5 .c^icliDi'S and tiC'iirljln:"':- 


1 1 


o'fi -0 r 


■0 0 i. 0 O' O .D 0 


0 0 0 0 


'4 0 n 


0 


0 0 


lit is the iiiostiM^i^orhnt corur^C'i- 
ion yo«.' rake lo LMs irUvitw':!.!;;: 
















! leadRrshl? abiMty 


. 4 3 


0 O' ' 0 2 


0 0 (1 0 0 0 0 0 


0 0 0 0 


1-1 0 


0 


0 0 


2 . physic}! strength . 


0 0 


0 1 0 0 


0 0' 0 0 ' 0 0 0 0 


0 0 0 0 


10 0 


p 


0 0 


3 kiHfdg^ or expertire 


1 0 


0 0 0 0 


0 0 , 0 0 0 0 0 0 


0 0 0 0 


2 0 0 


0 


0 0 


4 ' creativity 


0 0 


.00 00' 


0 0- 0 0 0 0 0 0 


0 0 0 0'! 


0 0 0 


0 


0 0 


!: j{le3s ftboiit. ifA?t to do 


0 0 


o'o 0 0 


0 0 0 0 0 0 .0 0 


0 0 0 0 


.0 0 0 


0 


■ 0 0 










1 ■ 









!.!/; Hon lie yen acMevo the gofllj of • - ' , ' „ 

Ihn activity/ club? . ' « - 

1 cOT[;:te.ra-£ tkryou ccoper;t(? 0 0 0 0 0 0 o'o 0 0 0 0 0 0 0 0 • 0 0 0 0 0 J ' 0 0 

2 co-^fcrctuori'' Ihsn yrj corf'ett I'D 0 0 0-0 .0 0 0 0 0 0 0 0 0 0.0,0 0 0 0 .0 pO 
J^rpv'teandcoo^wtflotiiially n .0 0 2 0 0 oV 0 1 0 0 0 0 0 0 '4 1' 0 0 0 •() 



4 
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Partitipation Paltems-Kililary (Continued) 







'Ml 


1 


m 




r 




\ * • ■ , 


















i; 


J F_ 


Li 




.1 

t , 


1 


'1 

I'l r 


« 














/ 


113. ^ U^i'j the activity ^rA of tic tml 
















ail riGiubfln tocethcr . 


0 1 


0"0 


0 2 


0 0 0 0 


0 


1 


8 .0 


Z sponsor or schcDi ,^.',lxir>t;al';** 


0 0 


0 0 


0 0 


'0 0 0 0 


0 


0 


0 0 


I *5ctivi^y le.^'ici*^ 


4 2 


0 0 


0 0 


0 0 '0 0 


0 


0 


0 0 




1 0. 


0 1 


0 0 


0 0 0 0 


0 


0 


0 0 



' , Kissing 

Ell . , LO " - C-:la. 



n n n ' W 



0 0 0 

1 0 0 0 0 0 
3 1 0 0 0 0 
0 0 0 0 0 0 



1 ro"c 


10 0.0 


0 0 


0 0 0 0 


0 1 


0 0 


0 


0 


0 0 


0 


1 


0 0 


0 0 


\' 


3 2 0 1| 


0 2 


bo 0.0 


00 


0 0 


0 

i 

0 


0 


, 0 0 


I 


0 


0 0 


0 0 


, 3 . ti:0 


11 0 0 


0 .0 


0 0 0 0 


0 0 


0 0 


0 


0 0 ' 


2 


0 


O'O 


0 0 


■ ') liiree ' 


0 0 0 0 


0 0 


0 0 0 0 


.0 0 


0 0 


0' 


0 


0 0 


0 


0 


0 p 


0. 0 


• 5 fot!!* or i.iflr? 


0 0. 0 '0 


0 0 


0 0 0 0 


0 0^ 


0 0 


0 


0 


0 0 


0 


0 


'0 0 


0 '0 



.'i.'\?r tti/iii l\m one! ■ , 2 



